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EXECUTIVE SUMMARY

The following technical progress re-
port covers two semesters, the second 
semester of 2022 and the first semes-
ter of 2023 (July 2022 - June 2023). It is 
the first to be conducted on an annual 
basis as the grant agent had previ-
ously submitted its reporting every six 
months. The report covers the main 
processes within the Education Out 
Loud (EOL) programme and the results 
obtained by grantees in 63 countries 
and territories supported by EOL dur-
ing the reporting period. 

In the reporting period, EOL’s grantees 
achieved significant results under 
each objective. Policy changes were 
enacted by governments across 
the portfolio with the influence of 
EOL-supported national education co-
alitions (NECs), and other EOL grantees 
e.g., regional coalitions and alliances. 
46 policies changes were influenced 
by civil society across a range of 
topics. For example, creating a more 
inclusive education system, provid-
ing a greater budget to the educa-
tion sector, and improved education 
facilities.  EOL supports its grantees to 
push for policy changes by generating 
evidence which can be used to place 
pertinent topics on the national agen-
da through local education groups 
and other monitoring mechanisms. In 
total, throughout the whole reporting 
period 51 NECs participated in local 
education groups, demonstrating the 
capacity for EOL grantees to influ-
ence the education agendas in their 
respective countries. 

EOL-supported alliances, national 
and regional coalitions, and CSOs 
created and strengthened 31 social 
accountability mechanisms to enable 
civil society and local communities 
to continually hold governments 
accountable, push for transparency 
in the education sector, and act on 
policy solutions. Mechanisms include 
monitoring reports generated by 
grantees and local systems to ensure 
community challenges are heard at a 
national level. The social accountabil-
ity mechanisms aim to influence the 
education agenda, creating a more 
inclusive, transparent, and effective 
education system.

Grantee learning to strengthen civil 
society is a fundamental aspect of 
EOL. It ensures grantees are updat-
ed on relevant education themes, 
building their knowledge, and becom-
ing more effective in their advocacy 
strategies. In addition to the grants, 
EOL-supported civil society organi-
sations were provided with capacity 
development and learning sessions by 
the Global Campaign for Education, 
Regional Coalitions (ASPBAE, CLADE, 
ACEA), Regional Management Units, 
and regional and global learning part-
ners on various topics. Education Out 
Loud’s learning framework has been 
developed, focused on greater use of 
learning efforts for a more sustainable 
and impactful programme. 

At the end of the reporting period 
(June 2023) within Operational Com-

ponent 1 (OC1) 59 NECs are supported 
by EOL. In OC2, 8 civil society organ-
isations are implementing projects 
supported by EOL and in OC3, 10 trans-
national civil society alliances are im-
plementing projects with support from 
EOL, as well as 3 regional and 1 global 
education coalition (ACEA, ASPBAE, 
CLADE, GCE). 

In December 2022, the GPE board ap-
proved an overall extension of the full 
range of EOL efforts up to June 2027 
in line with its GPE strategy 2025. This 
last extension has enabled the grant 
agent Oxfam Denmark to undertake 
calls for proposals from existing, and a 
few new grantees, conducted during 
the March – August 2023 period and 
therefore falling slightly outside the 
scope of this progress report. Based 
on the coming assessments and deci-
sions by the five independent selec-
tion panels, the grant agent expects 
to sign approx. 80 grant agreements 
towards the end of 2023, with im-
plementation starting in 2024. Most 
grantee projects currently in operation 
are scheduled to conclude by the 
end of 2023 with a few continuing into 
2024.
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SECTION 1:  
EDUCATION OUT LOUD OVERVIEW

EDUCATION OUT LOUD – 
INTRODUCTION AND OVERVIEW
Education Out Loud (EOL) is a pro-
gramme funded by the Global 
Partnership for Education (GPE). EOL 
strives to advance quality, effective, 
and transformative education sys-
tems for all, with a particular focus on 
marginalised groups. To achieve this, 
the programme supports civil society 
organisations (CSOs) at national, re-
gional, and global levels to participate 
in advocacy, policy discussions, and 
social accountability of the education 
sector. 

Since 2019, Oxfam Denmark has served 
as the grant agent for EOL and over-
sees the programme. The Global Man-
agement Unit (GMU), headquartered 
in Copenhagen collaborates with four 
Regional Management Units (RMUs) in 
West and Central Africa (WCA); Horn, 
Eastern and Southern Africa (HESA); 
Asia and Pacific (AP); and Latin Amer-
ica and Caribbean (LAC). EOL grant-
ees operate nationally and regionally 
within each of the 4 regions, as well as 
at a global level. 

Structured into three Operation-
al Components (OC), EOL provides 
tailored support to different CSOs. OC1 
grantees are national education co-
alitions (NECs) operating at a country 
level. OC2 grantees are national civil 
society alliances working nationally. 
OC3 grantees are transnational civil 
society alliances working at a regional 
or cross-regional scale. Financing pro-
vided to global and regional education 
coalitions enable these to support 
national education coalitions (OC1). In 
addition to its grant making activities, 
EOL places significant emphasis on 
learning. The programme is commit-
ted to building the capacities of its 
grantees, fostering a stronger, more 
sustainable, and relevant civil society 
within the education sector. Regional 
and global learning partners collabo-
rate with EOL to build the capacities of 
grantees and distil knowledge and les-
sons from the implementation process.   

The present technical progress report 
provides an overview of EOL’s structure, 
main processes, and results achieved 
by grantees under each Operational 
Component (OC). Covering the period 
July 2022 - June 2023, the report marks 
a transition in EOL to annual report-
ing, replacing the previous semes-
ter-based approach. Section 1 pro-
vides a more in-depth view into EOL’s 
processes, structure, and underlying 
assumptions. In Section 2 the report 
highlights significant results achieved 
during the reporting period according 
to the Global Results Framework. The 
results are consolidated from grantees’ 
efforts under each Operational Com-
ponent, a full overview of all results 
according to the monitoring framework 
can be found in Annex 4. Section 3 fo-
cuses on the learning framework within 
EOL, detailing the results gained in the 
reporting period. Key cross-cutting ap-
proaches within EOL, namely inclusion 
and gender equality, fragile and con-
flict-affected contexts, synergies, and 
sustainability, are outlined in Section 4. 
For each approach, the processes, key 
results, and the outlook on their devel-
opment into the next reporting period 
are described. Sections 5 and 6 cover 
EOL’s communication and collabora-
tion with other organisations, as well 
as key developments in risk manage-
ment and internal audit in EOL. Finally, 
Section 7 focuses on future processes, 
including adaptive management and 
the new extension proposal to be im-
plemented 2024-2027. 

This report demonstrates EOL’s com-
mitment to support civil society in 
generating positive change in edu-
cation systems worldwide, outlining 
the achievements and progress of the 
programme in reaching its overarching 
goals.

EDUCATION OUT LOUD  –  UNDERLYING 
ASSUMPTIONS AND FRAMEWORK
Education Out Loud (EOL) has set 
important and high ambitions for its 
efforts across the 63 countries and 
territories in which it operated during 
the reporting period. Implementation 

occurs in varied contexts and involves 
a diverse range of CSOs, as described 
above. Yet despite this variety, across 
the programme several common as-
sumptions have informed the design of 
EOL and underlie its operation.

The first of these assumptions is the 
willingness and ability for CSOs to 
participate in policy spaces. Central 
to the EOL programme is the involve-
ment of civil society in policy discussion 
arenas to influence change. All grantee 
proposals therefore demand the need 
for clear plans which articulate the 
grantees’ ambitions to engage in policy 
discussions. 

Equally, CSOs funded by EOL must have 
a motivation and interest to improve 
their advocacy capacity in policy de-
velopment, implementation, and mon-
itoring. The EOL programme offers a 
strong focus on building the capacities 
of its grantees through learning efforts, 
aided by the global and regional coa-
litions (GCE, ACEA, ASPBAE and CLADE) 
and the global and regional learning 
partners. 

EOL is designed based on the assump-
tion governments in the respective 
countries permit political and civ-
ic space to exist in which CSOs can 
participate and engage. EOL rests on 
this mutual accountability in which 
government authorities are expected to 
provide opportunities for civil society to 
influence policy making on education. 
Contexts where civil society is restrict-
ed thereby make the implementation 
of EOL grantees’ activities challenging, 
without the possibility to criticise or 
advocate for change.

The EOL programme focuses on the 
commitments of countries to regional 
and global agreements, values, rights, 
and standards, set out in UN conven-
tions and other spaces. It thereby relies 
on governments of those countries be-
ing willing to, and sufficiently interested 
in, improving their education policy 
framework in line with the international 
standards on human rights. 
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1 Although eligible from 2020, Haiti did not sign a contract until the extension of OC1 contracts in 2022 (OC1.2) NECs. Furthermore, the OC1.1 contract 
with the NEC in Liberia was ended in 2021. The number of active NECs in OC1.1 was 52.

Based on the experience in recent years 
of disasters and other unprecedented 
events such as the Covid-19 pandemic, 
EOL relies on these events not dis-
rupting CSO policy engagement and 
advocacy. In light of these experiences 
of changing contexts, EOL mitigates 
the disruption to grantee activities 
by allowing adaptive management 
approaches to be applied, ensuring 
project effectiveness is maintained as 
much as possible. 

A final assumption on which EOL is 
based is the public engagement in 
demanding the provision of equita-
ble, inclusive, and gender responsive 
education systems. EOL is founded on 
the engagement of local communities 
through civil society networks, ensuring 
local issues are heard and addressed 
at a national level, requiring citizen par-
ticipation in order to be effective.

In the reporting period (July 2022 – 
June 2023) the assumptions outlined 
above were are applied and verified 
as an integral part of programme im-
plementation. Challenges to these as-
sumptions occur in the various contexts 
in which EOL operates, and the grant 
agent supports the continual sharing of 
experiences across the diverse range of 
grantees through its learning efforts. 

EDUCATION OUT LOUD  –  GRANT 
AGENT PROCESSES AND GRANTEE 
AGREEMENTS
Education Out Loud (EOL) funds civil 
society efforts under three Operation-
al Components (OC). A full list of EOL 
grantees under each OC can be found 
at the end of this section. The first, Op-
erational Component 1 (OC1), supports 
national education coalitions (NECs) 
to implement their projects. NECs are 
gatherings of civil society organisations 
working for quality, inclusive education 
sectors, often representing different 

marginalised groups excluded from 
the education systems. Initially in the 
first years of EOL (2020-21), 54 NECs 
submitted a proposal for EOL funding 
across the four regions (WCA, HESA, 
LAC, AP), with 52 active grantees under 
OC1.1 in 2020-20211. 53 of these NECs 
submitted new proposals to extend 
their projects for the period 2022-2023. 
In this extension, seven NECs from ad-
ditional countries submitted proposals 
and were accepted as grantees under 
OC1.2, bringing the total number of 
NECs supported by EOL to 60 in 2022. 
As of June, 2023 (the end of the current 
reporting period), EOL supports 59 NECs 
in total, as Nicaragua is no longer a 
grantee of EOL.

Under Operational Component 2 (OC2), 
EOL supports national civil society 
alliances. 5 project proposals were 
selected originally under OC2.1 (2021) 
in Liberia, Madagascar, Pakistan, the 
Philippines, and Bolivia. Another 4 civil 
society alliances were selected under 
OC2.2 (2022) in Benin, Democratic Re-
public of Congo, Ghana and Bangla-
desh, bringing the total to 9. At the end 
of the reporting period, 8 OC2 grantees 
are supported by EOL.

Operational Component 3 (OC3) 
supports 10 transnational civil society 
alliances to promote an enabling envi-
ronment for civil society advocacy and 
transparency in education systems. 5 
OC3 grantees became EOL grantees 
in late 2020/early 2021 and 5 others 
joined in late 2021.  The OC3 grantee 
projects mainly occur in 15 countries in 
Africa (Burkina Faso, Chad, Democratic 
Republic of Congo, Mozambique, Niger, 
Senegal, Mali, Eswatini, Kenya, Lesotho, 
Malawi, Tanzania, Uganda, Zambia, and 
Zimbabwe); and in four countries in 
Asia (Afghanistan, Bangladesh, Nepal, 
and Myanmar).

In addition, grants are provided to 
the Global Campaign for Education 
(GCE) and its regional coalitions (ACEA, 
ASPBAE, CLADE) who support national 
education coalitions under OC1, provid-
ing capacity strengthening, knowledge 
exchanges and technical assistance.

The table below shows the 63 countries 
and territories in which EOL grantees 
operated during the reporting period, 
with their respective grantee presence 
and budgets according to the Opera-
tional Components (as per July 2022) . 
As shown, some countries and territo-
ries have one, and others two or more 
grantees from different Operational 
Components working within them. 
Out of the 63 countries and territories, 
one has grantees from all Operational 
Components, eight have OC1 and OC2 
grantees present, and eighteen have 
OC1 and OC3 grantees present. Two 
countries have OC3 support but no NEC 
receiving EOL funding (Myanmar, Mali). 
One country receives OC2 support but 
has no NEC receiving EOL funding (Li-
beria). At the beginning of the report-
ing period, the budgets demonstrate 
that the largest proportion of funding 
and support from EOL was given to 17 
countries (Benin, Burkina Faso, Demo-
cratic Republic of Congo, Ghana Mada-
gascar, Mozambique, Niger, Malawi, 
Tanzania, Zambia, Zimbabwe, Liberia, 
Bolivia, Bangladesh, Nepal, Pakistan, 
and Philippines). These are countries or 
territories with one OC2 grantee present 
or at least two OC3 grantee projects 
supporting national civil society organ-
isations, in addition to the OC1 NECs 
present. These countries or territories 
are marked in green in the table below. 
The countries or territories coloured 
light blue demonstrate the presence of 
one OC3 grantee in addition to the OC1 
NEC.

RMU OC1.2 Grant-
ee project ID

Country/ 
territory

Total OC1.2  
Approved budget 

(USD)

Total OC2 Grantee 
project approved 

budget (USD)

Sum of OC1.2 
approved budget 

+ OC2 grantee 
project budget

PART of an OC3 Grantee pro-
ject (the numbers refer to the 

OC3 ID project  
grantee numbers)

1 WCA 10201 Angola 159,96 159,960

2 WCA 10411 Benin 223,523 1,157,760 (OC2-10112) 1,381,283

3 WCA 10421 Burkina Faso 283,454 283,454 (OC3-10313) (OC3-10043)

4 WCA 10431 Burundi 224,932 224,932

5 WCA 10451 Cameroon 266,932 266,932

6 WCA 10441 Capo Verde 225,000 225,000

7 WCA 10221 Chad 100,000 100,000 (OC3-10043)

8 WCA 10471 Cote d'Ivoire 224,815 224,815
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RMU OC1.2 Grant-
ee project ID

Country/ 
territory

Total OC1.2  
Approved budget 

(USD)

Total OC2 Grantee 
project approved 

budget (USD)

Sum of OC1.2 
approved budget 

+ OC2 grantee 
project budget

PART of an OC3 Grantee pro-
ject (the numbers refer to the 

OC3 ID project  
grantee numbers)

9 WCA 10461 Congo, Democratic 
Republic of

299,996 853,942 (OC2-10122) 1,153,938 (OC3-10053)

10 WCA 10491 Gambia, The 299,858 299,858

11 WCA 10561 Ghana 300,000 1,109,586  
(OC2-10132)

1,409,586

12 WCA 10231 Guinea 218,906 218,906

13 WCA 10481 Guinea-Bissau 196,509 196,509

14 WCA 10591 Madagascar 120,000 1,169,479  
(OC2-20092)

1,289,479

15 WCA N.A. Mali 0 0 (OC3-10043)

16 WCA 10511 Mauritania 196,511 196,511

17 WCA 10531 Mozambique 224,958 224,958 (OC3-20313) (OC3-20043)

18 WCA 10521 Niger 281,584 281,584 (OC3-10313) (OC3-10043)

19 WCA 10541 Senegal 299,998 299,998 (OC3-30323)

20 WCA 10551 Togo 286,229 286,229

21 WCA 10251 Tunisia 224,995 224,995

22 HESA 20011 Egypt 220,860 220,860

23 HESA 20411 Eswatini 268,872 268,872 (OC3-20313)

24 HESA 20421 Ethiopia 85,894 85,894

25 HESA 20431 Kenya 299,988 299,988 (OC3-20053)

26 HESA 20441 Lesotho 296,868 296,868 (OC3-20313)

27 HESA N.A. Liberia 0 861,015 (OC2-10052) 861,015

28 HESA 20451 Malawi 288,828 288,828 (OC3-30053) (OC3-20313) 
(OC3-20053) (OC3-20043)

29 HESA 20461 Nigeria 202,775 202,775

30 HESA 20471 Rwanda 98,778 98,778

31 HESA 20481 Sierra Leone 242,000 242,000

32 HESA 20581 Somalia 215,165 215,165

33 HESA 20561 Somaliland 253,04 253,040

34 HESA 20491 South Sudan 231,35 231,35

35 HESA 20401 Sudan 230,000 230,000

36 HESA 20521 Tanzania 299,313 299,313 (OC3-20053) (OC3-20043)

37 HESA 20531 Uganda 267,055 267,055 (OC3-10053)

38 HESA 20621 Yemen, Republic of 177,430 177,430

39 HESA 20541 Zambia 299,982 299,982 (OC3-30053) (OC3-20313) 
(OC3-20053) (OC3-30323)

40 HESA 20551 Zimbabwe 299,900 299,900 (OC3-30053) (OC3-20313) 
(OC3-10053) (OC3-20043)

41 LAC 40441 Bolivia 199,969 1,074,744  
(OC2-40062)

1,274,713

42 LAC 40061 El Salvador 75,000 75,000

43 LAC 40411 Haiti 267,135 267,135

44 LAC 40421 Honduras 299,964 299,964

45 LAC 40431 Nicaragua 84,532 84,532

46 AP 30411 Afghanistan 132,400 132,400 (OC3-30343)

47 AP 30421 Bangladesh 300,000 991,943  
(OC2-30062)

1,291,943 (OC3-30343)

48 AP 30431 Cambodia 251,256 251,256

49 AP 30061 Indonesia 178,000 178,000

50 AP 30441 Kyrgyz Republic 106,288 106,288

51 AP 30511 Moldova 100,000 100,000

52 AP 30451 Mongolia 294,507 294,507

53 AP N.A. Myanmar 0 0 (OC3-30343)

54 AP 30471 Nepal 294,694 294,694 (OC3-30343) (OC3-30323)
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The extension proposal retains the 
same modalities as the EOL pro-
gramme from 2019-2023 but has been 
designed to enhance certain aspects 
in line with the GPE 2025 strategic plan. 
A further description of the changes to 
EOL in the coming period is outlined in 
Section 7. 

In addition to the Operational Com-
ponents, EOL has a strong focus on 
learning across the programme. 
Learning partners are established and 

contracted at a global and regional 
level to build capacities among grant-
ees, share knowledge and support the 
learning processes. In addition, RMUs, 
GCE, and the regional coalitions pro-
vide capacity support and knowledge 
building for grantees across the re-
gions. For more detail on the learning 
framework within EOL and results from 
the period, please refer to Section 3.

The timeline below illustrates the 
overall picture of EOL’s grant process-
es. It shows the past implementation 
of OC1.1, OC1.2, OC2.1, OC2.2. OC3.1 and 
OC3.2 grantee projects, from the first 
call for proposals in 2019 and imple-
mentation starting in 2020 for OC1 
grants. It also shows when grants are 
planned to end. In addition, it illus-
trates the new extension proposal 
grant agreements and their sched-
uled implementations from 2024 until 
2026.

RMU OC1.2 Grant-
ee project ID

Country/ 
territory

Total OC1.2  
Approved budget 

(USD)

Total OC2 Grantee 
project approved 

budget (USD)

Sum of OC1.2 
approved budget 

+ OC2 grantee 
project budget

PART of an OC3 Grantee pro-
ject (the numbers refer to the 

OC3 ID project  
grantee numbers)

55 AP 30481 Pakistan 260,203 1,062,608  
(OC2-30022)

1,322,811

56 AP 30551 Papua New Guinea 210,651 210,651

57 AP 30461 Philippines 256,514 950,682  
(OC2-30032)

1,207,196

58 AP 30541 Samoa 106,091 106,091

59 AP 30531 Soloman Island 150,413 150,413

60 AP 30491 Tajikistan 92,000 92,000

61 AP 30401 Timor-Leste 218,627 218,627

62 AP 30571 Vanautu 164,750 164,750

63 AP 30521 Vietnam 284,140 284,140

13,820,978 9,231,759 23,052,737 N.D.
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FIGURE: TIMELINE OF GRANT AGENT PROCESSES AS OF JUNE 2023
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OC1 – Grantee Projects

59 NECs National education coalitions - NECs in 59 countries2

GCE Global Campaign for Education – Global Secretariat

ASPBAE Asia South Pacific Association for Basic and Adult Education

CLADE Latin American Campaign for the Right to Education

ACEA Arab Campaign for Education for All

OC2 – List of OC2 Grantees

RMU Country/territory Name / Organisation

WCA Madagascar 1-OC2.1 Citizen Monitoring of Transparency and Accountability in Education (SCORE) MSIS Tatao and partners.(20092)

HESA Liberia 2-OC2.1 Liberia. Promoting Gender Equity and Equality in Education in Liberia. Helping Our People Excel (HOPE) (10052)

LAC Bolivia 3-OC2.1 Intra/inter-culturality, Multilingualism, and de-patriarchialisation of education policies. Fundación Privada de 
Fieles Centro de Multi Servicios Educativos (CEMSE) and Fundación Acción Cultural Loyola (ACLO) (40062)

AP Philippines 4-OC2.1 Youth-led, Multi-sectoral and Multi-level approach to monitoring education. Center for Youth Advocacy and 
Networking (CYAN) (30032)

AP Pakistan 5-OC2.1 Reframing Education Accountability in Pakistan (REAP). Institute of Social and Policy Sciences (I-SAPS) (30022)

WCA Ghana 6-OC2.2 School for Life. Citizen-led Action for Educational Accountability and Responsiveness in Ghana (CLEAR) (10132)

WCA Benin 7-OC2.2 Organization pour le Développement Durable le Renforcement et l’Auto-promotion des Structures Commu-
nautaires (DEDRAS) (10112)

AP Bangladesh 8-OC2.2 Institute of Informatics and Development (IID) (30062)

OC3 – List of OC3 Grantees

RMU/GMU Country/territory Name / Organisation

GMU Global (lead based in South Africa) 1-OC3.1 Global Campaign for Education – GCE and Regional Coali-
tions (60313)

WCA Burkina Faso, Niger.
Lead organisation based in United Kingdom

2-OC3.1 Strengthening collective action to end child marriage, keep 
girls in school and advance gender equality in West Africa. Girls Not 
Brides (20333)

HESA Zimbabwe, Zambia, Mozambique, Malawi, Lesotho, Eswatini. Lead 
organisation based in Zimbabwe

3-OC3.1 Transnational Networks Advocacy Capacity strengthened 
for improved ECDE Local education groupislation, policies and 
measures in Southern Africa (TRANAC). ZINECDA, NECDOL, EDC 
(20313)

AP Bangladesh, Myanmar, Nepal, Afghanistan. Lead organisation is 
based in United Kingdom

4-OC3.1 The South Asian Assessment Alliance: Communicating and 
Collaborating for Change. Street Child and partners (30343)

AP Nepal, Senegal, Zambia. Lead organisation is based in South 
Africa

5-OC3.1 Tax and Education Alliance–Increase domestic financing of 
public education systems to achieve SDG4. Action Aid International 
and partners (30323)

WCA Burkina Faso, Mali, Niger and Chad. Lead organisation is based 
in Niger

6-OC3.2 Promotion of education options. OASIS – GRADE project 
(10043)

HESA Malawi, Zambia and Zimbabwe. Lead organisation is based in 
Zimbabwe

7-OC3.2 Girl’s education in rural areas. GEAR – Saywhat (30053)

HESA Zimbabwe, DRC and Uganda. Lead organisation is based in UK 8- OC3.2 Education inclusion of adolescent mothers. World Vision 
(10053)

HESA Malawi, Kenya and Tanzania. Lead organisation is based in 
Malawi

9 - OC3.2 Promotion of inclusive education policies. Rays of Hope 
(20053)

HESA Malawi, Mozambique, Tanzania, Zambia and Zimbabwe. Lead 
organisation is based in USA

10 - OC3.2 Education system strengthening. Global Integrity (20043)

The following grantee projects are currently under implementation at the end of the reporting period (June 2023).

2 See Annex 2 for a full list of NEC grantees. The number decreased from 60 to 59 in the reporting period as the NEC 
in Nicaragua is no longer a grantee. 
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CONTEXT CHANGES
During the reporting period, EOL’s im-
plementation efforts have continued 
to be faced with several substantial 
contextual challenges. These chal-
lenges have impacted the capacity 
for grantees to operate according to 
their planned projects. As grantees 
operated in 63 countries and territo-
ries in different regions during the re-
porting period, many diverse changes 
occurred. Some examples of these 
changes are outlined in the following 
section. 

The Covid-19 induced lockdowns and 
school closures continue to affect 
access to education across the world. 
Despite the Covid-19 restrictions hav-
ing eased, there are lingering effects 
from the setbacks in learning efforts, 
and it is likely to take considerable 
time to close this gap. The setbacks 
in education are further compound-
ed by governments often resorting 
to reducing education financing as a 
solution to immediately channelling 
more resources into the health sector. 

The impact has been severe, with the 
gaps  widening despite the advance-
ments in the education sector prior to 
the pandemic. 

Dedicated education efforts in many 
countries remain seriously challenged 
by the wider context of fragility and 
instability. Often such societal con-
straints fundamentally block the 
necessary systems transformation 
efforts required to ensure education 
progress and revert the progress al-
ready made in that country. During the 
reporting period, fragility and conflict 
increased in various countries where 
EOL grantees are present. For example, 
in Sudan a conflict broke out in April 
2023 with huge violence and displace-
ment ensuing. The operational context 
has made it distinctly challenging for 
the NEC to continue operations in the 
current context. In addition, escalat-
ing tensions in the Sahel region have 
created an increasingly complex op-
erational environment which requires 
continual monitoring. 

As well as through conflict, rising fra-
gility and its impact on education out-
comes in countries of operation has 
also been affected by natural disas-
ters. For example, in Pakistan, flooding 
across the country in the second half 
of 2022 saw severe damage to infra-
structure and loss of life. Consequen-
tially, education in Pakistan has been 
disrupted as schools are damaged or 
destroyed with an estimated 3.5 mil-
lion children’s schooling disrupted. 

 At the political level, space for civil 
society in Nicaragua has become se-
verely restricted. This has meant there 
are no longer EOL grantees in this 
country. In Afghanistan, the situation 
for civil society to operate remains 
complex with worsening educational 
outcomes for children in the country, 
in particular girls.
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SECTION 2: 
RESULTS ACHIEVED AND PROGRESS IN 
RELATION TO THE EDUCATION OUT LOUD 
GLOBAL RESULTS FRAMEWORK

EDUCATION OUT LOUD OBJECTIVES 
AND MONITORING FRAMEWORK
Education Out Loud’s (EOL) goal was 
established in the programme docu-
ment approved by GPE in 2019, namely 
to “enhance civil society capacity to 
further GPE 2020 goals in learning, eq-
uity, and stronger systems, by improv-
ing the participation of civil society, 
their efforts to strengthen advocacy 
and to ensure transparency and 
increased effectiveness in national 
educational policy and implementa-
tion processes”. The achievement of 
this goal is reached through the spe-
cific objectives, outlined in the global 
results framework. The Education Out 
Loud specific objectives are: 

1.  Strengthen national civil society 
engagement in gender responsive 
education planning, policy develop-
ment and monitoring (OC1)

2. Strengthen civil society’s role in 
promoting the transparency and 
accountability of national education 
sector policy and implementation 
(OC2) 

3. Create a stronger global, regional 
and transnational enabling environ-
ment for civil society advocacy and 
transparency efforts in education 
(OC3)

EOL works to achieve the objectives 
by providing grants to three types 
of grantees within three Operational 
Components (OC). OC1 grantees are 
national education coalitions (NECs); 
OC2 grantees are national civil soci-
ety alliances; and OC3 grantees are 
transnational civil society alliances. 

The EOL learning framework, outlined 
in Section 3, is implemented through 
grantee, global, and regional learning 
plans. Learning partners at global and 
regional levels support the implemen-

tation of the learning framework and 
plans through capacity strengthening, 
research, and trainings. 

In the EOL programme, all grantees 
develop their own project aligned 
with one of EOL’s specific objectives 
and outcomes listed above. During 
the calls for proposals by the grant 
agent, the grantees present project 
proposals which align to EOL’s global 
outcomes whilst remaining based 
in the context of operation. Grantee 
project proposals include a results 
framework and monitoring framework 
which is used to monitor the grant-
ee’s project. The grantee’s results and 
monitoring frameworks are individual, 
corresponding to EOL’s global results 
and monitoring frameworks, but not 
dictated by it. This independence and 
involvement of grantees in monitoring 
ensures ownership of their projects. 

Changes in the context which require 
project adaptations are continually 
monitored. The grant agent is open 
and willing for adaptions to projects 
due to justified reasons from unex-
pected changes, or learnings lead-
ing to a new approach to achieving 
agreed results. Grantees are support-
ed by RMUs through online meetings 
and monitoring visits, where progress, 
learning needs and other require-
ments are discussed. The number 
of monitoring visits increased in this 
reporting period due to the easing 
of Covid-19 restrictions. 27 grantees 
received monitoring visits during 
each semester of the reporting period 
(meaning 54 monitoring visits for 
the total year July 2022-June 2023), 
compared to 11 in the semester of the 
previous report. In addition, out of 59 
NECs, 49 (83%) are on track to reach 
their expected results. 

Grantee results contribute to the EOL's 
global results framework, with results 
collected mainly through grantee’s 
half yearly narrative reports. RMUs 
extract and analyse information from 
the grantee reports through a kind of 
outcome harvesting method which 
filters information in the reports. GMU 
collects this information from RMUs 
and other sources, aggregating the 
information across regions, analysing 
it at a global level and monitoring the 
progress of grantees according to the 
global results framework’s indicators. 
The results in the following section 
have been aggregated and analysed 
as such. The progress of the whole 
EOL programme towards achieving 
the global results framework's goals is 
described, with examples from across 
the portfolio and regions. Selected re-
sults for the reporting period accord-
ing to the global monitoring frame-
work can be found in Annex 4

RESULTS RELATED TO NATIONAL 
CIVIL SOCIETY ENGAGEMENT 
IN POLICY CHANGES THROUGH 
LOCAL EDUCATION GROUPS, SDG 4 
GROUPS AND OTHER MONITORING 
MECHANISMS
National education coalitions (NECs) 
and other grantees supported by 
EOL participate in multi-stakehold-
er coordination and policy dialogue 
platforms and spaces organised by 
governments at national level such 
as local education groups, part-
nership compact processes, SDG4 
follow-up groups and other national 
monitoring mechanisms of national 
education policies, budgets, and their 
implementation. The local education 
groups ensure members can gain 
knowledge of, discuss, and influence 
national education plans. Civil society 
participation in these groups is highly 
valuable to education stakeholders, 
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especially decision makers and civil 
society organisations (CSOs) them-
selves, sharing information for use in 
targeted advocacy and campaign-
ing; CSO analysis; and contributing 
to enhanced knowledge and under-
standing of the context’s education-
al situation, especially for the most 
marginalised. They allow civil society 
to raise their voices to the govern-
ment level on behalf of marginalised 
groups, ensuring local issues are 
heard on a national level. 

During the reporting period, there was 
an increasing trend of NECs participa-
tion in such groups. In terms of local 
education group meetings, 42 out of 
the 60 NECs supported by EOL partici-
pated in their respective local educa-
tion groups in the second half of 2022, 
rising to 47 out of the 593 NECs in the 
first half of 2023. In the whole report-
ing period (July 2022 - June 2023), 51 
NECs supported by EOL participated in 
local education group meetings. The 

OC2 grantees HOPE Liberia and I-SAPs 
in Pakistan are members of their local 
education group, participating in 
meetings in this period.

Partnership compact processes are 
country-based, multi-stakeholder dia-
logues which define education system 
priorities within the GPE framework. 
They ensure coordination between 
different stakeholders, as well as the 
inclusion of multiple perspectives, 
often occurring within local education 
groups. In the period July-December 
2022, 27 EOL-supported NECs partic-
ipated in some way in partnership 
compact process in their respective 
countries. This increased to 35 NECs 
in the period January-June 2023, 
demonstrating increasing engage-
ment of EOL-supported NECs in these 
processes.

To give some examples of local edu-
cation group results during the period, 
in the Kyrgyz Republic and Mongolia, 

the first ever official local education 
group meetings were held in March 
2023. In Mongolia, around 100 stake-
holders attended, and the NEC was 
introduced to other education stake-
holders. In Sudan, five local education 
group meetings were attended during 
the reporting period, discussing, 
among other issues, alignment with 
humanitarian plans and education in 
emergencies in relation to the political 
situation in the country. The NEC pro-
posed an alternative learning pro-
gramme for children out of school, as 
well as activities to increase funding, 
partnerships, and responsiveness to 
the crisis. In Ghana, the local educa-
tion group meeting provided a space 
for the NEC to demand a policy from 
the Ministry of Education which would 
ensure the needs of girls and children 
with special educational needs were 
met. Please see Annex 3 for a full list of 
NEC participation in local education 
groups and global partnership com-
pact processes in the reporting period.

RESULTS RELATED TO POLICY CHANGES 
INFLUENCED BY NECS AND OTHER 
EDUCATION OUT LOUD GRANTEES

National policy changes
During the reporting period, 46 na-
tional policy changes influenced by 
civil society organisations supported 
by EOL were approved by national or 
municipal authorities. Although these 
changes to policy are enacted by na-
tional authorities, the actions of CSOs 
supported by EOL are noted as having 
impacted their implementation 
through advocacy, evidence sharing, 
and technical advice to the relevant 
authorities. Some significant examples 
from the reporting period are ex-
panded upon below, including policy 
changes on education financing, 
changes to national curriculums, in-
clusive education and gender equali-
ty, and education in emergencies. For 
a list of all national policy changes in 
the period, please see Annex 1.

In Zambia, the government an-
nounced on 30th September 2022 an 
increase in the share and size of the 
budget allocations for education by 
3.5%. The budget increase, if utilised 
effectively, will contribute to improv-
ing the conditions in schools across 
Zambia. Schooling conditions such as 
good hygiene facilities, learning ma-
terials and providing teacher training 
resources can improve the quality of 
education, help generate a successful 
learning environment, and improve 
education outcomes. The NEC and 
other national CSOs advocated for 
the policy change by, among oth-
er things, creating budget analyses, 
collaborating on a submission to the 
Ministry of Finance on the reduction 
in education financing of 51.4% in the 
last six years since 2016 and creating 
a policy brief on education sector 
budget allocations in the country. 
Other countries with policy changes 
and announcements of an increase 

in the national education budget 
include Eswatini, Malawi, and Nepal. 
The respective NECs produced papers 
and advocated for improved budgets 
in these countries’ education sectors. 
In the Philippines the budget for 2023, 
announced on 1st December 2022, 
includes gains for child protection and 
children with disabilities via increased 
allocations for inclusive education 
and the implementation of a child 
protection programme in schools. The 
NEC, along with support from ASPBAE, 
helped to formulate budget proposals 
which were disseminated and used in 
advocacy targeting legislators. 

The national curriculum in Pakistan 
is being changed to include elements 
of the constitution on human rights, 
civic rights, and interfaith harmo-
ny as a part of the Prime Minister’s 
strategic ministerial reform initiatives 
announced on 1st May 2023. The aim 
is to ensure the education of youth 

PARTICIPATION OF NECs IN LOCAL EDUCATION GROUPS 
NEC participation in a least one local education group meeting across the whole reporting period

JUNE 30TH  
2020

DECEMBER 31ST 

2020
JUNE 30TH  

2021
 DECEMBER 31ST 

2021
 JUNE 30TH  

2022
 DECEMBER 31ST 

2022
 JUNE 30TH  

2023

 Yes 37 37 40  39  43  42  47

No 17 14 13  13  11  16  9

N/A 0 3 1  2  6  2  3

Total: 54 54 54  54  60  60  59

3 The NEC in Nicaragua is no longer supported by EOL as of 2023.
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WEST AND CENTRAL AFRICA

SENEGAL
US$ 299,998
+ part of OC3-30323

 CAPO VERDE
US$ 225,000 

THE GAMBIA
US$ 299,858 

GUINEA-BISSAU
US$ 196,509 

GUINEA
US$ 218,906

GHANA
US$ 1,409,586

ANGOLA
US$ 159,960

COTE D'IVOIRE
US$ 224,815 

TOGO 
US$ 286,229 

MAURITANIA
US$ 196,511 

MALI
Part of OC3-10043 

NIGER
US$ 281,584
+ part of OC3-10313 and OC3-10043

BENIN
US$ 1,381,283

BURKINA FASO
US$ 283,454
+ part of OC3-10313 and  
OC3-10043

CAMEROON
US$ 266,932 

CHAD
US$ 100,000
+ part of OC3-10043

TUNISIA
US$ 224,995

MADAGASCAR
US$ 1,289,479

BURUNDI
US$ 224,932 

MOZAMBIQUE
US$ 224,958
+ part of OC3-20313 and  
OC3-20043 

DEMOCRATIC REPUBLIC 
OF CONGO
US$ 1,153,938 
+ part of OC3-10053

*The amounts indicate the OC1.2 budgets or the sum of OC1.2 and OC2 grantee budgets where applicable as they stood at the beginning 
of the reporting period (July 2022). The numbers related to OC3 are the grantees' project ID numbers.
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on their fundamental rights and role 
as citizens, ensuring their capacity 
to exercise these rights and effective 
participation in democratic processes. 
The NEC in Pakistan and its mem-
bers and partners advocated for this 
change in the curriculum, aiming to 
promote a more inclusive and peace-
ful society in Pakistan. 

A policy ensuring pregnant girls are 
allowed and supported to contin-
ue their education was approved in 
Eswatini on 1st May 2023, named the 
Ministry of Education and Training Pol-
icy and Guidelines on the Prevention 
and Management of Learner Preg-
nancy 2022. Although learner preg-
nancy is the leading cause of school 
dropouts in Eswatini, the country had 
no previous national policy address-
ing the issue. This policy has potential 
to prevent learner drop out due to 
pregnancy, allowing and supporting 
pregnant girls to attend school, ensur-
ing non-discriminatory and inclusive 
education regardless of gender. The 
NEC in Eswatini has advocated for a 
policy on this issue since 2020, pub-
lishing a desk research paper in 2021 
on the impact of unintended, early 
pregnancy on young girls. The findings 
of the study were used in media and 

advocacy campaigns to influence the 
government. The NEC also discussed 
and developed the policy in mul-
ti-stakeholder local education group 
meetings and Ministry of Education 
thematic meetings. 

The Mongolian government enacted 
a Policy on Inclusive Education with 
guidelines on 21st December 2022. 
The policy document expands and 
improves on a 2019 policy on inclusive 
education for children with disabilities. 
Among other issues, it provides a defi-
nition of inclusive education and is the 
first formal document on education 
in Mongolia to recognise the rights of 
children from many diverse margin-
alised groups such those identifying 
as LGBTQIA+, migrant communities, 
people with disabilities, and rural 
families in poverty, emphasising their 
educational needs and planning 
strategies to meet them. The policy 
comes after ten years of advocacy on 
inclusive education for marginalised 
children and fulfilment of their rights 
by the NEC in Mongolia. They submit-
ted research reports funded by EOL, 
and commented and discussed the 
policy paper with the Ministry of Edu-
cation in the lead-up to its enactment, 
resulting in the research reports being 

quoted in the background section of 
the policy document. 

The Kilifi County Persons Living with 
Disabilities Act was enacted in Kilifi 
County, Kenya in January 2023. It is 
a new policy guiding the realisation 
of rights for persons with disabilities 
by providing financial assistance to 
students. Assistance includes schol-
arships, loan programmes, and fee 
subsidies to enable the equalisation 
of opportunities for students with 
disabilities. With an EOL grant, Kesho 
Kenya (a member of the NEC in Kenya, 
the PADMOZI alliance and Kilifi County 
Disability Network) pushed for the 
policy and supported the first quarter-
ly meeting of the Kilifi County Disability 
Network. Furthermore, the EOL-sup-
ported OC3 alliance PADMOZI lobbied 
the deputy governor of the county to 
implement this inclusive education 
policy on behalf of Kesho Kenya, and 
the NEC in Kenya engaged the lead-
ership during the development of the 
act. Synergies between OC1 and OC3 
grantees in Kenya have led to great-
er impact on advocacy, with Kesho 
Kenya as a member of both the NEC in 
Kenya and the PADMOZI alliance.

In Somaliland, a National Strategy 
and Plan of Action on Female Par-
ticipation in Education 2023-2026 
was produced and approved by the 
Ministry of Education and Science on 
1st January 2023. The document ad-
dresses the challenges of women and 
girls’ education in Somaliland with the 
aim of strengthening gender respon-
sive perspectives in programming by 
the Ministry of Education. Commonly, 
girls face many barriers to education, 
generating inequality between girls 
and boys. The policy contributed to a 
standalone gender unit being estab-
lished in the Ministry of Education to 
oversee gender mainstreaming in the 
sector. The NEC in Somaliland con-
tributed to the development of the 
strategy document through meetings 
with members of parliament and dis-
cussions in the local education group 
meetings where it advocated for such 
a strategy. In addition, the NEC carried 
out consultation with communities, 
collecting evidence, and developing 
a policy framework with which it influ-
enced decision makers. 

In Benin, two decrees were announced 
aiming to ‘leave no one behind’. A 
ministerial decree was announced on 
1st December 2022, exempting school 
fees for young, disadvantaged girls 
in 20 disadvantaged communes in 
Benin, expanding the previous law 
to secondary education as well as 

INCLUSIVE EDUCATION IN MONGOLIA
The advocacy efforts of civil society in Mongolia have led to greater aware-
ness, funding, and policy changes on inclusive education in the country. 
New regulations in 2019 made it possible for children with disabilities such 
as Oyunjargal to go to school. Oyunjargal is deaf, but with no sign language 
skills in her family or special schools for her to attend, she communicated 
through body movements, studied at home, and attended an informal child 
development centre. Since the 2019 regulations on disability, she has been 
able to attend regular school full time. With the new expansion of the policy 
from 2019 introduced in 2022, more children from different marginalised 
groups will now have the same opportunities as Oyunjargal, setting Mongolia 
on track to achieve its vision of an inclusive education system.

Oyunjargal in Arbulag,  
Mongolia

Photographer:  
GPE/Bat-Orgil Battulga
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primary. The result aids young girls to 
stay in school until their final educa-
tion year. Additionally, legislation on 
the protection and promotion of the 
rights of people with disabilities from 
2017, which was not implemented 
by the authorities, was updated and 
adopted by the Council of Ministers 
and signed by the President on 1st June 
2023. This decree provides greater 
support to education and training for 
people with disabilities. Both policies 
were influenced by the NEC in Benin, 
through advocacy and participation 
in meetings with stakeholders such 
as sector evaluation meetings, review 
meetings, and releasing statements.

A new law on education in the Kyr-
gyz Republic was approved by the 
parliament on 29th June 2023 and 
sent to be signed by the president for 
implementation in January 2024. The 
changes through this law aim to im-
prove education quality in the Kyrgyz 
Republic. It aims to improve inclusive 
education provisions by providing 
learning environments which meet 
the rights and needs for children with 
disabilities. Furthermore, it simplifies 
the legislation on education, com-
bining the five different laws which 
previously existed and often do not 
correspond to one another into one 
unified version. Members of the NEC in 
the Kyrgyz Republic actively partic-
ipated in the working groups where 
the new law was drafted. In particular 
they promoted an inclusive approach 
to education and produced a study on 
inclusive education in the country. 

In Timor-Leste, the closure of three 
technical vocational schools in Ermera 
municipality was cancelled on 31st 
January 2023 by a One Ministerial 
Diploma approved by the Ministry 
of Education Youth and Sport. These 
schools were scheduled to close due 
to limited facilities, teachers, and 
students. However, following advo-
cacy and campaigns by the NEC in 
Timor-Leste with active participation 
in local education groups and local 
community campaigns, it was decid-
ed that instead they would be con-
verted into public secondary schools 
for marginalised students. Another 
Ministerial Diploma was approved in 
Timor-Leste on 19th October 2022, pro-
viding support for public and private 
Central Basic Education and General 
and Technical-Vocational Secondary 
Education establishments. It provides 
free internet access in each school for 
students and teachers and provides 
mobile credit subsidies for those 

students living in rural areas to access 
online learning. 

In the Bagmati province in Nepal, a 
high-risk area regarding disasters, a 
disaster-readiness and response plan 
for the education sector was devel-
oped and approved on 1st February 
2023. It provides response plans to 
various disasters which may signifi-
cantly impact the education sector, 
such as landslides, earthquakes, and 
pandemics such as Covid-19. The 
objective is to minimise the disaster’s 
effect on education, ensure continuity 
of school access as well as provi-
sions for mental health in emergen-
cies and training in preparedness 
and response. The NEC in Nepal was 
supported by GCE and ASPBAE in 
its advocacy efforts, conducting a 
series of meetings with the provincial 
government where it influenced the 
creation of the policy and helped the 
authorities to draft it. The NEC empha-
sised gaps in the education sector 
which needed addressing in the policy 
such as the gaps in ICT knowledge 
and mental health provision.

Regional and global policy changes
In addition to the above examples 
of numerous national level policies 
enacted in the reporting period, two 
global and regional policy chang-
es were approved by regional and 
international bodies. For example, the 
Southern African Development Com-
munity (SADC) adopted a model law 
to serve as a benchmark for all SADC 
member states to guide their own 
national legal framework on finan-
cial management. The Public Service 
Accountability Monitor, a member of 
the EOL-supported OC3 alliance the 
Kuyenda Collective, engaged with 
SADC on developing this law in line 
with the alliance’s objectives, pro-
viding feedback to drafts and con-
tributing to the working group. The 
law focuses on righting regulatory 
and legal gaps in public financial 
management systems which exist 
across the region, undermining the 
parliamentary functions. It ensures a 
robust and uniform legal framework is 
enforced on financial management in 
all member states.

RESULTS RELATED TO NATIONAL 
EDUCATION COALITIONS' INCLUSIVITY 
Inclusivity is promoted internally within 
national education coalitions (NECs) 
and their member organisations, as 
well as in the activities conducted. 
Inclusive representation of organisa-
tions within NECs can help to ensure 

the voices of marginalised groups are 
promoted, enabling a ‘nothing about 
us without us’ approach to advocacy 
and influencing of governments and 
other key stakeholders. The types of 
marginalised groups in a country are 
specific to each context. However, 
some dominant examples across 
many regions of marginalised, dis-
criminated groups relevant to the ed-
ucation sector include children living 
with disabilities, pregnant adolescents 
or adolescents with children, children 
from migrant communities, and those 
who identify as LGBTQIA+. 

NECs made significant efforts to in-
crease their internal inclusivity in both 
their membership base and board in 
the reporting period. As a baseline, 
in June 2020 28% (15 NECs out of 53 
NECs) responded ‘yes’ to the ques-
tion ‘Is 50% or more of the NEC board 
members female?’. In June 2023, three 
years later, 41% (24 out of 59) NECs4 
responded yes to the same question. 
The diversity of both the secretariat 
and board of the NECs have increased 
across a range of countries. For ex-
ample, the coalitions in Mozambique 
and Samoa have gained female 
board representation of 57% and 88% 
respectively. The NEC in Côte d’Ivoire 
increased its board representation 
from only 1 woman representative to 3 
women and 2 persons with disabilities 
out of 11 board members.

In the reporting period, the NECs from 
across the portfolio diversified their 
membership base. For example, and 
by no means an exclusive list, NECs 
in Haiti, Burkina Faso, Côte d’Ivoire, 
Afghanistan, Indonesia, Moldova, Mon-
golia, Nepal, the Philippines, Samoa, 
Tajikistan, Tanzania, Eswatini, Sudan, 
South Sudan, and Sierra Leone wel-
comed new members working with 
marginalised groups such as women, 
girls, and those living with disabilities. 
As of June, 2023, out of 59 NECs, 58 
have member organisations repre-
senting women and girls; 58 NECs 
have member organisations repre-
senting people living with disabilities; 
and 56 have member organisations 
representing marginalised or illiterate 
young people (aged 15-24). On the 
other hand, only 7 NECs have groups 
representing the LGBTQIA+ commu-
nity, showing no change from the 
previous reporting period. People who 
identify as LGBTQIA+ and their or-
ganisations are often marginalised in 
society, with complex political contexts 
providing little possibility for them to 
raise their voice. The education sys-

4 The number of NECs has changed since the first reporting period, 7 NECs joined in 2022 and the NEC in Nicaragua is not a grantee as of 2023.
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HORN, EASTERN AND SOUTHERN AFRICA

NIGERIA
US$ 202,775

SOUTH SUDAN
US$ 231,350 

UGANDA
US$ 267,055
+ Part of OC3-10053 

RWANDA
US$ 98,778 

ZIMBABWE
US$ 299,900
+ part of OC3-30053, 
OC3-20313, OC3-10053 and 
OC3-20043 

ZAMBIA
US$ 299,982
+ Part of OC3-30053, 
OC3-20313, OC3-20053 
and OC3 -30323 

LESOTHO 
US$ 296,868
+ Part of OC3-20313 

SUDAN
US$ 230,000

EGYPT
US$ 220,860 

REPUBLIC OF YEMEN
US$ 177,430 

SOMALILAND
US$ 253,040 

ETHIOPIA
US$ 85,894 

SOMALIA
US$ 215,165 

TANZANIA
US$ 299,313
+ Part of OC3 -20053 and OC3-
20043  

KENYA
US$ 299,988 
+ Part of OC3 - 20053

MALAWI
US$ 288,828
+ Part of OC3-30053, OC3-20313, 
OC3-20053 and OC3-20043 

ESWATINI
US$ 268,872
+ Part of OC3 - 20313 

SIERRA LEONE
US$ 242,000 

*The amounts indicate the OC1.2 budgets or the sum of OC1.2 and OC2 grantee budgets where applicable as they stood at the beginning 
of the reporting period (July 2022). The numbers related to OC3 are the grantees' project ID numbers.

LIBERIA
US$ 861,015
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tem is no exception to this. However, 
efforts can be made to improve on the 
inclusion of organisations represent-
ing LGBTQIA+ communities as much 
possible.

The index measuring the inclusivity of 
NECs has remained steady, close to 
the baselines from 2020 and 2022, with 
a 2 percentage point increase as of 
June 2023 compared to the baselines. 
Most countries saw little or no change, 
with 15 countries seeing a significant5 
increase in inclusivity. 6 NECs sup-
ported by EOL reported becoming 
significantly less inclusive since the 
baseline, indicating a need to encour-
age greater support to these grantees 
with declining inclusivity and provide 
capacity strengthening activities ac-
cording to their needs. 

EOL-supported NECs continuously 
strive to become more inclusive. Some 
NECs have sub-sectors or committees 
of the coalition dedicated to the issues 
of gender and equality. For example, 
the Zimbabwe NEC has a committee 
on Gender and Disability, initiating the 
creation of a gender and disability 
strategy in the second half of 2022 
which will guide their advocacy agen-
da. Some NECs have a gender policy, 
promoting gender equality among its 
members. The NEC in Rwanda contin-
ually monitors the implementation of 
their gender policy among staff. The 
NEC in Mongolia developed the first 
draft of a policy on sexual harassment 
in the workplace. The NEC in Burkina 
Faso began applying their gender pol-
icy to their work, increasing the gender 
related activities conducted by the 
NEC’s members and the participation 
of women in these activities. In Latin 
America and the Caribbean, after the 
formation of a gender working group 
in CLADE in 2022, NECs from the region 
have participated in the group’s 
elaboration of a new gender policy 
for CLADE. As a result of this, of gender 
policies within the NECs in Honduras 
and Haiti are planned to be created. 
Other coalitions with gender policies 
include Zambia, Kenya, and Sierra 
Leone.

GCE provides support to NECs to help 
improve their inclusivity and gender 
equality. In the reporting period, GCE 
conducted an analysis of African 
NECs, finding that 71% of NECs in Africa 
have gender strategies or a guiding 
document. 45% of NECs indicated 
having challenges in implementing 

their gender strategies. This led to GCE 
identifying a gender consultant to 
support NECs with no gender strategy 
to develop one, or for assistance of 
those with implementation challenges 
of their gender strategies. Region-
al coalitions and RMUs also provide 
support to NECs. For example, ACEA 

developed a code of conduct for 
NECs in the MENA region to improve 
internal governance and develop their 
membership system to ensure gender 
equality. 

NECs continuously strengthen the ca-
pacities of their members on inclusion 

WALKING THE TALK ON INCLUSIVITY
National education coalitions (NECs) supported by EOL are actively work-
ing to be more inclusive internally in order to increase their legitimacy in 
advocacy and debates around inclusive education. In The Gambia, the 
NEC (EFANet) has a strong focus on including women in decision making, 
ensuring all genders are represented within the coalition. They now have 5 
women out of 14 of their board members. In addition, they seek to continually 
expand the coalition, increasing the representation of marginalised groups 
by adding more members who represent women, people with disabilities or 
other marginalised groups. The National Coordinator of EFANet, Kebba Omar 
Jarjusey said: “We made a huge effort in seeking out these small groups and 
community-based organisations, visiting them, inviting them to meetings 
and dialogues, supporting them to register formally with the government and 
eventually inviting them to become part of the coalition.” Similarly, the NEC in 
Capo Verde (RNCEPT-CV) focus on including children with disabilities in their 
coalition, emphasising the difference it makes to the NECs agenda on inclu-
sivity when the coalition itself has representatives of marginalised groups. 

5 Significant meaning a 10 percentage points increase.

Participants of EFANet regional 
capacity strengthening train-

ing for vulnerable youths, girls, 
and people living with disabil-

ities, The Gambia. Photogra-
pher: Fatou Fatty, EFANet. 
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and gender equality. For example, in 
Pakistan, South Sudan, Malawi, Leso-
tho, Niger, and Burkina Faso, the NECs 
trained their members on gender 
topics including gender sensitivity 
in programming and gender main-
streaming. Furthermore, a sub-region-
al level workshop was organised in the 
Solomon Islands to build the capac-
ities of members of NECs from the 
Pacific Islands on the differing needs 
and challenges faced according to 
gender, age, place, socioeconomic 
status, ethnicity, and disability. 

RESULTS RELATED TO NATIONAL 
CIVIL SOCIETY ROLES IN 
PROMOTING TRANSPARENCY AND 
ACCOUNTABILITY OF NATIONAL 
EDUCATION SECTOR POLICY AND 
IMPLEMENTATION
A central component to the work of 
EOL grantees is to monitor the national 
education sector’s implementation 
of policies, their adherence to com-
mitments, and to generate evidence 
of the needs and gaps of the educa-
tion system. They do this through the 
continuous generation of informa-
tion to highlight issues and potential 
solutions for education systems to 
provide universal, quality education 
which includes marginalised groups. 
These efforts can reinforce advocacy 
and influencing for policy changes by 
providing an evidence base, enhanc-
ing civil society’s ability to consistently 
hold the education system accounta-
ble to its actions, and making infor-
mation accessible to the public. Ex-
amples of the efforts of EOL-supported 
CSOs to produce evidence, assess-
ments, and monitoring reports on the 
education sector in their respective 
countries are described below. 

In Pakistan, the OC2 grantee I-SAPS 
produced a report on the public fi-
nancing of education in Pakistan from 
2010 to 2023. It is a compilation of na-
tional and provincial data, providing 
in-depth analysis of allocations and 
expenditures of fiscal resources spent 
on education across Pakistan. It has 
enabled the monitoring of education 
spending in the country, identifying 
gaps and areas for greater focus to be 
used by government agencies such 
as the Pakistan Institute of Educa-
tion as well as development partners 
abroad. It has also informed mass 
advocacy campaigns in Pakistan to 
increase education financing. Addi-
tionally, I-SAPs has now established 
Civil Society Education Networks (CS-
ENs) across all its intervention districts 
in Pakistan. The networks are trained 
in practicing and engaging in social 
accountability of education sector 

policies. They have proved useful since 
their establishment during the floods 
in Pakistan, ensuring the minimisation 
of damage to school infrastructure. 
The work of CSENs was furthermore 
recognised by government officials 
who have invited representatives from 
CSENs to discussions on education 
planning. CSENs have also produced, 
along with I-SAPS, a Citizen’s Provin-
cial Agenda Report in 2022. The report 
has contributed to discussions on 
increasing budgetary commitments 
to education to meet both nation-
al and international commitments, 
setting targets alongside the required 
resources to achieve them. 

Monitoring reports were produced 
by CSOs, working to hold the govern-
ments accountable to promises or to 
highlight gaps in their policy. In Sierra 
Leone, the NEC conducted a monitor-
ing exercise of the government's ful-
filment of their commitments towards 
the Global Partnership for Education 
(GPE) Programmes and Projects in 
2020-21. They monitored all activities 
related to policies and programming 
to ensure the government adheres 
to commitments set out in the GPE 
programme. In Zambia, research was 
conducted by the NEC and Action Aid 
Zambia to assess the adequacy of 
financing against the government’s 
commitments to achieve SDG4 tar-
gets. The research has contributed to 
knowledge for the Tax-Ed alliance and 
is being used for cross sector capacity 
strengthening on adequate financing 
to achieve SDG4 targets. Similarly, in 
Pakistan and in El Salvador, spotlight 
reports were conducted by the NEC 
to provide a perspective from civil 
society on the state of the countries’ 
progress towards SDG4, developing 
recommendations for stakeholders on 
education and ensuring government 
commitment to their goals. In Paki-
stan, it contained recommendations 
on achieving SDG4, to be shared with 
political parties and used in advo-
cacy such as the ‘Vote for Education 
(VFE) Campaign’ for the rescheduled 
elections planned to take place in the 
second half of 2023.

In Malawi, Somaliland, and Zambia, 
budget analyses of the education 
sector during the reporting period 
were produced by the respective 
NECs. They highlight gaps in educa-
tion sector funding in the country and 
trends which need further attention 
for the countries to reach their SDG4 
targets. A similar budget analy-
sis occurred in Ghana by the OC2 
grantee School for Life to highlight 
gaps in the 2023 budget statement. 

In Capo Verde, a budget analysis of 
the education sector allowed more 
in-depth reflection of the implemen-
tation of education policies. In Benin, 
a budget analysis focused on gener-
ating evidence of budget allocations 
to different marginalised groups. It will 
serve as an advocacy document for 
the education ministry in charge of 
budget allocations to ensure attention 
is paid to these marginalised groups. 
These reports are used as tools in 
policy advocacy and enable gaps in 
delivery to be discovered and em-
phasised by civil society organisations 
and shared publicly. 

Studies have also assessed the edu-
cation sector in terms of its inclusivity. 
For example, the OC3 grantee Rays of 
Hope carried out a study on inclu-
sive education in Malawi, Kenya, and 
Tanzania, identifying gaps, providing 
recommendations to improve policies, 
and enriching knowledge around 
inclusive and special needs education.  
A paper named ‘Being a Trans Student 
at School in Mongolia’ was published 
in Mongolia by the NEC member 
organisation ‘LGBT Centre’. It aims to 
increase the awareness of those in the 
education sector on trans students’ 
needs and produce evidence of the 
stigma and discrimination faced in 
schools. The report was sent to edu-
cation stakeholders in Mongolia, as 
well as international NGOs and foreign 
embassies to enhance knowledge and 
advocacy on trans rights in education 
systems. In Uganda, a research paper 
by the Initiative for Social and Eco-
nomic Rights (ISER), a member of the 
OC3 grantee AMEI alliance, was pub-
lished on the barriers faced by preg-
nant girls and adolescent mothers in 
education. It has proved extremely 
useful in advocacy and discussions 
with key education stakeholders, 
providing evidence on why action for 
this marginalised group is needed and 
how needs can be addressed.

A report by CN-EPT/BF, the NEC in 
Burkina Faso researched the con-
sequences of a security crisis on the 
education sector, highlighting the 
achievements and challenges faced 
by the Ministry of Education on im-
plementing their National Strategy for 
Education in Emergencies. The results 
of the publicised study were shared 
among coalition members, publicly on 
television stations, and is used to in-
fluence decision makers in the Ministry 
of Education. It provided evidence of 
challenges and gaps to assist advo-
cacy efforts on the implementation 
of a national strategy for education in 
emergencies which will reduce school 
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LATIN AMERICA AND
CARRIBBEAN

NICARAGUA 
US$ 84,532

HONDURAS 
US$ 299,964 

EL SALVADOR 
US$ 75,000 

HAITI
US$ 267,135 

BOLIVIA 
US$ 1,274,713
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dropouts for internally displaced stu-
dents, girls, and children with disabili-
ties in crisis prone areas. 

In Bangladesh, the OC2 grantee 
Institute of Informatics and Develop-
ment (IID) conducted two studies in 
the period on systems shocks (spe-
cifically Covid-19) and their impacts 
on education in terms of learning loss, 
increasing education inequities, and 
school closures’ impacts on education 
at a local level, ensuring the lessons 
from Covid-19 can be learned from 
within the country. The results from 
the study on systems shocks such 
as Covid-19 on learning progression 
and social inequity was presented at 
the 67th Annual Meeting of the Com-
parative and International Education 
Society in February 2023 where IID 
participated. A social media cam-
paign occurred as a result of the study 
on school closures for the government 
to understand the impacts of the clo-
sures. Additionally, IID created a Policy 
Conclave Learning report on the chal-
lenges to achieve educational justice 
in Bangladesh and the solutions to 
achieve equity, inclusivity, and quality 
in the education sector. It documents 
commitments made by the Ministry 
of Education and government officials 
of Bangladesh and will be used to 
monitor and hold them accountable 
to their commitments. 

Two youth-led research pieces were 
initiated and published by the OC3 
grantee Girls Not Brides in the WCA 
region. They focus on the dynam-
ics around child marriage and girls’ 
education, consolidating learnings 
on budget advocacy to end child 
marriage based on eight pilot projects 
in the region. The youth-led research 
enabled the voices of the affected age 
group to be heard, providing first hand 
reflection of the issue. In addition to 
providing this platform, it gave them 
opportunities to influence policy and 
hold their governments accountable, 
building their advocacy skills and 
teaching them the value and meth-
ods of evidence-based research. The 
research has been used and shared in 
events and webinars.

RESULTS RELATED TO STRENGTHENING 
NATIONAL CIVIL SOCIETY 
ORGANISATIONS' CAPACITIES FOR 
USING EVIDENCE IN THEIR POLICY 
INFLUENCING WORK
The capacities of national civil society 
organisations are promoted through 
courses on capacity development, 
‘learning by doing’, peer learning, and 
other learning sessions or activities. 
Some examples of activities which 

occurred in the reporting period are 
described below. 

EOL-supported NECs carry out train-
ings for their members in order to 
strengthen their capacities on various 
topics to improve their use of data 
and evidence to influence policy. For 
example, the NEC in Somalia conduct-
ed advanced trainings in education 
policy analysis and tracking education 
budgets. The two-day trainings had a 
total of 30 participants from member 
organisations who were educated on 
methods to conduct monitoring stud-
ies. Additionally, it carried out a needs 
assessment of its members to identify 
the capacity gaps on evidence-based 
advocacy, conducting trainings based 
on these gaps such as research, 
monitoring and evaluation, and ad-
vocacy. The NEC in Mozambique held 
a refresher seminar for its members 
on policy analysis and the production 
of a civil society position paper on the 
performance of the education sector. 
The seminar sought to improve the 
technical skills of members in analys-
ing policies, among other topics. Simi-
larly, the NEC in Tajikistan and ASPBAE 
organised a three-day workshop on 
‘Research and Evidence-Based Policy 
and Budget Advocacy for Educa-
tion’ with the participation of 10 NEC 
members in Tajikistan, including 
those representing women, youth and 
people with disabilities. As a result of 
the workshop, the NEC members had 
improved knowledge of research, evi-
dence-based advocacy, and assess-
ing education plans from an inclusion 
and gender perspective. This knowl-
edge enabled them to better collect 
information for a study reviewing the 
countries’ education budget for more 
equitable and gender responsive edu-
cation financing.

Tools were generated to enhance civil 
society’s ability to monitor govern-
ments and find evidence. For ex-
ample, the OC2 grantee CYAN in the 
Philippines has developed a Scaling 
Accountability Matrix. This tool enables 
project members to map project ac-
tions at different levels, increasing the 
capacities of civil society to hold their 
governments accountable. In addi-
tion, CYAN and another CSO G-Watch 
aimed to enhance the capacity of civil 
society to monitor the education sec-
tor, publishing a manual of guidelines 
for monitoring tools to enhance local 
monitoring abilities. 

NECs also participated in trainings run 
by regional coalitions or alliances to 
enhance their capacities for evidence 
generation. For example, in the Asia 

Pacific (AP) region the regional coa-
lition ASPBAE conducted a four-day 
meeting in the Asia Pacific Regional 
Meeting of national education coa-
litions, where knowledge and experi-
ences on education advocacy work 
and updates on international trends 
were discussed and shared. 

The OC2 grantees School for Life in 
Ghana and IID in Bangladesh, as well 
as the OC3 GEAR alliance in Malawi, 
Zambia and Zimbabwe, collaborated 
with the EOL learning partner MDF/
ACER to improve the conduct of action 
research on advocacy for equitable 
basic education. Within this, capacity 
strengthening trainings were provided 
to the alliance on research meth-
odology and research design and a 
series of webinars were held with the 
grantees to review learning questions 
of the project. The collaboration and 
training added to the knowledge of 
the grantee consortium and other 
CSO collaborators on the conduct of 
research, especially the key consider-
ations that go into research question 
development. The organisation also 
benefited from capacity strengthen-
ing initiatives led by the EOL global 
learning partner: International Institute 
of Educational Planning (IIEP) of UNES-
CO on educational accountability. This 
collaboration opened and broadened 
the knowledge of the consortium on 
dimensions of educational account-
ability. Through this initiative the 
participatory open data approach has 
become a central idea in the pro-
gramme implementation. 

Learning exchange visits were used 
by some grantees for peer learning 
between NECs in different countries 
on best practices, collecting evidence 
and improving advocacy capacities. 
For example, the NEC in Zimbabwe 
visited the NEC in Zambia to learn 
about how the NEC has success-
fully pushed for the government to 
implement free, state funded ed-
ucation in the second semester of 
2021 for children up to the age of 12, 
to improve its advocacy efforts to its 
own government.  In WCA, the NEC in 
Benin organised an exchange visit 
with the NEC in Togo to benefit from 
its experience on evidence generating 
and advocacy strategies which con-
sider marginalised groups, particularly 
people with disabilities. 

RESULTS RELATED TO SOCIAL 
ACCOUNTABILITY MECHANISMS OF 
NATIONAL COMMITMENTS, EDUCATION 
POLICIES AND PLANS
EOL supports grantees to involve 
civil society groups in undertaking 
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strategic multi-level monitoring of 
education policy and budget imple-
mentation, and to use the evidence 
generated to formulate and act on 
policy solutions. This may be in the 
form of setting up or improving exist-
ing social accountability mechanisms 
to monitor specific education policy 
implementation, thereby improving 
accountability of governments to their 
citizens. During the reporting period, 
31 social accountability mecha-
nisms were created or strengthened 
through EOL-supported alliances, 
national and regional coalitions, and 
CSOs. The previously mentioned local 
education groups are an important 
method for civil society to monitor 
government commitments on edu-
cation, with 51/59 NECs participating 
in one or more of these groups during 
the whole reporting period. Other 
examples of social accountability 
mechanisms initiated or expanded on 
in the reporting period are elaborated 
in this section.

Voluntary National Reviews (VNRs) are 
multi-stakeholder monitoring reports 
which assess the gains of a country in 
relation to the SDGs. Various countries 
in which Education Out Loud grantees 
operate produced VNRs as part of the 
follow-up and review mechanisms 
to the 2030 Agenda for Sustainable 
Development. The VNRs were used as 
a basis to the reviews by the high-lev-
el political forum (HLPF) under the 
ECOSOC. For example, in Burkina Faso, 
a civil society position paper on the 
achievements of SDGs from the per-
spective of people with disabilities was 
produced from workshop facilitated 
by the NEC. The report was dissem-
inated during the 2023 VNR process 
assessing the implementation of the 
SDGs in Burkina Faso, providing a mar-
ginalised perspective to the review. In 
the Asia Pacific Region countries such 
as Tajikistan, Mongolia, Pakistan, and 
the Philippines through the support 
of ASPBAE produced VNR reports. The 
reports were used by ASPBAE in the 
GCE high level political forum side 
event, ‘Voices of the People’ in July 
2022, providing civil society perspec-
tive on the progress of education 
towards SDG4 targets and aiding their 
advocacy efforts in country according 
to the results. In Zimbabwe, EOL-sup-
ported CSOs participated in the VNR 
process through voluntary local 
reviews which was presented at the 
high-level political forum. Similarly, 
in Zambia and Malawi the NECs and 
the OC3 grantees Girls Not Brides and 
GEAR alliance members have been 
active participants in their respective 
VNR processes.

NECs’ social accountability  
mechanisms
In Burundi, local consultation frame-
works were established and revital-
ised to find local solutions to issues at 
community level. These mechanisms 
have been observed in regions across 
the country. As an example of one 
framework which was established, 
in Western Burundi in the Ntahang-
wa commune parents of students at 
the Ecole Fondamentale de Mutaku-
ra and local members of the NEC 
campaigned together for students 
to receive report cards which were 
denied due to the students not having 
national identification documents. 
The campaign was successful, with all 
students receiving their report cards.

The NEC in Zambia implemented 
score card sessions in schools and 
communities. Through these sessions, 
local issues on education were col-
lected, transformed into recommend-
ed action points, and used by the NEC 
to influence the government. In this 
reporting period, score card sessions 
were conducted with 5 schools in 13 of 
the implementation districts. Com-
mon issues were identified across all 
sessions such as lack of sanitary fa-
cilities, especially for girls, inadequate 
teachers and lack of textbooks and 
electricity. 

National civil society influenced  
social accountability mechanisms
Social accountability mechanisms 
can engage local populations and 
increase successful and relevant 
advocacy campaigns with outcomes 
aligned with contextual needs. In the 
Philippines, the OC2 grantee CYAN 
has harnessed the power of youth-led 
mass movements to drive their public 
campaigns. The Multiply Ed project led 
by CYAN has strengthened account-
ability of the public education system, 
encouraging individuals to be change 
ambassadors in their own communi-
ties. Involving local youth has resulted 
in three policy changes in the Philip-
pines: a mental health ordinance of 
funds for services; local government 
commitment to a document on gen-
der responsive education; and memo-
randum to comply with the Ecological 
Solid Waste Management Act in the 
relocation of a landfill site away from 
a school. The policies were influenced 
by CYAN with evidence from the 
Multiply Ed project, collected through 
school level monitoring.

Rising fragility has heavily influenced 
education capacities globally. Paki-
stan has experienced severe envi-
ronmental, economic, and political 

crises, inhibiting the effective provi-
sion of education, and escalating the 
number of school dropout rates. The 
Reframing Education Accountability in 
Pakistan (REAP) project led by the OC2 
grantee I-SAPS, engages with district 
education departments on a regular 
basis. It monitors the progress against 
the Citizen’s Agenda, engaging with 
district education officials to find risk 
mitigation measures on education 
outcomes in the face of fragility and 
political instability.  In the reporting 
period, data has been collected from 
citizen scorecards and consolidated 
into demands for the district educa-
tion officials. They have since been 
incorporated into the budget pro-
posal which was submitted by the 
education department to the Finance 
Ministry. 

In Liberia, the OC2 grantee, HOPE 
through the Educate Her consorti-
um set up a Quarterly Monitoring 
Assessment method, capturing the 
perceptions of stakeholders on the 
implementation of the National Policy 
on Girls Education in Liberia. The re-
sults assess the status of the coun-
try’s school board, of local policies, of 
country level education budgets and 
other areas, to monitor the achieve-
ments in relation to the policy and 
generate actions where gaps arise. 
The same grantee’s website is reg-
ularly updated with data and poli-
cies from the Ministry of Education. It 
enables the tracking of progress on 
National Policy on Girls’ Education in 
the country e.g., girls’ enrolment, at-
tendance, female teachers. The web-
site is regularly updated with the latest 
information on the topic and provides 
international, regional, and nation-
al tools and instruments for CSOs 
engaged in policy influencing. Public 
accessibility of the information along 
with policy instructions on engaging 
stakeholders, enables civil society to 
hold governments accountable to 
progress on girls’ education through 
the sharing of information. 1,262 peo-
ple visited the website in the period 
January-June 2023. The consortium 
is also focused on developing a Girls 
indicators Dashboard and annual 
Scorecard, partnering with BACKUP 
funded by GIZ in this activity to draw 
on their technical expertise.

Transnational alliances influenced 
social accountability mechanisms
Furthermore, the OC3 alliance, ‘South 
Asia Assessment Alliance’ (SAAA) led 
by Street Child has promoted citizen 
led assessments in Nepal, Afghan-
istan, Bangladesh, and Myanmar. 
These efforts are used as a tool for 
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ASIA AND PACIFIC

KYRGYZ REPUBLIC
US$ 106,288

TAJIKISTAN
US$ 92,000 

PAKISTAN
US$ 1,322,811

MOLDOVA
US$ 100,000 

AFGHANISTAN
US$ 132,400 
+ part of OC3-30343

BANGLADESH
US$ 1,291,943 
+ part of OC3-30343 

NEPAL
US$ 294,694 
+ part of OC3-30343 and 
OC3-30323

CAMBODIA 
US$ 251,256 

INDONESIA 
US$ 178,000

MONGOLIA
US$ 294,507

VIETNAM
US$ 284,140  

MYANMAR
Part of OC3-30343  

PHILIPPINES
US$ 1,207,196

PAPUA NEW GUINEA 
US$ 210,651 

SOLOMON ISLANDS
US$ 150,413 

SAMOA
US$ 106,091 

TIMOR-LESTE
US$ 218,627 

VANUATU
US$ 164,750 

*The amounts indicate the OC1.2 budgets or the sum of OC1.2 and OC2 grantee budgets where applicable as they stood at the beginning 
of the reporting period (July 2022). The numbers related to OC3 are the grantees' project ID numbers.
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policy and advocacy change. They 
involve communities in a process of 
data collection, analysis, and monitor-
ing, enabling a tracking of education 
progress over time and assessing 
areas of improvement. For example, a 
local social accountability mechanism 
was set up in Afghanistan with Street 
Child and KHANA to train CSOs and 
school development Shura members, 
providing them with the necessary 
knowledge and skills to hold local 
authorities accountable, provide 
inclusive education, and improve 
education outcomes within particular 
communities. Similarly in Nepal, Street 
Child's orientation programme for 
CSOs and other education stakehold-
ers has facilitated collaboration and 
discussions on learning assessments 
and addressing the issue of low level 
learning, contributing to advocacy 
for national commitments on quality 
education.

The OC3 grantee the PAMODZI alliance 
has set up and developed various 
social accountability mechanisms 
in the reporting period. For example, 
district engagement meetings and 
parliamentary engagement meetings 

were active across Malawi and will 
be initiated in Tanzania and Kenya 
in the coming periods. These two 
mechanisms operate in conjunction, 
enabling the gathering of data and 
evidence on educational situation 
for advocacy, and providing spaces 
where key stakeholders can engage 
parliamentarians on education policy. 
These mechanisms utilise the data 
and evidence for advocacy collected 
by the district engagement meetings 
and bring local issues and evidence 
to attention of the national education 
officials to ensure productive and 
needs based change. The alliance 
has also introduced the Community 
Champions project led by Rays of 
Hope in Kenya, Malawi, and Tanzania. 
The Community Champions advocate 
for inclusive education at a commu-
nity level. They are trained to hold 
local authorities accountable and 
collect evidence, identifying commu-
nity needs for use in their advocacy 
to decision makers. The evidence 
collected has proved to be a vital part 
of advocacy at a national level. As an 
example, evidence gathered by Com-
munity Champions in Malawi informed  
the submissions by Kesho Kenya to a 

presidential working party on educa-
tion reform, leading to commitments 
on education financing by the Parlia-
mentarians in Malawi.

Other progress was made in the re-
porting period on ensuring sustainable 
and adequate financing to education. 
The Africa Group’s resolution for ‘in-
clusive and effective tax cooperation 
at the United Nations’ was adopted by 
consensus at the 77th session of the UN 
general assembly. The Tax-Ed alliance, 
along with others, played a key role 
in the adoption of the Africa Group’s 
resolution by advocating national 
governments and regional authorities. 
Tax-Ed also launched a transforming 
education financing toolkit to help 
activists, government officials, practi-
tioners, and other stakeholders devel-
op their own campaigns and conduct 
advocacy. The toolkit was inspired by 
the agreements of the UN Transform-
ing Education Summit, committing to 
strong education financing and ap-
plying a decolonising lens to financing 
approaches. 

RESULTS RELATED TO THE CREATION 
OF A STRONGER GLOBAL AND 
TRANSNATIONAL ENABLING 
ENVIRONMENT 
Civil society organisations support-
ed by EOL participated in numerous 
global and regional events during the 
reporting period. These events provid-
ed platforms for civil society to discuss 
education-related issues, decide upon 
joint agendas to ensure the meet-
ing of SDG 4 targets, and raise civil 
society voices in the decision-making 
agenda. 

Global events
The Global Campaign for Education 
(GCE) convened the 2023 edition of 
the Global Action Week for Education 
(GAWE) in May-June 2023. The theme 
of the action week was education 
financing, under the slogan ‘Investing 
in a Just World: Decolonising Educa-
tion Financing Now!’. GCE facilitated 
policy dialogues and communication, 
running a workshop on ‘Sharing and 
Planning Actions for Decolonising Ed-
ucation Financing’, with practical mo-
dalities for member NECs to conduct 
advocacy on the topic in their respec-
tive countries. GCE provided financial 
support to 25 different NECs and youth 
organisations to prepare and deliver 
their advocacy initiatives in education 
financing. The result was that mem-
bers’ advocacy skills were strength-
ened, and they conducted various 
advocacy initiatives in their own coun-
tries. PSAM, an alliance member of the 
OC3 grantee the Kuyenda Collective, 

THE COMMUNITY CHAMPIONS
The initiative led by the PADMOZI alliance has had local impacts in Malawi. 
The country has 1.7 million children with disabilities and 70% of them are not 
in school. Chikondi Majawa is a stay home mother who was trained through 
the project to identify children with disabilities who are not in school in their 
communities and address children's rights issues. Finding a child with a 
disability in her community called Emily, she gathered the local Community 
Champions and who held meetings with Emily and her family, speaking to 
them about the benefits of education and the rights of children with disabili-
ties. Emily now attends school and has a wheelchair to improve her mobility. 
The project also sensitised the community on the rights of children with disa-
bilities and it has led to other children in the community helping to get her to 
school and back each day.

Kaphuta Community Champions in 
Kaphuta Village, Mzimba district in 

the northern Malawi. 
Photo: PIESEA
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made a call that focused on strength-
ening Public Finance Management 
(PFM) frameworks aligned with the 
SADC Model Law PFM. These contribu-
tions aimed to address gaps within 
national frameworks, integrate con-
sequence management for effective 
responses during crises or disasters, 
and advocate for fair and progressive 
tax systems that create fiscal space 
for social spending. The consequenc-
es of the GAWE included strengthened 
global agreements on education 
financing, as well as related advocacy 
at a national level.

The 7th GCE World Assembly was held 
in November 2022. Regional coali-
tions participated, as well as NECs 
from across the EOL portfolio. GCE 
organised eight group discussion 
and learning sessions, four focused 
on strengthening GCE’s governance 
and organisational capacities. For 
example, diversifying membership, 
strengthening accountability and 
sustainability, strengthening the rep-
utation of the movement in interna-
tional fora, and strategies to engage 
youth and students in the movement. 
The four other sessions focused on 
strengthening the thematic knowl-
edge and capacities of GCE’s mem-
bers. For example, transforming public 
education systems, decolonising 
education financing and aid, gender 
inclusion and intersectionality and 
digital learning and transformation. 
At the assembly, participants adopt-
ed policies and resolutions along 
the themes mentioned above. The 
assembly furthermore enabled GCE to 
better understand the coalitions' work 
and their needs for further capacity 
development, influencing the strategic 
plan for the four years 2023-2027. 

The Transforming Education Summit 
was convened by the United Nations in 
New York in September 2022. GCE and 
the regional alliances ASPBAE, CLADE, 
and ACEA participated and influ-
enced the preparations leading up to 
the event to ensure CSO voices were 
heard at the summit. GCE and the 
regional alliances, alongside Action-
Aid, actively helped to draft the paper 
‘Education Financing Action, Track 5’, 
centring education as a contributor 
to sustainable development. GCE also 
hosted a side event and participated 
in a session during the summit. The 
summit took place during the 77th 

Session of the UN General Assembly, 
convened in response to the global 
education crisis. Its goal was to ele-
vate education to the top of the global 
political agenda and mobilise action 
towards achieving SDG 4. GCE further 

participated in the high-level steering 
committee of the Global Education 
Cooperation Mechanism, providing 
significant contribution to the Trans-
forming Education Summit Follow-Up 
Strategy which monitors the achieve-
ments of the summit’s outcomes over 
the course of the next two years. 

The high-level steering committee 
(HLSC) SDG4 and Sherpa group meet-
ing was held in May and June 2023 in 
Paris. GCE and ASPBAE participated 
as CSO representatives. The meeting 
acted as a follow up to the outcomes 
of the Transforming Education Sum-
mit, advancing the implementation of 
the full SDG4 agenda. EOL-support-
ed grantees provided constructive 
contribution to the Summit, shaping 
policy agendas such as a policy brief 
on transforming education; a briefing 
note on the HLSC renewal process; 
and an education financing advoca-
cy strategy. More specifically, ASPBAE 
with GCE contribution secured two 
decisions by the HLSC: one for mem-
ber states to pursue the commitments 
they made in intergovernmental 
processes, and another to ensure the 
systematic participation of CSOs and 
teachers in education policy process-
es. 

Regional events
In the second semester of 2022, 
the GCE secretariat organised four 
regional workshops in collaboration 
with the regional coalitions: ANCEFA for 
coalitions in Africa; ACEA for coalitions 
in Middle East; CLADE for coalitions in 
Latin America and Caribbean; and 
ASPBAE for coalitions in Asia and 
Pacific. These workshops were at-
tended by NEC representatives in the 
respective regions. They conducted 
a learning webinar to improve NECs' 
technical capacities on leveraging 
financing opportunities. Furthermore, 
the workshops gave GCE and the 
regional coalitions a better under-
standing of the challenges of the NECs 
when engaging with local education 
groups, enabling NECs to highlight 
areas where they required capacity 
strengthening programmes and tools. 
For example, it was recommended 
that GCE develops a monitoring and 
evaluation tool to hold governments 
accountable and track progress at 
a country level to achieve systems 
transformation. In addition, a local 
education group learning handbook 
was developed by GCE to strengthen 
civil societies capacity in identifying 
strategic opportunities for engaging 
in local education groups and other 
mechanisms. 

The 6th Biannual Conference of the Ed-
ucation International's Arab Countries 
Cross-Regional Structure occurred in 
December 2022 in Amman, Jordan. 
NECs from Sudan, the Republic of 
Yemen, Somalia, and the Arab Re-
public of Egypt participated alongside 
ACEA, who made a keynote address 
on the role of teachers and their un-
ions in transforming education. As an 
outcome of the summit, 130 countries 
committed to revamping their educa-
tion systems and accelerating action 
to end the education crisis. 

SAYWHAT, an OC3 grantee of EOL, 
hosted a ‘Southern Africa Region-
al Students and Youth Conference’ 
(SARSYC) in Malawi in August 2022. 
At the conference, 279 rights hold-
ers made up of students and young 
people from Southern Africa inter-
acted with policy makers on health 
and education rights, analysing the 
implementation of regional and inter-
national policy. The conference served 
to bring youth voices to duty bearers 
as they made recommendations and 
advocated to governments of South-
ern African countries, donors, civil 
society, and private stakeholders.

The OC3 grantee Girls Not Brides 
organised a joint regional advocacy 
three-day workshop in May 2023. It in-
cluded participants from the alliance 
and national child rights coalitions, 
as well as ANCEFA and the NECs 
from Benin, Burkina Faso, Mali, Niger, 
Senegal, and Togo. The outcome of 
this workshop was a joint strategy 
and advocacy plan for the region to 
promote girls’ education and a gender 
transformative education system, 
consolidating partnerships between 
the alliance and coalitions in a com-
mon agenda. 

In the Latin America and Caribbe-
an region, CLADE participated in the 
ECLAC IV Forum of the Countries of 
Latin America and the Caribbean on 
Sustainable Development 2023. A set 
of studies analysing the evolution of 
public spending and tax structures 
in Argentina, Colombia, Guatemala, 
Paraguay, Peru and the Dominican 
Republic were presented, seeking 
to reflect and promote sustainable 
financing of public education through 
tax justice. Furthermore, CLADE hosted 
its 12th regional assembly in November 
2022, involving its members to develop 
a strategic plan. The Honduran NEC 
participated and invited the Minister of 
Education and the director of UNESCO 
Honduras, raising their position and 
enhancing their credibility. 
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The 7th International Conference on 
Adult Education (CONFINTEA VII) was 
organised by the UNESCO Institute of 
Lifelong Learning (UIL) in Marrakech, 
Morrocco. It was attended by 14 NECs 
from the AP region and resulted in a 
position paper by ASPBAE with recom-
mendations from CSOs to be present-
ed during the official regional meeting 
of UIL and UNESCO-Bangkok. ASPBAE 
supported the attendance of NECs, 
with youth representatives, to the 
People’s Forum organised by the Asia 
Pacific Regional CSO Engagement 
Mechanism in March 2023 in Bang-
kok, Thailand. The Forum provided an 
opportunity for participants to discuss 
the effective and inclusive recovery 
measures to address the impacts of 
the Covid-19 pandemic on the SDGs 
and explore actionable policy guid-
ance for the full implementation of 
the 2030 Agenda and the SDGs at all 
levels. NECs from Vietnam, Cambo-
dia, and Timor-Leste were among the 
panel of speakers during the forum’s 
session on accountability and moni-
toring of SDGs and VNRs. 

UNEXPECTED RESULTS
Various unexpected results occurred 
during the reporting period that were 
not part of the grantees’ expected 
outcomes. 

The OC3 grantee the TRANAC Alliance, 
operating in Southern Africa, has 
formed strategic partnerships. As a 
result, it has become a member of the 
committee to review the SADC Child 
Rights Protocol. The SADC secretariat 
is recognising the alliance’s advocacy 
voice and requesting a calendar of 

the alliance’s events for their partici-
pation. The role as a committee mem-
ber will enable the alliance to provide 
inputs to critical early child develop-
ment issues and ensure related ad-
vocacy issues are covered within the 
protocol. As a result of the transna-
tional work done by the alliance, there 
is now an increased awareness of the 
project among critical stakeholders in 
the region. 

In Cameroon, the NEC has worked with 
local associations to set up a local 
education advocacy task force on 
national education. The task force did 
not expect the support of the local au-
thorities due to its critical approach on 
their implementation of the education 
plan. However, the authorities were 
unexpectedly appreciative of the work 
of the task force. They were highly 
involved and transparently shared the 
results according to the plan. Further-
more, they worked with the NEC and 
task force to find solutions to issues 
such as the inclusion of displaced stu-
dents in the Anglophone crisis zone.

During the Ministry of Education’s 
social dialogue "cultural diversity and 
social participation in education" 
organised by OC1 and OC2 grantees 
in Bolivia, it was discovered there is 
little space for grassroots members 
of socio-educational organisations 
to express their views at this level. 
The effect was to reduce their social 
participation and proposals on edu-
cational issues. Therefore, the grant-
ees decided to organise their own an 
annual "social dialogue on education-
al issues", to discuss topics of interest. 

The aim is to expand the participation 
of socio-educational actors, espe-
cially from regions not in the centre of 
political decision-making bodies.

The inclusion of the Educate Her Con-
sortium led by the OC2 grantee HOPE 
Liberia in the local education group 
platform has increased the visibility 
and work of the consortium. HOPE Li-
beria’s participation in the formulation 
of policy documents at the local edu-
cation group meeting and its work on 
girls’ education was featured in GPE’s 
publication. The consortium’s work 
was highlighted as a great example of 
how CSOs can drive positive transfor-
mation in the education sector. 

With the continued response to the 
refugee crisis in Moldova since Rus-
sia’s invasion of Ukraine, civil society is 
overwhelmed with activities to support 
the refugees.  As a result, CSOs in the 
country have changed priorities. Many 
organisations are less involved or slow 
in reacting to the project requests as 
their priorities changed to focus more 
on humanitarian delivery. As a result, 
certain meetings were postponed until 
later in the year and will occur online. 
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SECTION 3: 
LEARNING ACROSS EDUCATION OUT LOUD

THE EDUCATION OUT LOUD LEARNING 
FRAMEWORK 
Learning to motivate and support 
grantee improvement has been an in-
creased focus in Education Out Loud's 
(EOL) implementation strategy and its 
Operational Components. Learning is 
embraced throughout planning and 
implementation, increasing EOL’s add-
ed value and contributing to stronger, 
more strategic, relevant, institutionally 
healthy, and sustainable civil society 
organisations (CSOs), coalitions, and 
alliances which can better influence 
the right to public, quality education 
for all. 

The Education Out Loud learning 
framework was finalised in July 2022. It 
is aligned to the approved EOL exten-
sion phase, GPE 2025, and takes into 
consideration the implementation 
experience of learning efforts, includ-
ing operating with regional and global 
learning plans.  The learning framework 
has 1) provided a clear and shared un-
derstanding of organisational learning 
and its different paths and parts; and 
2) guided the planning, facilitation, and 
implementation of learning throughout 
the EOL programme cycle. The learning 
framework is conceptual, defining 
learning and ensuring a common un-

derstanding. The global learning plan 
and the four regional learning plans 
reflect the concrete operationalisation 
of the learning framework through spe-
cific activities in a cohesive approach 
to learning across EOL. 

REGIONAL LEARNING PLAN RESULTS  
In terms of regional learning, a second 
range of annual regional learning 
plans were developed in the first 
quarter of 2023. These plans ensure the 
balancing of regional learning priorities 
through strategic analysis across the 
four management units of EOL. They 
reflect EOL's key areas of learning in 
each region based in grantee's learn-
ing needs, experiences of past learning 
implementation, and EOL's own learn-
ing experiences. 

During the reporting period, RMU 
visits to grantees increased after the 
Covid-19 restrictions were eased, 
facilitating deeper knowledge of 
grantees and their contextual chal-
lenges. Furthermore, these visits gave 
grantees a greater understanding of 
EOL’s approach, including to adaptive 
management and learning. During 
these visits, learning plans were dis-
cussed and updated, ensuring greater 
relevance of regional learning plans. All 

grantee learning plans are up to date 
and their implementation is steadily 
progressing, with varying degrees of 
pro-activeness. 

Learning partners provided training 
and mentorship to grantees from 
OC1, OC2, and OC3. A new selection of 
prequalified regional learning partners 
was established in the first quarter of 
2023, updating the existing pool to 51 
regional learning partners across the 
four regions. They facilitate grantee 
capacity strengthening processes, 
learning collaboratives, function as 
mentors, or conduct smaller cross-cut-
ting studies or documentation of best 
practices/lessons learnt.   

Learning collaboratives are an essen-
tial component of learning between 
EOL grantees. 28 learning collabo-
ratives were operational during the 
reporting period at national, region-
al, and global levels. Some learning 
collaboratives have been running for a 
long time, with tangible results, whilst 
some have just been established. The 
learning collaboratives ensure synergy 
between the grantees and other CSOs, 
facilitating collaborative learning, 
learning from experience, exchanging 
strategies and approaches, and knowl-
edge production. 

During the reporting period, regional 
learning efforts were implemented 
across the EOL portfolio. The following 
section highlights the learning efforts 
facilitated or initiated by the grant 
agent, the regional coalitions, the 
regional learning partners, and the 
learning collaboratives within each of 
the four regions. 

RMU- WCA
The RMU in WCA supported learning of 
the grantees in the region throughout 
the reporting period. For example, they 
organised a regional learning event 
with all 26 grantees from the region 
and GCE. The learning from this event 
was shared with grantees during RMU 
visits. Furthermore, the RMU provided 
online support meetings on budget 

GLOBAL LEARNING PLAN
4 REGIONAL LEARNING PLANS

EOL LEARNING FRAMEWORK
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reviews and financial reporting, organ-
ised by language cluster on a quarterly 
basis. They were also provided individ-
ually when required. 

In terms of learning facilitated by 
regional learning partners, various 
training and mentorship events were 
conducted in the WCA region with the 
10 regional learning partners. Train-
ing occurred on human rights based 
and gender responsive programming 
with 13 of the OC1 and OC2 grantees 
attending, including the NEC from Haiti. 
Another training occurred on transna-
tional advocacy for all 14 francophone 
NECs, the OC3 grantee Girls Not Brides’ 
partnership, and coalitions on end 
child marriage.

In the WCA region, four learning col-
laboratives are currently running. Two 
were created in the reporting period. 
One focuses on education in emer-
gencies, creating synergy between 
the OC1, OC2, and OC3 beneficiaries in 
the region, sharing experiences, best 
practices, and learning for influencing 
educational and socio-professional 
reintegration of children and young 
people in emergency situations. The 
other is on environmental education, 
with the NECs of Togo, Senegal, Mad-
agascar, and Burkina Faso. It aims to 
map best practices in environmental 
education to share within civil society 
as guidelines.

RMU – HESA
Learning partners in the HESA region 
supported grantees with trainings 
during the period on the topics of tax 
justice and public policy analysis; 
outcome harvesting methodology; and 
safeguarding and child protection. All 
three topics included all 24 grantees 
(OC1, OC2, OC3) from the region. In ad-
dition, the learning partners conducted 
two studies in the region. One was on 
the application of adaptive manage-
ment by the learning partner Arab 
Network for Civic Education (ANHRE), 
assessing grantees' understanding of 
adaptive management as a risk mit-
igation and programming approach. 
The other study documented success 
stories from the TRANAC project’s early 
childhood development and educa-
tion advocacy efforts regionally and its 
work to create a stronger global and 
transnational enabling environment for 
civil society advocacy.

The HESA RMU supported grantees 
through meetings. For example, they 
organised a reflection and planning 
meeting with the regional coalition 
ACEA and member NECs of Arab 

speaking countries: Sudan, Egypt, 
Somalia, and the Republic of Yemen. 
The meeting enabled reflection of the 
relationship from the past two years, 
building synergies and discussing how 
ACEA could support NECs in their learn-
ing. The RMU also encouraged and 
supported grantees to carry out learn-
ing exchange visits to other countries 
in order to learn from their advocacy 
efforts.

In the HESA region, there are four learn-
ing collaboratives currently active. For 
example, the Malawi learning collabo-
rative includes grantees and alliances 
members operating within Malawi, 
including OC1 and OC3 grantees. The 
collaborative offers opportunities for 
them to see gaps in advocacy, learn-
ing from one another, share experienc-
es to improve their individual advo-
cacy strategies, and improve synergy 
between their work. The ACEA learning 
collaborative has 11 NECs participat-
ing, including those from Somalia, 
Sudan, the Republic of Yemen, Egypt, 
and Afghanistan. It aims to strength-
en the capacities of CSOs in the Arab 
countries to advocate for transform-
ative education. The participants are 
currently preparing an Arab regional 
report on protecting the right to edu-
cation, acting as a valuable reference 
alongside the voluntary national review 
reports of each country.

RMU – LAC
In LAC, the learning partner FLASCO 
facilitated two capacity strengthen-
ing trainings to regional NECs. One 
focused on the influence of CSOs in 
public policies. It was attended by four 
of the regional grantees and in Bolivia, 
it strengthened the process of formu-
lating advocacy plans. Another training 
was on a gender perspective for CSOs. 
It contributed to grantees' knowledge, 
and according to the grantees, it pro-
vided a positive impact on strength-
ening advocacy actions with a gender 
perspective.

In LAC, the regional coalition CLADE 
supported grantees throughout the 
reporting period. For example, they 
conducted a regional webinar “Building 
the technical capacity of CSOs on lev-
eraging GPE 2025 opportunities at the 
global and national level¨. The local ed-
ucation group learning handbook was 
presented, providing conceptual and 
policy guidance for coalitions to lev-
erage key GPE opportunities. It focuses 
on country level education financing, 
stressing how coalitions can influ-
ence key decision-making processes, 
the global partnership compact, and 

the ITAP assessment. In addition, in 
the 7th General Assembly of CLADE, 
workshops were held for members on 
gender, gender-based violence in rural 
schools, financing and tax justice, and 
education and digital rights. 

In the LAC region, there are five learn-
ing collaboratives currently running, all 
led by the regional alliance CLADE. The 
collaboratives are a gender working 
group, youth working group, commu-
nication working group, a fundraising 
laboratory, and a collaborative on a 
subregional advocacy agenda. The 
fundraising laboratory was established 
in the second half of 2022, it includes 
NECs from the region and aims to 
enhance the NECs capacities for pro-
posal writing and seeking new fund-
raising opportunities. It has provided 
workshops to members, among other 
support. 

RMU – AP
The regional learning partners sup-
ported the grantees in the AP region 
through trainings. Deveaux Interna-
tional ran a training on parliamen-
tarian influencing, focusing on policy 
advocacy with parliamentarians. A 
social accountability training was also 
conducted by the learning partner PRIA 
International for OC1 and OC2 grantees 
in South Asia. The training focused on 
building grantees' capacities to use 
social accountability mechanisms in 
influencing education policies and pro-
grammes. 

In the AP region, the RMU organised five 
major learning events with selected 
groups of grantees, these included 
an OC2 learning sharing workshop on 
learning collaboration, learning ex-
change and reporting, and a learning 
sharing event for OC2 and OC1 South 
Asia grantees.

The regional coalition ASPBAE ran a 
learning-sharing event for all grantees 
in the Asia Pacific region, enabling a 
face-to-face meeting of all six learning 
collaboratives. ASPBAE also organised 
the Asia Pacific Regional Dialogue 
on Decolonizing Education Financing 
for GAWE 2023 aligned to the Global 
High-Level Culminating Event "Decolo-
nising Education Financing: Challenges 
and Opportunities at the Global Level". 
ASPBAE also organised a spotlight 
preparation process for all NECs. Spe-
cifically, it supported the preparations 
of the NEC in Nepal for the Generation 
Equality Forum (GEF) on intersection-
al analysis of critical gender issues 
in advocating for gender equality in 
education.  
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The RMU in the AP region supported 
grantees by organising five learn-
ing events with selected grantees. 
For example, they conducted a MEL 
training for selected grantees in Nepal, 
Timor-Leste and Mongolia, strength-
ening their capacities in results-based 
management and documenting 
results. The RMU also organised a 
learning event for the NECs from the 
Pacific Islands e.g. Papua New Guinea, 
Solomon Islands, Samoa, and Vanu-
atu. It focused on improving grantees' 
capacities as learning organisations 
and collaboratives as well as finan-
cial management and results-based 
management. 

In the AP region, 11 learning collabora-
tives are currently running. Six of these 
are led by ASPBAE and were set up 
and fully operational in the reporting 
period. They run on different topics 
such as: gender responsive education 
sector plans; youth engagement for 
advocacy and campaigning; evi-
denced-based advocacy for policy 
influence; local education groups and 
engaging in country advocacy pro-
cesses; education financing; and coali-
tion sustainability and resource mobili-
sation. The collaborative run by ASPBAE 
on evidenced based advocacy for 
policy influencing includes NECs from 
12 countries in the AP region. It runs 
workshops and facilitates the shar-
ing of experiences around research 
methods, methods of conducting 
spotlight reports, among other topics. 
In the reporting period, a collaborative 
on social accountability was set up, 
run by OC2 grantees CYAN Philippines, 
I-SAP Pakistan and IID Bangladesh. The 
aim is to improve learning exchanges 
between grantees on social account-
ability, allowing good practices to be 
shared between them.

EDUCATION OUT LOUD'S GLOBAL 
LEARNING PLAN 
The EOL global learning plan (2022-
2024) was finalised in the middle of 
2022 as a part of the EOL learning 
framework. It has an overall goal of 
generating and disseminating knowl-
edge and evidence from the experi-
ence of advocacy and accountability 
practitioners in the EOL portfolio with 
the aim of contributing to the wider 
community of education stakeholders. 
The global learning plan describes 
EOL’s global learning agenda as com-
prised of three clusters of activities: 

1. Understanding the context and 
history of civil society accountabil-
ity work in education, EOL grantees’ 

influencing strategies, and existing 
learning opportunities within EOL.

2. Examination of specific policy 
themes important for EOL imple-
mentation and aligned with the GPE 
2025 Strategy.

3. Capacity strengthening initiatives 
for grantees and stakeholders to en-
able them to carry out accountability 
and advocacy activities.

Global learning partners (GLPs) play 
a key role in the implementation of 
the global learning plan (2022-2024). 
The GLPs collaborate with grantees 
on strategic research themes and 
capacity strengthening across the 
portfolio of EOL grantees to ensure 
that research-based findings and 
approaches contribute to the strength-
ening of grantees’ capacity and EOL’s 
learning overall. Four global learning 
partners were selected, their work-
plans and budgets were finalised and 
agreements signed before the end of 
2022. The four GLPs are: Accountabili-
ty Research Center (ARC), Institute of 
Development Studies (IDS), Institute for 
International Education Planning of UN-
ESCO (IIEP-UNESCO), and Management 
for Development Foundation (MDF) 
and Australian Council for Education 
Research (ACER) (as a consortium). 

Specific results under the Global 
Learning Plan 
GLPs have produced knowledge to 
aid grantees in understanding their 
context. For example, ARC has un-
dertaken a detailed literature review, 
with takeaways brief. It provides an 
analytical overview of civil society’s 
role in national education policy, taking 
stock of the evidence on civic action 
and its influence on education policy. 
IDS furthermore reviewed 73 grant-
ee learning plans and four regional 
learning plans of the RMUs. It analysed 
the programme landscape for EOL 
implementation, aiming to ensure the 
existing learning leadership is valued 
and encouraged.  

Several policy themes were identified 
in the global learning plan as areas 
of importance to EOL implementation 
and relevant for the GPE 2025 Strat-
egy. These themes inspired several 
outputs and processes, some of which 
will continue into the GLP’s second 
year. For example, education advoca-
cy in challenging contexts of conflict 
and closed civic space is one theme. 
IDS conducted action research with 
a group of 15 EOL grantees operat-
ing in contexts of closing civic space, 

violence, and authoritarianism. MDF 
and ACER facilitated a research 
framework and a learning agenda on 
civil society contributions and role in 
shaping education policy, developed 
through a collaborative process with 
selected grantees. This is part of an 
action research initiative to analyse 
and finetune approaches for civil so-
ciety’s education advocacy and policy 
influencing nationally. The findings will 
be disseminated in late 2023 and early 
2024. Furthermore, IIEP organised an 
online certificate course for EOL grant-
ees and relevant government partners 
on tools to promote transparency and 
accountability in education, with two 
webinars conducted on how to engage 
citizens in open school data, and open 
governance. 

Capacity strengthening initiatives have 
enabled grantees and stakeholders to 
carry out accountability and advocacy 
activities. EOL grantees were invited to 
participate in several learning events, 
research, and workshops by the global 
learning partners. For example, in IEEP’s 
online course on tools to promote ac-
countability and transparency in edu-
cation in 2023, 157 people signed up, 85 
actively connected to the platform, and 
32 completed the course.  Additionally, 
IDS has facilitated a process within EOL 
to stimulate conversation, reflection, 
and ideas on adaptive management 
and how best to enable and institu-
tionalise adaptation at various levels of 
the EOL programme implementation. 

GCE LEARNING
GCE supports EOL’s global learning plan 
and is a grantee of EOL. Four learning 
communities are driven by GCE and 
are open to all NECs globally. These 
are an Education in Emergencies (EiE) 
Learning Community, an Education 
Financing (EdFin) Learning Commu-
nity, an Inclusive Education and Early 
Childhood (IEEC) Learning Community 
and a Gender Learning Community. 
GCE’s rollout of learning events through 
the learning communities has aided 
its members in adopting improved 
mechanisms to track and follow up 
on global, regional, or national com-
mitments related to public education 
financing and allocation of resources 
to education during emergencies. They 
enable learning, joint advocacy, and 
information sharing between regions 
and diverse civil society organisations.

GCE has run various learning events 
in the reporting period. For example, 
GCE’s country knowledge exchange 
and learning series aimed at build-
ing the technical capacity of CSOs 
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on leveraging education financing 
opportunities at the country level. At 
this event, GCE’s learning handbook 
was disseminated, with the focus on 
how coalitions can influence key deci-
sion-making bodies such as the local 
education groups and partnership 
compact processes and how these 
processes contribute to the entire 
SDG4 process. GCE also conducted a 
thematic capacity strengthening and 
learning event decolonising education 
financing and tax justice. 

Furthermore, in this period GCE 
developed an accountability tool in 
response to a need raised by NECs for 
support in tracking and monitoring 
their participation and engagement in 
local education groups and progress 
on policy/programmes priorities for 
the GPE's system transformation grants 
for coalitions’ interventions. The tool 
will focus on tracking the nature of 
engagement, the level of consultation 
with broad-based movements, and 
the ability to influence education in the 
context of sensitivity (on gender and 
inclusion) through indicators.  

LESSONS LEARNT
All grantees funded by EOL collate 
learning throughout the implemen-
tation of their programmes, actively 
learning from their experiences across 
the programme. Other stakeholders 
and learning partners also provide 
lessons learnt from their engagement 
and capacity development process-
es with grantees. Collecting lessons 
learnt is a valuable way of reflecting 
on experiences and adapting activities 
to better meet the needs of the target 
group and thus achieve the organisa-
tions’ goals. Some examples of lessons 
learnt from the period of July 2022-July 
2023 are provided here.  

In Afghanistan, the NEC and its civil 
society members have learnt valuable 
lessons in devising advocacy strat-
egies despite the complexity of the 
federal level context in the country. 
The NEC and its members have found 
different means to continue their ad-
vocacy efforts, sharing their demands 
with provincial Education Directors 
instead of national policy discussions. 
They thereby bridge the gap caused by 
the political situation. They have learnt 
that even in fragile, complex contexts 
advocacy efforts are possible by differ-
ent means.  

IID in Bangladesh learnt the value of 
‘nothing about us without us’ when 
they included members of the LGBT-
QIA+ community in their policy training 
programme, ensuring they felt safe 
and welcome. The inclusion of diverse 
participants in activities creates di-
versity and encourages other par-
ticipants solidarity and collaboration 
independent of sexuality or gender. In 
both Cambodia and South Sudan, a 
similar lesson was learnt on inclusion 
in relation to gender and disability. 
Engaging the appropriate stakeholders 
such as local CSOs and community 
members had a significant impact on 
the outcomes, ensuring their ownership 
of the initiatives. 

Local communities can often be a val-
uable resource in advocacy efforts, as 
powerful change agents who can push 
for change relevant to their contexts. 
In Eswatini, the power of local involve-
ment in advocacy strategies was 
learnt as communities were allowed to 
engage in creating advocacy priorities. 
Similarly in Malawi, a lesson was learnt 
on the power of bringing international 
events to a local level. It was highly en-
gaging for local communities to cam-
paign for inclusive education, develop-

ing awareness on education advocacy.  
In Cambodia, the NEC engaged its 
members on building community level 
awareness through community dia-
logues and awareness campaigns on 
inclusivity. For example, they worked on 
issues faced in education by women 
with disabilities. The benefit of local 
engagement in achieving outcomes 
was clear when collaborating with and 
allowing ownership of local CSOs and 
stakeholders.

In Cabo Verde, the NEC realised 
the effectiveness of using music in 
community organised events and 
awareness campaigns when engaging 
people in advocacy. This should be 
seen in relation to the importance of 
music for people in all spheres of life in 
Cabo Verde. Therefore, the use of this 
approach to reach people with mes-
sages or engage them in advocacy will 
be emphasised in coming advocacy 
campaigns due to this success. 

In the Kyrgyz Republic, the NEC’s past 
budget advocacy was often unsuc-
cessful. In this reporting period, the 
coalition collaborated with the learning 
partner PO Sotcium who educated 
NEC members, based on its extensive 
experience in budget advocacy. This 
lesson demonstrates the importance 
of collaborating with organisations who 
have expertise in a particular subject 
for successful advocacy.
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SECTION 4: 
CROSS-CUTTING APPROACHES

INCLUSION AND GENDER EQUALITY

EOL framework and policy guidance 
note on inclusion and gender  
equality
Gender and inclusion issues have 
featured prominently in the design 
and structure of Education Out Loud 
(EOL) since its inception. National 
education coalition (NEC) member-
ship composition and EOL-supported 
learning initiatives are systematically 
tracked with the aim of strengthening 
grantees’ capacities on inclusion and 
gender equality. 

There are three types of inclusion in 
EOL: inclusive education sector dia-
logue; inclusive coalitions and allianc-
es; inclusion and gender as a themat-
ic advocacy area for grantees. EOL 
financially supports grantees to devel-
op meaningful research and studies, 
guide them on topics, and provide 
learning opportunities to develop a 
knowledge base on specific inclusion 
topics. To ensure that inclusion is at 
the core of grantee interventions, EOL 
requests grantees consider inclusion 
issues in the proposal development 
stage. Inclusion is operationalised for 
each grantee as follows:

i. Inclusion-centred context anal-
ysis: In each OC proposal tem-
plate, grantees are requested to 
provide a brief context analysis of 
their target area. This contains an 
overview of key exclusion issues in 
the context and identification of key 
marginalised groups, and inter-
sectional marginalisation of some 
groups. Gender related issues are 
required to be covered in the inclu-
sion-centred context analysis.

ii. Grantee capacities and proposed 
interventions: the OC proposal 
templates ask grantees to describe 
how they intend to address issues 
from the inclusion-centred context 
analysis in their proposed interven-
tions and their thematic, advocacy 
and organisational capacities.

iii. Grantee results framework: To 
ensure grantee achievements on 
inclusion-related issues can be 
tracked, grantees are requested to 
include areas described under (ii) 
in their results frameworks.

Results related to inclusion and  
gender equality July 2022-June 2023
EOL-supported NECs continued to 
increase their inclusivity during the 
reporting period. As previously men-
tioned, many coalitions across the 
portfolio diversified their membership 
base, welcoming civil society organ-
isations (CSOs) led by, for example, 
people with disabilities, young people, 
indigenous peoples, and women. In 
the first half of 2023, GCE conduct-
ed an analysis of the governance 
and representation of the NECs in 
Africa, exploring their inclusion and 
diversity. The analysis revealed most 
NECs are inclusive of marginalised 
and local groups with 100% of coa-
litions containing women’s groups, 
96% with groups representing people 
with disabilities and 88% with youth 
and student groups. Furthermore, 
coalitions report continuous work to 
strengthen the capacity of their staff 
and members in terms of inclusivity. 
For example, in Moldova the capaci-
ty of CSOs to monitor public policies, 
especially on inclusive education, was 
increased. 

Grantees push for a more inclu-
sion-orientated dialogue, ensuring 
a more inclusive education sector 
through raising voices of local mar-
ginalised groups to key stakeholders 
and advocating for policy changes. In 
the reporting period, policy dialogue 
spaces focused on inclusion in, for ex-
ample, Bolivia, Rwanda, Egypt, and Le-
sotho, with different stakeholders such 
as NECs, local CSOs, representatives 
from marginalised groups, parliamen-
tarians and the Ministry of Education 
discussing inclusion issues. Such ad-
vocacy activities can influence policy 
gains for inclusive education. 

Gender responsive and inclusive ed-
ucation policies which were approved 
in the reporting period were men-
tioned in Section 2. In addition, many 
other inclusive policy changes influ-
enced by EOL grantees were passed. 
For example, the ‘The Gender Equality 
and Women’s Empowerment Act 2022’ 
in Sierra Leone, where the NEC took 
part in consultative meetings with the 
communities and the parliamentari-
ans on gender policies in education. In 
Zambia, The Children’s Code Act was 
passed. Child protection has been a 
significant issue in Zambia for a long 
time. The bill focuses on reforming and 
consolidating child-related legislation 
which emphasises the rights of the 
child. The EOL grantees National Action 
for Quality Education in Zambia and 
the GEAR alliance worked to pass this 
bill. Meanwhile, in Malawi, advocacy 
by CSOs and the NEC advanced inclu-
sive education by providing inputs to 
a draft of the ‘National Inclusive Edu-
cation Policy’ before it was adopted by 
the government. 

In addition to creating dialogue 
spaces to advocate for policy chang-
es, grantees conduct other activities 
on inclusion such as research and 
mapping to ensure an evidence base 
to their advocacy efforts. A significant 
number of research and analysis 
pieces on inclusivity were conducted 
in the reporting period. For example, 
the NEC in Cote d’Ivoire with its four 
new members advocating for the 
rights of people with disabilities has 
recently published an explanatory 
document on sensory disabilities. Its 
goal is to raise awareness, advocate 
to stakeholders, and guide teachers 
on the challenges faced by this group. 
The NEC in Somalia has also produced 
a report on people with disabilities’ 
access to education which was used 
as evidenced based advocacy by 
the coalition to key stakeholders. The 
NEC in Haiti developed and formally 
submitted a document of ‘Recom-
mendations to the Ministry of National 
Education and Vocational Training 
(MENFP) for the Consideration of the 
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Gender Perspective and the Rights of 
Women, Girls and Adolescents in the 
Haitian Education System’, integrating 
the gender equality perspective in a 
participatory way. The NEC in Tajik-
istan has finalised an analysis of the 
education budget of two districts: 
Bobojon Gafurov and Mastcha on 
equity in education financing and 
gender responsive budgeting.   

With the support of NECs, local com-
munities have been campaigning for 
greater inclusion and gender equal-
ity, with coalitions in South Sudan 
and Tanzania campaigning for an 
end to early marriage by raising the 
legal age of marriage for girls to 18, 
bringing local issues to government 
stakeholders. In Uganda, community 
campaigns were carried out for the 
rights of marginalised children such 
as pregnant teens, child mothers, chil-
dren with special needs, and refugees.

Outlook on inclusion and gender 
equality into the extension period
A draft ‘EOL policy guidance note on 
inclusion and gender equality’ is being 
developed in consultations with a 
range of stakeholders and in close 
collaboration with the GPE secretar-
iat. It is expected to be finalised in 
Q4/2023. It identifies what concepts 
around inclusion and gender equality 
mean in a context of supporting na-
tional, multinational, and transnational 
civil society advocacy on education, 
as well as how EOL and its grantees 
can develop their approach. The draft 
version is being adjusted according to 
the recent developments in GPE on the 
subject.

FRAGILE AND CONFLICT-AFFECTED 
CONTEXTS

EOL framework on working in fragile 
and conflict-affected contexts.
During the reporting period, EOL has 
continued its support to national civil 
society alliances and networks, hold-
ing duty bearers to account in some 
of the world’s most fragile contexts. In 
some contexts, conflict or instability in 
government structures has escalated 
over many years, whereas other con-
texts see rapid and sometimes almost 
unanticipated change. 

Supporting national level civil soci-
ety in fragile and conflict-affected 
situations is a continuous priority for 
EOL. Oxfam Denmark as grant agent 
will increasingly manage such shifts 
in context, by strengthening the EOL 
programme systems and approaches. 
The grant agent learns from both its 
own experiences and the broad range 

of national civil society leaders’ lived 
experiences when doing advocacy. 
The grant agent’s internal auditor now 
routinely reports to GPE on cases of 
concern, including where the context 
has shifted rapidly to ensure the con-
tinuous monitoring of situations. The 
topic of fragility was built into the OC1, 
OC2, and OC3 calls for proposals and 
was also covered from a risk perspec-
tive in the EOL extension proposal.

Results related to education in fragile 
and conflict-affected contexts July 
2022-June 2023
An increased focus on fragile and 
conflict-affected contexts continues 
to be a programmatic, operational, 
and compliance issue for Oxfam Den-
mark and EOL’s Regional Management 
Units (RMUs). Actions have been taken 
to improve the capacities of NECs 
on advocacy around education in 
emergencies. Some examples of these 
actions are described here.

Learning partners have provided 
direct support to countries affected by 
conflict and fragility. In the Republic of 
Yemen and Somalia, learning activi-
ties have greatly helped the national 

coalitions to improve their capaci-
ties to work in emergency contexts. 
Learning collaboratives have enabled 
the sharing of experiences across 
fragile contexts, with two new collabo-
ratives created in the reporting period 
focused on education in emergencies. 
One run by GCE enables the global 
sharing of knowledge on education in 
emergencies. The other based in the 
WCA region allows deeper learning 
and synergies between OC1, 2, and 3 
grantees of Burkina Faso, Niger, Chad, 
Mali, Togo, Benin, and Cameroon. It fo-
cuses on the reintegration of children 
into schools through the digitisation 
of education and other alternative 
schooling methods in fragile contexts, 
responding to increasing insecurity in 
the region.

Regional coalitions and the RMUs have 
implemented activities to build grant-
ees' capacities on the topic and pro-
vide adaptive management support. 
Furthermore, collaboration between 
grantees has aided the continuation 
of activities and learning on operat-
ing in fragile contexts. For example, 
the NEC in Togo organised a learn-
ing visit to the NEC in Burkina-Faso 

WOUBIBOX: A DIGITAL EDUCATION SOLUTION
In the context of rising fragility due to a security crisis in Burkina Faso since 
2016, an innovative solution has been found to school closures. The EOL 
grantee Coalition Nationale pour l’Education Pour Tous du Burkina Faso 
(CN-EPT/BF the NEC in Burkina Faso) has designed the Woubibox in collab-
oration with the Akoma Group. The project aims to bring education to the 
children who need it most, ensuring education can continue in times of crisis. 
The Woubibox is a mobile, digital, and autonomous solution to education, 
functioning as a minicomputer where educational content can be accessed 
without internet via a wireless network. It can be run by solar powered elec-
tricity and included a projection kits enabling up to 200 individuals to use it 
at once. The Woubibox took part in a competition organized by KIX’s Africa 21 
hub where it was awarded an innovation prize

Madrassa Bafele, Burkina Faso. 
Photographer: 

William Vest-Lillesoe
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to learn about its rich experience in 
the field of education in emergency 
situations. The countries of the West 
African sub-region, including Togo, are 
currently experiencing terrorist attacks 
which often destabilise national edu-
cation systems.

Adaptive approaches to advocacy 
and community awareness build-
ing have occurred among grantees 
operating in fragile contexts. In Haiti, 
despite the context hindering the abil-
ity to meet with marginalised groups 
and ensure their voices are heard, 
CSOs have innovated ways of creating 
policy spaces with WhatsApp groups 
enabling continuous participation in 
policy dialogue despite the contextual 
challenges. Similarly, in Burkina Faso, 
the regional committees carried out 
six radio broadcasts in local languag-
es to raise community awareness of 
education in emergency situations in 
the main towns of the implementation 
regions. Elaborating on these results to 
achieve greater learning and shared 
experiences across countries and re-
gions can advance the knowledge on 
operating in fragile contexts through-
out the extension period. 

Outlook on fragile and conflict-af-
fected contexts into the extension 
period
The EOL portfolio of countries in the 
extension phase will continue to 
cover a substantial number of fragile 
and conflict-affected contexts. Thus, 
grantees, learning partners, and Ox-
fam Denmark as the grant agent will 
continue to engage with the com-
plexities of maintaining advocacy 
and dialogue spaces on education in 
such environments through high-lev-
el events, learning collaboratives, 
and global learning partner efforts. 
To further strengthen its internal 
processes, the EOL grant agent will 
develop a draft internal framework for 
its approach to operational, compli-
ance, and programmatic issues in 
fragile and conflict-affected con-
texts. This will be fully aligned to GPE’s 
‘Operational framework for effective 
support in fragile and conflict-affect-
ed contexts’ (2022). Similarly, EOL’s 
monitoring set-up will continue to 
monitor and report back to GPE on the 
scope of the EOL programme portfolio 
against the most recent lists of GPE 
partner countries affected by fragili-
ty and conflict, among other related 
issues.

SYNERGIES BETWEEN EDUCATION OUT 
LOUD GRANTEES

EOL framework on synergies
Building synergies between the differ-
ent grantees and Operational Com-
ponents in each country and region is 
central to the EOL programme. NECs 
are inherently generating synergistic 
relationships between CSOs within a 
country as they provide spaces for 
meeting and collaboration. EOL also 
encourages synergies to be created 
within OC2 alliances and between 
the alliances in OC2 and the NECs. 
Regional and global coalitions such as 
GCE, ASPBAE, CLADE, ACEA are further-
more generate synergies at a regional 
and global level between the NECs. 
As EOL has expanded to include more 
OC2 and OC3 grantees, more oppor-
tunities for creating synergies between 
grantees, across regions, and between 
countries emerge.

26 countries and territorities where 
EOL is currently present have multiple 
grantees from different OCs. All the 
countries with overlaps have good 
opportunities for creating synergistic 
relationships. In Bangladesh, grant-
ees from all OCs are present. In seven 
countries, the Philippines, Pakistan, Bo-
livia, Liberia, Madagascar, Ghana, and 
Benin grantees from OC1 and OC2 are 
present. Eighteen countries across the 
EOL portfolio have OC1 and OC3 grant-
ees present, these are: the Democrat-
ic Republic of Congo, Burkina Faso, 
Chad, Mozambique, Niger, Senegal, 
Mali, Eswatini, Kenya, Lesotho, Malawi, 
Tanzania, Uganda, Zambia, Zimbabwe, 
Afghanistan, Nepal, and Myanmar. 

Results related to building synergies 
July 2022 – June 2023
With support from EOL, GCE plays a 
key role in generating global syner-
gy among education coalitions and 
CSOs. GCE convened the latest Global 
Action Week for Education (GAWE) 
in May 2023, running workshops and 
mobilising civil society at a global 
scale. For the GAWE, GCE ensured 
the engagement of NECs and youth 
organisations, providing financial sup-
port for the preparation of advocacy 
initiatives. 

Learning collaboratives and global, 
regional learning partners are also 
key spaces for generating synergy at 
a national, regional, and global scale 
between grantees and other CSOs. 
Learning collaboratives were estab-
lished at all levels during the reporting 
period on various topics such as fund-
raising, gender, and youth engage-
ment. Some learning collaboratives 

are made between OC grantees, for 
example, the Malawi learning col-
laboratives between OC1 and OC3 
grantees which effectively creates 
synergies in the advocacy agenda. 
Additionally, the learning collabora-
tives run by GCE offer opportunities for 
learning and collaboration on a global 
scale.

Synergies among OCs have been 
emphasised by RMUs, with grantees 
developing synergy plans. These en-
courage learning and advancement 
of advocacy efforts among grantees. 
In the reporting period joint advocacy 
activities have occurred at a nation-
al level between OC grantees. For 
example, Rays of Hope collaborated 
with the Malawi Education Coalition 
to push for decolonising the educa-
tion sector and increasing funding to 
inclusive education. In Benin, the NEC 
and the OC2 grantee DEDRAS com-
bined their efforts to create safe spac-
es for CSOs in two local communities, 
helping them to raise their voices on 
the education agenda. This space 
allowed the coalition at the national 
level to formulate the major concerns 
in the preparation of the 2023 state 
budget.

Outlook on building synergy into the 
extension period
In the extension proposal, the grant 
agent committed to strengthening 
synergy across the OC components, 
avoiding the duplication of knowl-
edge sharing among key stakehold-
ers based on the midterm review of 
EOL 2019-24. Synergies between the 
OCs were taken into consideration 
during the call for proposals for OC1, 
2, and 3 and the calls were timed to 
ensure better synchronisation of the 
different grantees and OCs. ISPs and 
RMUs were made aware of synergies 
throughout the selection and finalisa-
tion of proposals, continually ensuring 
synergies were considered throughout 
the process. 

Most grantees selected into the exten-
sion period are already known to EOL. 
Synchronisation between them will 
therefore be easier to coordinate and 
identify by RMUs who will take respon-
sibility for ensuring continual collab-
oration between grantees through-
out the programme. Grantees are 
expected to demonstrate how they 
ensure synergies across their projects 
throughout their reporting and RMUs 
will support them through meetings 
and information sharing. 
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SUSTAINABILITY OF EDUCATION OUT 
LOUD AND ITS GRANTEES
Funding to local and national civil 
society actors has in many places 
decreased. Often it is only available 
for short-term activities with limited 
overhead funds to cover the organi-
sational running costs. Other funding 
for CSOs may come from the state, 
limiting the organisation’s ability 
to criticise government decisions. 
These factors have greatly impacted 
programmatic sustainability as they 
restrict the operational activities pos-
sible. In contrast to this, EOL provides 
funding for national civil society actors 
with core organisational funding, si-
multaneously allowing programmatic 
flexibility to adapt to new situations. 
This includes contexts affected by 
fragility and conflict, where immediate 
results may be less tangible. EOL’s ap-
proach stems from the conviction that 
consistent provision of funding to civil 
society is key to ensuring long-term 
and durable results.

The EOL programme continues to be 
keenly observant of the long-term and 
durable impact its funding allocations 
have for marginalised and vulnerable 
learners. Concrete commitments in 
this regard were outlined in the EOL 
extension proposal, responding to 

recommendations made in the 2022 
EOL midterm review. Overall, EOL’s ap-
proach to sustainability is four-fold:

(i) We support interventions at na-
tional level as this is where tangi-
ble and structural impact can be 
made vis-à-vis duty bearers.

(ii) We work with civil society actors 
that are representative of and 
have legitimacy with the most 
marginalised communities and 
groups in their country contexts. 
This ensures the needs and voices 
of marginalised communities 
and groups are considered by 
the state and education policies 
reflect these needs and voices in 
a relevant, meaningful way.

(iii) We provide predictable funding 
and long-term grants because 
building evidence and relations to 
influencing policy processes takes 
time.

(iv) We monitor programmatic, 
organisational, and financial 
sustainability to ensure money is 
spent where it makes the biggest 
impacts which are expected to be 
sustained the longest.
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SECTION 5: 
COMMUNICATION AND COLLABORATION

COMMUNICATION AND WEBSITE
The communication team in Educa-
tion Out Loud (EOL) works to continu-
ally publish updated information on 
developments within the EOL portfolio. 
These updates ensure stakeholders 
can access key information, recent 
results, and changes within EOL, as 
well as provide spaces for grantees to 
share learning experiences and results 
across the EOL portfolio. Commu-
nications and outreach efforts are 
co-managed and co-implemented 
by Oxfam Denmark-EOL and GPE-EOL 
communication focal points. The com-
munication focal points coordinate in 
bimonthly meetings and report back to 
the Oxfam Denmark EOL manager and 
GPE EOL lead continuously.  

Newsletters are sent out quarterly, with 
blog posts on learnings to share be-
tween grantees. Four newsletters were 
sent out during the reporting period. 
There were 998 recipients of the last 
newsletter in June 2023, with 42% of the 
recipients opening it. The number of 
recipients at the end of this reporting 
period in June 2023 (998) has risen 
since the end of the last reporting peri-
od in June 2022 (728).  Most recipients 
are stakeholders and grantees.  

The website is continually updated 
with key information. In the period 
July 2022-June 2023, the website 
reached 25.556 users, out of which 
25.202 (98.6%) were first time users. It is 
important to note that given the option 
to opt out of the use of statistics when 
accessing the website, many users 
may not be accounted for in this count. 
Despite these impacts, and consid-
ering this reporting period is annual 
for the first time, the number of users 
visiting the EOL website has significant-
ly increased. In addition to increasing 
users, the website has been updated 
in terms of its design and usability. 
The web host has been changed, a 
video module has been added, and 
the country list and the world map are 
continually updated. 

The Facebook page was launched at 
the beginning of 2022 as an informal 
peer to peer communication channel 
for grantees. It was originally planned 
to keep the page updated and use it as 
a general communication channel for 
news stories. However, it has not been 
successful, reaching only 178 likes and 
265 followers, with an even lower reach 
for individual stories. A variety of rea-
sons have been cited for this, includ-

ing language issues and other social 
media networks being preferred in 
different regions. Based on this, the de-
cision was made with GPE in early 2023 
to not invest in its further development. 
The page remains live and is useful for 
users to reach EOL, redirecting potential 
stakeholders to the EOL web page and 
newsletter sign up.

EOL as grant agent continues to 
develop new, updated strategies for 
reaching its target audiences and 
grantees through different commu-
nication channels. The communica-
tions framework for 2024, which will be 
created in close collaboration with GPE, 
will document and outline the objec-
tives of communication within EOL in 
the extension period and strategies 
with which to achieve them. The plan is 
expected to include strategies to docu-
ment and communicate the impact of 
EOL, support cooperation and learning, 
and strengthen the brand of EOL and 
GPE. It includes focus on strengthening 
the platforms for communication, such 
as the website and newsletter, as well 
as exploring other avenues which can 
contribute to achieving the communi-
cation objectives.
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COLLABORATION WITH OTHER 
ORGANISATIONS

Collaboration between GPE and grant 
agent
GPE Education Out Loud (EOL) Secre-
tariat Team and Education Out Loud 
Global Programme Manager contin-
ue to meet on at least fortnightly to 
discuss implementation strategy and 
upcoming calls for proposals, as well 
as to address matters of risk manage-
ment. Meetings during this reporting 
period focused on preparations for 
the EOL extension, both regarding the 
submission by the grant agent to the 
GPE Board in December 2022 and sub-
sequent planning for the three calls for 
proposals which were launched in the 
first semester of 2023. 

In addition to the collaboration of GPE 
with GMU, the GPE secretariat also 
participated in various meetings with 
grantees and learning partners. For ex-
ample, the GPE secretariat colleagues 
attended an in-person meeting to be-
gin the new efforts with the four global 
learning partners. The GPE secretariat 

furthermore attended a regional event 
for EOL grantees from the LAC region 
held in Guatemala and participated in 
the GCE world assembly together with 
GMU, held in South Africa in November 
2022. GPE also participated in a meet-
ing in South Africa in January 2023 
which brought together OC3 grantees. 

Collaboration with KIX Programme 
Similar to previous years, the Education 
Out Loud Global Programme Manag-
er from Oxfam Denmark and the KIX 
Global Programme Manager from the 
International Development Research 
Centre in Canada continued to meet 
periodically online to exchange infor-
mation and learnings throughout the 
reporting period. During these meet-
ings, the two grant agents discussed 
how to increase the collaboration 
between the two programmes, also an 
area of focus in the midterm review of 
EOL published in June 2022.

In some countries, collaboration also 
takes place between KIX national 
delegations and Education Out Loud 
grantees, and the EOL-supported 

Regional Coalition CLADE also collab-
orates with KIX. For example, the NECs 
in Cameroon and Senegal took part in 
the KIX-Afrique 21 hub's programmes 
and contributed to the discussions 
around digital learning. 

Collaboration with the Global 
Campaign for Education (GCE) and 
Regional Coalitions. 
The grant agent continued to work with 
the GCE and the Regional Coalitions to 
make learning and capacity support to 
national education coalitions as effec-
tive as possible. 

As in former semesters, RMU-HESA met 
regularly with Regional Coalition ACEA; 
RMU-LAC met regularly with Regional 
Coalition CLADE; while RMU-AP met 
with Regional Coalition ASPBAE to 
discuss how to best support national 
education coalitions to become even 
stronger advocates, particularly in 
policy discussions at national level, for 
promoting the fulfilment of marginal-
ised groups´ right to quality education.
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SECTION 6: 
RISK MANAGEMENT AND INTERNAL AUDIT

Education Out Loud's (EOL) approach 
to risk management and internal audit 
maintains and deepens the measures 
presented in Oxfam Denmark’s 2019 
programme document. This approach 
is refined and updated in September 
2022 for the EOL Extension (2023-27), 
based upon the lessons learnt since 
2019.

Risk Management through  
Risk Registries
Risk Registers (RRs) capture risks at 
grantee, regional, and global levels. 
It is in an extension of the baselining 
exercise which occurred in 2021 and is 
continuously updated. At the global, 
programmatic level, one section of 
the consolidated RR is populated with 
risks which are not specific to any 
grantee or region but may affect the 
entire programme. Besides identify-
ing globally relevant risks, the Global 
Management Unit (GMU) also looks 
for similarities when identifying risks at 
a regional level, to develop common 
mitigating actions across the relevant 
regions. The RR methodology is not 
unique to Oxfam Denmark, but builds 
on standards such as the ISO 31000 
risk management framework, asking 
participants to assess risks by likeli-
hood and impact. 

In an extension of previous RR efforts, 
risk ownership and mitigation were 
assigned so that ownership is closest 
to the risk and the area of respon-
sibility potentially impacted. Once 
described in sufficient detail, a risk is 
assigned to a risk owner who commits 
to a deadline by which the mitigation 
must be implemented. Risk accept-
ance, change in scope, or postpone-
ment of risk mitigation resides with 
management.

As an example, a risk of misuse of 
funds and corruption in a country 
would be assigned to the respective 
regional financial manager who would 
act as a risk owner. The risk owner is 
ultimately responsible for the mitiga-
tion of the risk. However, depending on 
the risk rating and global relevance of 

each case, regional staff can draw on 
the knowledge and resources of GMU 
for guidance or assistance.

Risk Management through  
Due Diligence Assessments
Complementing the RRs, Oxfam 
Denmark as grant agent continuously 
updates due diligence assessments 
(DDAs) for all current grantees. Keep-
ing the DDAs updated is a participa-
tory exercise, increasing accountabili-
ty, trust building, and learning.

Following the DDAs, the grant agent 
requires systematic action plans 
from the grantees, so any identified 
weaknesses are dealt with in a timely 
manner. Grantees agree with their 
respective RMU on a list of priorities, a 
timeline, and regular follow ups. The 
grantees are usually appreciative of 
this process as it strengthens their 
internal structures and procedures, 
increasing both their credibility and 
sustainability.

The RMUs furthermore put the DDAs 
to use in their monitoring engage-
ments. As one would expect, there is 
significant variation in the grantees’ 
maturity and their self-identification of 
risks and weaknesses. As a result, for 
some outliers, significant efforts had 
to be invested in aiding the grantees 
to complete their DDAs correctly and 
on time.

Outside of recurring risk re-assess-
ments by means of the RRs and DDAs, 
the programme has also responded 
to risks on an ad hoc, event-driven 
basis. By these means, the grant agent 
has mitigated suddenly arising, signif-
icant risks. EOL’s ability to act outside 
of the recurring risk re-assessments of 
known risks underscores its continual 
flexibility and capacity to remain alert 
to changes in the context.  

The Internal Auditor in Risk  
Management
The role of EOL’s internal auditor is as 
an expert in the subject matter, and a 
facilitator in rolling out and maintain-

ing the RRs and DDAs. As described 
above, risk ownership resides with the 
first line to the programme, usually 
within RMUs. The core function of the 
internal auditor is to audit compli-
ance of Oxfam Denmark, its staff, and 
grantees to governance documents, 
as set out by Oxfam Denmark and 
GPE’s overarching documents, as well 
as in the specific grant agreement.

By assessing the efficiency of the con-
trol mechanisms, as demanded by the 
governance documents, the internal 
auditor contributes to EOL’s risk man-
agement processes. If a risk material-
ises, the internal auditor may assist in 
documenting a case and following it 
through the appropriate governance 
channels. Additionally, the internal au-
ditor will ensure the relevant policies, 
such as the policy on whistleblowers, 
are complied with throughout the pro-
gramme’s case management.

Monitoring, concerns, and reporting
The grant agent performs ongoing 
monitoring efforts of the grantees. 
Due diligence assessments, regular 
reports, spot checks, and online work-
shops on specific topics help the grant 
agent to identify potential financial 
risks and misconduct, and to take 
necessary measures to mitigate them. 

The first half of 2023 saw the initia-
tion of a process in which reports on 
'grantees of concern' are submitted to 
GPE on a bimonthly basis. ‘Concerns’ is 
used here as an umbrella term which 
can include any types of suspected or 
actual misuse of funds, misconduct, 
and other risks to the implementation 
progress among grantees. The format 
of this process is continuously refined 
in dialogue with GPE. It is furthermore 
due to include fragile and conflict-af-
fected contexts where EOL grantees 
are present.

In early June 2023, the first signals 
were received of a potentially signif-
icant case of misused funds by one 
of the grantees. An Incident Manage-
ment Panel was established within EOL 
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which reached out to GPE with the – at 
the time – sparse but alarming signals 
received. Significant time and effort 
is being devoted to the investigation 
and monitoring of this case, which will 
continue into the second half of 2023. 

Safeguarding and raising  
misconduct
Oxfam has a policy of zero tolerance 
towards sexual exploitation, abuse, 
and harassment (SEAH) and child 
abuse. All Oxfam representatives are 
expected to always uphold the highest 
standards of personal and profession-
al conduct and ensure the prevention 
of and response to such cases, as well 
as the protection of at-risk individu-

als. Therefore, efforts are deployed on 
a continuous basis in order to build 
strong systems and to ensure that 
any risks associated with program-
matic work are mitigated. It is in this 
perspective that Oxfam Denmark, in 
addition to making partners sign One 
Oxfam Policy on Protection from Sexu-
al Exploitation Abuse and Harassment 
(PSEAH) as part of their grant agree-
ments, carries out activities to raise 
awareness and support EOL grantees 
on safeguarding issues. 

EOL’s current channels for raising 
misconduct cases, including safe-
guarding concerns, continue to be in 
place. Awareness efforts for staff and 

grantees on these channels occur 
periodically. In September 2022, GPE 
commissioned a comprehensive 
assessment of EOL’s safeguarding 
policies and procedures by PwC. The 
assessment was concluded with PwC 
noting that no reportable, negative 
findings were identified during its 
assessment, indicating the robustness 
of EOL’s systems for misconduct and 
safeguarding.
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SECTION 7: 
FUTURE PROCESSES

ADAPTIVE MANAGEMENT MEASURES 
AND FORECAST FOR THE NEXT TWELVE 
MONTHS
Across Education Out Loud (EOL), 
adaptive management is applied to 
improve the effectiveness of imple-
mentation. The adaptations made 
would often be based on a) changes 
in the context in which EOL funded 
projects are implemented; or b) les-
sons learned during grantee project 
implementation. So far in reality, 
adaptive management in EOL has 
been mainly the former (a).  Many 
grantees continue to seek grant agent 
approval of changes to their imple-
mentation timelines, budget revi-
sions, and activity plans, with limited 
feedback loops from learning during 
implementation to revise modalities 
and approaches. 

In the grant agent’s engagements 
with grantees, the latter continues 
to appreciate such opportunities to 
ensure project relevance and effec-
tiveness. These are often documented 
as part of grantee reporting and grant 
agent communication to individual 
beneficiaries of EOL funding. As grant 
agent, Oxfam Denmark continues to 
enhance efforts to better document 
and assess this experience at a grant-
ee level across the EOL portfolio. An 
external review to assess this process 
was undertaken in 2022 by RMU HESA. 

In previous EOL Technical Progress 
Reports (TPRs), Oxfam Denmark has 
reported on adaptive measures 
undertaken through its overall grant 
agent modalities. These are presented 
to the GPE secretariat on an ad hoc 
basis and may be submitted for final 
vetting by the Coordination Group. 
These have encompassed:

•  The inclusion of three additional 
national education coalitions (NECs) 
in line with changes in GPE eligibility 
criteria to the OC1 grantee portfolio 
(they were invited to submit propos-
als for EOL extension grants)

•  The use of differentiated funding 
categories when assessing and 

deciding on NEC proposals was first 
tested in regard to OC1.2 funding 
and was further developed and re-
fined during this reporting period in 
the OC1.3 proposals requesting EOL 
support for extension grants. 

The 2021 Rapid Review of Education 
Out Loud OC1-Component led to a 
number of adaptations, as document-
ed in the previous Technical Pro-
gress Report. In a similar fashion, the 
Education Out Loud Midterm Review 
in 2022 served as the basis for several 
adaptations to existing Education 
Out Loud efforts. And midterm review 
recommendations informed sever-
al adaptations contained in the EOL 
Extension proposal submitted to and 
approved by the GPE Board. 

Forecast for the next twelve months
In the coming six months (July - De-
cember 2023), most of the existing EOL 
grantees will wind up their present EOL 
grants (all OC1.2 grantees, and about 
half of OC2 and OC3 grantees). It will 
be an exciting time of taking stock 
of full implementation results, distill-
ing lessons learned to benefit future 
implementation efforts, and share 
with relevant stakeholders in the wider 
education community. Remaining 
OC2 and OC3 grantees are expected 
to complete their present grants by 
the first quarter of 2024. Meanwhile, 
the grant agent is expecting that three 
rounds of call for proposals will result 
in approximately 80 grantees signing 
grant agreements late 2023 or into 
Q1/2024. 

Restricted calls for proposals hap-
pened between March and August 
2023 as existing EOL grantees were 
provided an opportunity to extend and 
deepen their efforts. Most grantees 
submitted project proposals for EOL 
funding for 2024-26 based on the 
decision by the GPE board to allocate 
an additional USD 60 million to an ex-
tension of EOL which is now running up 
until mid-2027. However, two national 
education coalitions and two exist-
ing OC3 grantees decided to focus 

their efforts on implementing current 
grants and not draw up plans for a 
continuation of these efforts. On the 
other hand, six civil society organi-
sations who had previously only held 
smaller OC2 Year Zero grants from EOL 
responded to the Call for Proposals 
and are expected to form part of the 
wider group of EOL grantees 2024-26. 

The calls for proposals during 2019-
21 were staggered which resulted in 
uneven implementation schedules 
across all EOL grantees. However, the 
new calls for proposals and the relat-
ed grant agreement processes have 
been concentrated in one short period 
of time, resulting in the full cohort 
of EOL grantees implementing their 
respective projects within the same 
timeframe 2024-26. This is expected 
to provide enhanced opportunities for 
synergy, enabling grantees to work 
together and thereby strengthening 
their outreach and impact by shar-
ing lessons learned and occasion-
ally planning joint efforts. Enhancing 
opportunities for synergy is one of the 
key aims of the EOL programme into 
the extension period.

During the first semester of 2024 the 
grant agent will work with individual 
grantees who are drawing up learning 
plans to support project implemen-
tation. Previously, such plans were 
submitted together with project pro-
posals, but as quite a number of pro-
posals are being revised prior to final 
approval it was agreed that learning 
plans would only be finalised after the 
actual proposal had been completed 
and approved.

During Q1/2024, the RMUs will prepare 
new regional learning plans, prioritis-
ing areas of support and proactive 
efforts in regard to grantee learning. 
These will be based on the new EOL 
learning framework which formed 
an integral part of the EOL extension 
proposal. In Q1/2024, the grant agent 
also expects to carry out a Call for Ex-
pression of Interest to identify a select 
number of EOL global learning part-
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ners for 2024-26. This builds on the 
successful work with the current four 
global learning partners contracted 
for the 2022-24 period.

Finally, the grant agent will work with 
the GPE secretariat in 2024 to ensure 
that an EOL impact evaluation is car-
ried out by external consultants. Find-
ings and recommendations will guide 
further implementation efforts during 
the remainder of the EOL extension. 
It is also expected that the study can 
serve as an input to GPE discussions of 
the future direction of GPE support for 
civil society beyond the present EOL 
set-up.

EXTENSION OF EDUCATION OUT LOUD 
2024-2027
As previously mentioned, in Decem-
ber 2022 the GPE board approved 
an extension of EOL from 2024-2027. 
Retaining the same modalities as the 
EOL programme 2019-23, the extension 
has been designed to enhance EOL’s 
efforts, modifying the programme to 
ensure a greater synchronisation with 
GPE and its strategy for 2025.  

EOL’s overarching goal for 2024-
2027 is to “Contribute to promotion 
of inclusive, gender responsive and 
equitable national education poli-
cies and systems through enhanced 
civil society capacities and partici-
pation in social accountability and 
policy advocacy processes". This will 

continue to be pursued through the 
three specific objectives also referred 
to as Operational Components (OCs) 
from the current programme. The key 
characteristics and updates of the EOL 
extension 2024-2027 are outlined in 
the following.

GPE 2025 presents numerous oppor-
tunities for the EOL programme to 
engage and support the attainment of 
overall GPE objectives through a wider 
partnership, including local commu-
nities and citizen groups. EOL is viewed 
as well-placed to support civil society 
organisations as critical actors in 
achieving system transformation in its 
partner countries. The extension of EOL 
is therefore aligned to the GPE 2025 
Strategic Plan, with references to it 
built into the design, including national 
level engagement with GPE country 
operations.

EOL’s learning framework will be rein-
forced, maintaining but also moving 
beyond a strong focus on individual 
grantee needs to include the creation 
of more and improved connections 
between grantees, grantees and 
peers, and grantees and EOL. Through 
this, the experiences drawn from EOL 
funded activities will become availa-
ble for wider groups of stakeholders 
across the education community, 
contributing to knowledge as a global 
public good to inform practitioners, 
funders, and country level stakehold-

ers in efforts to improve the inclusive-
ness, transparency, and effectiveness 
of education sector policy and imple-
mentation.

A clear recommendation from the EOL 
midterm review was to offer longer 
grants and boost synergies among 
grantees and with other stakeholders. 
The extension of the OC1 grants can 
ensure this by enhancing grantee 
efficiency, with less time spent on 
drafting new proposals. Similarly, the 
grant agent can invest resources on 
grantee engagement and develop-
ment during the project implementa-
tion, rather than the grantee spending 
considerable resources on scanning 
and assessing numerous proposals.

The extension furthermore sees a 
strengthened focus on inclusion and 
gender equality within EOL, with further 
commitment and alignment to the 
objectives of inclusion and gender 
equality which are contained in GPE 
2025. Furthermore, building on the 
midterm review, institutional, pro-
grammatic, and financial sustaina-
bility of EOL grantees is clarified and 
strengthened in the extension of EOL. 

With independent selection panels 
currently undergoing the selection of 
grantees, the grant agent expects to 
sign grant agreements towards the 
end of 2023, with the implementation 
of the extension starting in 2024.
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ANNEXES

Annexes



LIST OF POLICY CHANGES DURING THE 
PERIOD JULY 2022-JUNE 2023

1

Theme/ 
focus area 

Countries/ 
regions  Name of Policy Change

Date of  
approval  Number 

Education sector 
policies and plans 

Pakistan (2)  The Punjab Free and Compulsory Education (Amendment) Bill 2022 Oct 21, 2022 

17

Prime Minister’s Strategic Reforms Initiatives (PMSRI) May 1, 2023

Zimbabwe (2) Education Regulations 2022 (Statutory Instrument, September 2022) Dec. 1, 2022 

 Zimbabwe Early Learning Policy 3 May, 2023

Rwanda (2) The “Ministerial Instructions No 002/MINEDUC/2022 of 13/08/2022 Determining 
Modalities for Expansion of Pre-primary education in Rwanda” 

August 13, 2022 

The new National Strategy on Dropout and repetition in the basic education sys-
tem - February 2023.

Feb. 1, 2023

Burkina Faso 
Compact Partnership. The child and his or her educational pathway: providing 
adapted, equitable and quality education and training in response to a multiple 
educational demand aimed at a resilient and learning community.

Dec. 9, 2022

Eswatini  Ministry of Education and Training Policy and Guidelines for the Prevention and 
Management of Learner Pregnancy 2022

May 1, 2023

Kenya  Guidance and Counselling Policy Jan. 1, 2023

Somaliland  National Strategy and Plan of Action for Female Participation in Education 2023 - 
2026

Jan. 1, 2023

Tanzania  Revised Education and Training Policy (ETP) 2014 May 12-14, 2023

Liberia  National Policy for Teachers' Licensing and School Accreditation in Liberia Dec. 1, 2022

Philippines  Implementing Rules and Regulation (IRR) of the Excellence in Teachers Act (R.A. 
11713)

May 1, 2023

Timor-Leste  One Ministerial Diploma Jan 31, 2023

Kyrgyz Republic  The Law on Education of the Kyrgyz Republic (KR) June 29, 2023

Nepal  The formulation of Recovery in Education and Accelerated Learning Plan June 1, 2023

Afghanistan  Open Distance Learning Policy June 1, 2023

Education ad-
ministration and 
reforms 

Philippines Context specific guidelines in the transition to face-to-face classes Nov 1, 2022 

3 Madagascar New orientation law for the education system in Madagascar /LOSEM Jan 25 2023 

Nepal Procedure to Operate Learning and Earning Programme, 2023 May 1, 2023 

Education  
budgets 

Philippines General Appropriations Act 2023 (Philippine National Budget) Dec 1 2022 

9 

Zambia National Budget -Increased share and size of education budget from 2022 to 2023 Sept 30, 2022 

Congo,  
Democratic  
Republic of (3) 

Improvement of the ‘Policy on tuition fees for the school year'. Sept. 1 2022 

The Edit on innovative financing of education in the province of Central Kasai Dec 1, 2022 

The policy of funding education from the province's own resources. Jan 1, 2023 

Eswatini 2023/2024 National Education Budget March 1, 2023 

Malawi National education budget allocation increased from MWK 549.8bln in FY2022/23 
to MWK 615.8bln in 2023/2024 financial year representing 12% increase in size of 
allocation in nominal terms. 

March 30 2023 

South Sudan Directive by the president to the ministry of education to develop a policy which 
requires free education fees for primary and secondary school learners.  

Tbc6 

Nepal National Budget for the F.Y 2023/24 June 1, 2023 

Female adoles-
cent’s right to 
education 

Philippines   MANWAL NG MGA MAG-AARAL SA PAARALANG PANSEKUNDARYA NG SANGAY NG 
LUNGSOD PASIG: The inclusion of gender responsive policies in student handbook. 

June 1, 2022
1 

6 This is a significant step as a presidential directive, but it has not yet become an approved policy.
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Theme/ 
focus area 

Countries/ 
regions  Name of Policy Change

Date of  
approval  Number 

Economically poor 
people’s right to 
education 

Benin Ministerial decree 049/MESTFP - Exemption of school fees for young girls in sec-
ondary education in disadvantaged municipalities. 

Dec. 1, 2022 
1 

Education in emer-
gencies 

Nepal  Disaster readiness and response plan for education sector, 2023 Feb. 1, 2023 1

Persons with 
disabilities right to 
education 

Mongolia  Inclusive Education Policy Dec. 21, 2023

4 

Kenya   Kilifi Persons with Disabilities Act 2022 Jan. 1, 2023

Benin Adoption of the implementing legislation for Act No. 2017-06 of 29 September 2017 
on the protection and promotion of the rights of people with disabilities.

June 1, 2023

Burundi  The National Strategy for Inclusive Education has been put in place. June 20, 2023

School infrastruc-
ture and IT 

Timor-Leste  Ministerial diploma: 
1. No 42/2022 Regulation for support for public and private Central Basic Education 
and General and Technical-Vocational Secondary Education for Internet Access
2. No 43/2022 Regulates the procedures for granting Merit Scholarships to stu-
dents in Basic Education, General Secondary Education and Technical-Vocational 
Education

October 19, 2022

3 

Ghana  Directive of Regional Minister for Northern Region to all Metropolitan, Municipal, 
and District
Assemblies (MMDAs) in the region to review their infrastructure plans.

June 1, 2023

Mongolia  The Government Action plan of the School Dormitories March 31, 2023

Other area 
 

Sierra Leone Gender Empowerment Act 2021 November 15, 
2022 

7 

Zambia The Children´s Code Act, 2022 August 1, 2022 

Zimbabwe Early Warning System for Preventing Dropout from Secondary Education in Zim-
babwe 

May 1, 2023 

Moldova "Education 2030" development strategy and its implementation program for the 
period 2023-2025. 

March 7 2023 

Philippines (2) 

An Ordinance Providing for a Community-Based Mental Health Program and De-
livery System in the City of Puerto Princesa And Appropriating Funds Therefor. 

May 1, 2023 

Memorandum 13 Series of 2023 “Closure of Open Dumpsite in Barangay Papan-
dayan and Opening of New Sanitary Landfill in Malimono, Marawi City in strict 
compliance with the Republic Act No.9003 known as the “Ecological Solid Waste 
Management Act” and enforcement of City Ordinance No.01 series of 2016 

March 2, 2023 

Papua New 
Guinea 

National Employment Policy 2021-2031 May 8, 2023 

Total  46
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LISTS OF GRANTEES (OC1, OC2, OC3)2

LIST OF OC1 NEC GRANTEES

Country/territory Organisation

RMU – West and Central Africa

1 Angola Associação Angolana para a Educação de Adultos. Organização que preside a Rede EpT-Angola (AAEA)

2 Benin Coalition Beninoise des Organistions pour l´EPT (CBO-EPT)

3 Burkina Faso Coalition Nationale EPT du Burkina Faso (CNEPT/BF)

4 Burundi Coalition pour L´Education pour tous BAFASHEBIGE

5 Cameroon Cameroun Education for All (CEFAN)

6 Cabo Verde Rede Nacional da Campanha de Educação Para Todos (RNCEPT)

7 Chad Coalition des Organisations de la Société Civile pour le Developpement de l’Education au Tchad (COSOCIDE 
TCHAD)

8 Congo, Democratic Republic of Coalition Nationale de L´Education pour tous en DRC (CONEPT/RDC)

9 Gambia, The Education for all Campaign Network (EFANet)

10 Ghana Ghana National Education Campaign Coalition (GNECC).

11 Guinea Coalition Nationale de Guinée pour l’Education Pour Tous (CNG/EPT)

12 Guinea-Bissau Rede de Campanha de Educação para Todos Guiné – Bissau (RECEPT GB)

13 Côte d´Ivoire Reseau Ivoirien pour la Promotion de L´Education pour Tous (RIPEPT)

14 Madagascar Coalition Nationale Malgache pour L´Education pour Tous (CONAMEPT)

15 Mauritania Coalition des Organizations Mauritaniennes pour L´Education (COMEDUC)

16 Mozambique Movimento de Educação para Todos (MEPT)

17 Niger Coalition Nigérienne des Associations Syndicats et ONG de Campagne EPT (ASO-EPT)

18 Senegal Coordination des ONG et Syndicats pour la defense d'une Education publique de Qualite (COSYDEP)

19 Togo Coalition Nationale Togolaise pour l’Education Pour Tous (CNT/EPT)

20 Tunisia Association nationale pour le droit à l’éducation pour tous (ANDET)
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Country/territory Organisation

RMU – Horn, Eastern and Southern Africa

1 Egypt Egyptians without borders foundation

2 Eswatini Swaziland Network Campaign on Education for All (SWANCEFA)

3 Ethiopia Basic Education Network Ethiopia (BEN-E)

4 Kenya Elimu Yetu Coalition (EYC)

5 Lesotho Lesotho Council of NGOs (LCN)

6 Malawi Civil society education coalition (CSEC)

7 Nigeria Civil Society Action Coalition On Education For All (CSACEFA), Nigeria

8 Rwanda Rwanda Education for All Coalition (REFAC)

9 Sierra Leone Education for All Sierra Leone (EFA SL)

10 Somalia Education for All Somalia Coalition (EFASOM)

11 Samaliland Somaliland Network on Education For All (SOLNEFA)

12 South Sudan National Education Coalition in South Sudan

13 Sudan Sudanese Coalition for Education for All (SCEFA)

14 Tanzania Tanzania Education Network/ Mtandao wa Elimu Tanzania (TEN/MET)

15 Uganda Forum for Education NGOs in Uganda (FENU)

16 Yemen, Republic of Republic of Yemeni Coalition for Education for All (YCEFA)

17 Zambia Zambia National Education Coalition (ZANEC)

18 Zimbabwe Education Coalition of Zimbabwe (ECOZI)

RMU – Latin America and Caribbean

1 Bolivia Campaña Boliviana por el Derecho a la Educación

2 El Salvador Red Salvadoreña por el Derecho a la Educación

3 Haiti Regroupement Éducation pour toutes et pour tous (REPT)

4 Honduras Foro Dakar

5 Nicaragua Asociación Foro de Educación y Desarrollo Humano de la Iniciativa por Nicaragua

RMU – Asia and Pacific

1 Afghanistan Afghanistan National Education Coalition Organization (ANECO)

2 Bangladesh Campaign for Popular Education (CAMPE)

3 Cambodia NGO Education Partnership (NEP)

4 Indonesia Network for Education Watch – Indonesia (NEW Indonesia/JPPI)

5 Kyrgyz Republic Association for Education development in Kyrgyz Republic (AED)

6 Moldova Alliance of Active NGOs in the field of Child and Family Social Protection (APSCF)

7 Mongolia “All for Education!” National Civil Society Coalition

8 Nepal National Campaign for Education Nepal (NCE-Nepal), 'SABAL NAGARIK SAMAJ RA UTTARDAI SARKAR’

9 Pakistan Pakistan Coalition for Education (PCE)

10 Papua New Guinea Papua New Guinea Education Advocacy Network (PEAN) Inc

11 Philippines Civil Society Network for Education Reforms Inc. (E-Net Philippines)

12 Samoa Samoa Education Network (SEN) Advocacy Project to Better Achieve SDG4

13 Solomon Island Coalition for Education Solomon Islands (COESI)

14 Tajikistan Alliance of CSOs in Tajikistan for Education (ACTE)

15 Timor-Leste Civil Society Education Partnership (CSEP)

16 Vanuatu Kolisen Blong Leftemap Edukesen Vanuatu (KoBLE)

17 Vietnam Vietnam Association for Education for All (VAEFA)

LIST OF OC1 NEC GRANTEES - CONTINUED
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LIST OF GCE AND REGIONAL COALITION GRANTEES

Organisation

1 GCE Global Campaign for Education – Global Secretariat

2 ASPBAE Asia South Pacific Association for Basic and Adult Education

3 CLADE Latin American Campaign for the Right to Education

4 ACEA Arab Campaign for Education for All

LIST OF OC2 GRANTEES

RMU Name / Organisation Country/territory

RMU-WCA 1-OC2.1 Citizen Monitoring of Transparency and Accountability in Education (SCORE) MSIS 
Tatao and partners.

Madagascar

RMU-HESA 2-OC2.1 Liberia. Promoting Gender Equity and Equality in Education in Liberia. Helping Our 
People Excel (HOPE)

Liberia

RMU-LAC
3-OC2.1 Intra/inter-culturality, Multilingualism, and de-patriarchialisation of education 
policies. Fundación Privada de Fieles Centro de Multi Servicios Educativos (CEMSE) and 
Fundación Acción Cultural Loyola (ACLO)

Bolivia

RMU-AP 4-OC2.1 Youth-led, Multi-sectoral and Multi-level approach to monitoring education. 
Center for Youth Advocacy and Networking (CYAN)

Philippines

RMU-AF 5-OC2.1 Reframing Education Accountability in Pakistan (REAP). Institute of Social and 
Policy Sciences (I-SAPS)

Pakistan

RMU-WCA 6-OC2.2 School for Life. Citizen-led Action for Educational Accountability and Responsive-
ness in Ghana (CLEAR)

Ghana

RMU-WCA 7-OC2.2 Organization pour le Développement Durable le Renforcement et l’Auto-promo-
tion des Structures Communautaires (DEDRAS)

Benin

RMU-AP 8-OC2.2 Institute of Informatics and Development (IID) Bangladesh

LIST OF OC3 GRANTEES 

RMU/GMU Name / Organisation Country/territory

GMU 1-OC3.1 Global Campaign for Education – GCE and Regional Coalitions Global (lead based in South Africa)

WCA 2-OC3.1 Strengthening collective action to end child marriage, keep girls in school and 
advance gender equality in West Africa. Girls Not Brides

Burkina Faso, Niger.
Lead organisation based in United Kingdom

HESA
3-OC3.1 Transnational Networks Advocacy Capacity strengthened for improved ECDE Lo-
cal education groupislation, policies and measures in Southern Africa (TRANAC). ZINECDA, 
NECDOL, EDC

Zimbabwe, Zambia, Mozambique, Malawi, 
Lesotho, Eswatini. Lead organisation based in 
Zimbabwe

AP 4-OC3.1 The South Asian Assessment Alliance: Communicating and Collaborating for 
Change. Street Child and partners

Bangladesh, Myanmar, Nepal, Afghanistan. 
Lead organisation is based in United Kingdom

AP 5-OC3.1 Tax and Education Alliance–Increase domestic financing of public education 
systems to achieve SDG4. Action Aid International and partners

Nepal, Senegal, Zambia. Lead organisation is 
based in South Africa

WCA 6-OC3.2 Promotion of education options. OASIS – GRADE project Burkina Faso, Mali, Niger and Chad. Lead 
organisation is based in Niger

HESA 7-OC3.2 Girl’s education in rural areas. GEAR – Saywhat Malawi, Zambia and Zimbabwe. Lead organi-
sation is based in Zimbabwe

HESA 8-OC3.2 Education inclusion of adolescent mothers. World Vision Zimbabwe, DRC and Uganda Lead organisa-
tion is based in UK

HESA 9-OC3.2 Promotion of inclusive education policies. Rays of Hope Malawi, Kenya and Tanzania. Lead organisa-
tion is based in Malawi

HESA
10-OC3.2 Education system strengthening. Global Integrity Malawi, Mozambique, Tanzania, Zambia and 

Zimbabwe. Lead organisation is based in USA

47 Technical Progress Report July 1st 2022-June 30th 2023

Not for public dissemination



LIST OF OC1-NEC GRANTEES
WITH INFORMATION ABOUT THEIR PARTICAPTION IN LOCAL 
EDUCATION GROUP MEETINGS AND GLOBAL PARTNERSHIP 
COMPACT PROCESSES7

3

Country/
territory

National Education 
Coalition (NEC)

Did the NEC participate in a local education  
group meeting during the period 

July 2022 - June 2023?

Did the NEC participate in a global  
partnership compact processes during  

the period  July 2022 - June 2023?

Yes/
No Information

Yes/
No Information

West and Central Africa Region 

1 Angola Associação Angola-
na para a Educação 
de Adultos. Organ-
ização que preside 
a Rede EpT-Angola 
(AAEA)

No No information is available for this period. No No information is available for this period.

2 Benin Coalition Beninoise 
des Organistions 
pour l´EPT (CBO-EPT)

Yes The NEC took part in one meeting alongside 
2 other members and it acted as secretary. It 

strongly advocated for its priority areas of SME 
financing and provided an analysis of enabling 

factors.

Yes The local education group meeting was the 
preparation for the compact process, where 

the NEC participated.
June 2023 the GPE secretariat visited Benin, 

presenting challenges to be addressed in the 
new partnership pact. Another meeting saw 

exchanges on the Theory of Change of the new 
partnership pact. The NEC also presented some 
good practice from their work on SME funding.

3 Burkina Faso Coalition Nationale 
EPT du Burkina Faso 
(CNEPT/BF)

Yes The NEC participated in 11 meetings, drawing 
attention to the education partnership frame-

work and the need to consider recommen-
dations on the Ministry’s activities to focus on 

quality, sensitive budgeting, education in emer-
gencies and technical and vocational training.

Yes 13 meetings occurred on drafting the compact 
document. 2 meetings saw the NEC call for 
gender to be considered to improve girl’s 

access, retention and success at school. The 
national coordinator of the NEC represent-
ed civil society as a member of the drafting 

committee. The contributions on the efficiency 
of the education system and education in 

emergencies, impacted the formulation of the 
theory of change of the partnership pact.

4 Burundi Coalition pour 
L´Education pour 
tous BAFASHEBIGE

Yes The NEC participated in 5 meetings. They 
commended the Ministry for involving CSOs 

but pointed out room for improvement, to be 
included in the development of education 

policies and strategies. They asked other stake-
holders to formally commit to accompanying 
the implementation of the PES 2022-2030. The 

NEC used one meeting to suggest partners 
interventions should be equitable in all provinc-

es and proposed two people should chair the 
thematic group.

No No information is available for this period.

5 Cameroon Cameroun Educa-
tion for All (CEFAN)

Yes The NEC participated in all 12 monthly meetings. 
Contributions drew attention to "leave no one 
behind"; the consideration of a gender-sensi-

tive approach and the specific needs of socially 
vulnerable groups. 

Presenting challenges facing education sector 
in Cameroon, state of progress on finalisation 

of Education and Training Sector Strategy. 
Relaunch of LEG preschool, presentation of in-

clusive education sight savers programme and 
presentation of digital learning tool by RETICE.

Yes 2 events occurred in the period. One saw the 
NEC run two workshops with PARI pedagogical 

project on an advocacy strategy for digital 
learning environments. In addition, the NEC 

took part in the KIX-Afrique 21 programme in 
Senegal workshop, contributing to discussions 

on integrating digital learning into the KIX 
action plan.

7 Based on NEC self-reporting.
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Country/
territory

National Education 
Coalition (NEC)

Did the NEC participate in a local education  
group meeting during the period 

July 2022 - June 2023?

Did the NEC participate in a global  
partnership compact processes during  

the period  July 2022 - June 2023?

Yes/
No Information

Yes/
No Information

6 Capo Verde Rede Nacional da 
Campanha de 
Educação Para 
Todos (RNCEPT)

Yes NEC participated in all 14 meetings for the 
Compact process in the LEG group. Focus was 
on participation in Midterm evaluation of the 
Education Sector Institutional Strengthening 

(RISE) and the Quality, Inclusion and Disparity 
Reduction (QISR) Programmes 

Approval of capacity training proposals in the 
educational area.

Workshop on finalising the description of the 
national initiative on ESD for 2030. 

Yes The NEC was involved in 7 meetings and 
workshops, e.g. National Consultations for 

Transforming Education Summitt, approval of 
a concept note to GPE, and the elaboration of a 
ToR and Action plan to present to GPE, discus-

sion and preparation of SWOT analysis.

7 Chad Coalition des 
Organisations de la 
Société Civile pour 
le Developpement 
de l’Education au 
Tchad (COSOCIDE 
TCHAD)

Yes The NEC participated in 8 meetings in this 
period they reported to have greatly assisted 
the technical committee in the development 

of the Partnership Compact in the country. NEC 
participation in preparatory activities of techni-
cal committee was responsible for drawing up 
collegial partnership pact since it was set up in 

May 2022

Yes The NEC participated in 12 meetings, from the 
meeting for the elaboration of the partnership 

pact and of the ToR

8 Congo, 
Democratic 
Republic of

Coalition Nationale 
de L´Education pour 
tous en DRC (CO-
NEPT/RDC)

No No information is available for this period. Yes CONEPT DRC attended two meetings in the 
Technical Working Group. The group is respon-
sible for supporting the Sectoral Concertation 

Committee (CCS) in the preparation of the 
Partnership Compact for GPE’s financing to 
transform education systems in DRC since 

2021. The coalition has contributed with a key 
recommendation related to the needs of CSOs. 

As an umbrella organisation they advocated 
for capacity strengthening support for CSO 

actors to enable them to contribute actively in 
the education policy dialogue.

9 Gambia, The Education for all 
Campaign Network 
(EFANet)

Yes NEC participated in 6 meetings - however the 
team participating in the Compact process 
is the LEG so difficult to differentiate: EFANet 

attended all the LEG meeting and actively par-
ticipated in all the sessions. The NEC reported 
on the rapid monitoring in emergency areas 

conducted while the crisis was tense and some 
of the schools were closed. This report was 

shared with MoBSE.

Yes The first draft of the partnership compact de-
velopment was presented to LEG for approval 

and for the team to continue with the work. The 
NEC is part of the committee for the elaboration 

of the proposal to GPE.
EFANet also actively participated in stakeholder 

engagement on the Transforming Education 
Summit commitment as part of the Compact 

process.

10 Ghana Ghana National Ed-
ucation Campaign 
Coalition (GNECC).

Yes The NEC took part in 3 meetings. They advocat-
ed for a policy to ensure education infrastruc-

tures are constructed to meet the needs of 
every child including girls and children with 

special educational  needs. The NEC also pre-
sented an evidenced based independent CSO 
position paper at the 2022 National Education 

Week meeting. The MoE and other National and 
International key stakeholders present at the 

conference had copies. One meeting planned 
the 2023 National Education Week event.

Yes The meetings of the Task Team were used to 
develop the draft Partnership Compact which 

was finalised after GPE input and submitted

11 Guinea Coalition Nationale 
de Guinée pour 
l’Education Pour 
Tous (CNG/EPT)

Yes The NEC is a statutory member of all the 
steering bodies of the education and training 

system in Guinea. It participates in all the 
activities initiated by ProDEG, notably the 

Inter-ministerial Steering and Coordination 
Committee, the Education Sector Group and 

the joint education and training mission.

Yes From the initial review of enabling factors 
in June 2022, through to the drafting of the 
Education Partnership Pact which began in 

February 2023, the coalition is actively involved 
in this process.

12 Guinea- 
Bissau

Rede de Campanha 
de Educação para 
Todos Guiné – Bis-
sau (RECEPT GB)

No No information is available for this period. No No information is available for this period.
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Country/
territory

National Education 
Coalition (NEC)

Did the NEC participate in a local education  
group meeting during the period 

July 2022 - June 2023?

Did the NEC participate in a global  
partnership compact processes during  

the period  July 2022 - June 2023?

Yes/
No Information

Yes/
No Information

13 Côte d’Ivoire Reseau Ivoirien 
pour la Promotion 
de L´Education pour 
Tous (RIPEPT)

Yes The NEC took part in 14 meetings during this 
year. They were organised by GLPE as the civil 

society representative in the Technical Working 
Group (TWG) in addition to the Task Force, the 

UNESCO office in Abidjan and a consultant 
from IIEP in Dakar. The coalition's contributions 

established: an inventory of the education 
system; The foundations and functions of the 
new Ivorian school; A description of the theory 

of change; The axes and leverages for the 
transformation of the Ivorian school; and an 
estimate of the costs of the measures to be 

implemented.

Yes The NEC's contributed by supporting points in 
the analysis of enabling factors relating to data 
and evidence, gender-responsive sector plan-
ning, policy and monitoring, sector coordina-
tion, volume, equity and efficiency of national 

public expenditure on education as well as the 
determination of strategic outcomes on behalf 
of the GLPE. As part of the preparation of Côte 
d'Ivoire's submission document, a series of ten 
(10) meetings of the Technical Working Group, 

set up by GLPE and including RIP-EPT, were held 
during this period.

14 Madagascar Coalition Nationale 
Malgache pour L´Ed-
ucation pour Tous 
(CONAMEPT)

Yes In the 1st semester of 2023, the NEC participated 
in 8 meetings. Including a workshop to finalise 

the performance report, consultation work-
shops, among other meetings.

No No information is available for this period.

15 Mauritania Coalition des 
Organizations 
Mauritaniennes 
pour L´Education 
(COMEDUC)

No The NEC is still not invited as a CSO to partici-
pate in local education group meetings.

No No information is available for this period.

16 Mozambique Movimento de Ed-
ucação para Todos 
(MEPT)

Yes The NEC participated in various meetings. The 
NEC praised the government’s approval of a 
teacher policy which would foresee the ap-

pointment of 5407 new teachers to improve the 
student to teacher ratio. It criticised the plan to 
reduce financing of basic education, appealing 

to the ministry to improve the investments in 
education

Yes The NEC participated in the working group 
meeting to discuss the analysis and prioritisa-

tion of the 4 enabling factors in the scope of 
the GPE funding. They drafted policy outcome 

proposals, validated them in a workshop to 
streamline the analysis and proposal.

17 Niger Coalition Nigérienne 
des Associations 
Syndicats et ONG 
de Campagne EPT 
(ASO-EPT)

Yes The NEC participated in 6 meetings as an 
active participant. For example, at the PTSEF 

steering committee, ASO proposed developing 
a programme to facilitate dialogue between 

parents and children.

Yes The NEC took part in 7 meetings.  The NEC is 
a member of the select committee for the 

Compact partnership development. The NEC 
was visited by the Compact consultant and 

shared civil society's concerns on the compact 
in terms of educational priorities and needs 
such as funding. The coalition shared study 
reports with the consultant. They also con-

ducted analysis of favourable factors, theory 
of change, choice of priority reforms, analysis 
of challenges and strategies and definition of 

partner criteria.

18 Senegal Coordination des 
ONG et Syndicats 
pour la defense 
d'une Education 
publique de Qualite 
(COSYDEP)

No The NEC participated in 3 local education 
group meetings and 3 major meetings with 
the University Gaston Berger, TaxEd Alliance 

project and PCV CLE. In the 3 LEG meetings, the 
partnership pact was validated, the prereview 
of civil society organisations occurred and the 

selection of a partner funding agent for the 
PACTE.

Yes The NEC took part in 2 meetings. one was a 
validation meeting of the partnership pact 
document. The other meeting was to select 
a partner agent for system transformation 

financing (STG) and the multiplier fund made 
available to Senegal by the Global Partnership 

for Education (GPE).

19 Togo Coalition Nationale 
Togolaise pour 
l’Education Pour 
Tous (CNT/EPT)

Yes In the first semester of 2023, the NEC took part 
in 3 discussion forums on education policies

Yes The NEC, through the programme officer and 
interim coordinator at the PAQEEB, took part in 

one meeting for the Pact.

20 Tunisia Association 
nationale pour le 
droit à l’éducation 
pour tous (ANDET)

No No information is available for this period. No No information is available for this period.
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Country/
territory

National Education 
Coalition (NEC)

Did the NEC participate in a local education  
group meeting during the period 

July 2022 - June 2023?

Did the NEC participate in a global  
partnership compact processes during  

the period  July 2022 - June 2023?

Yes/
No Information

Yes/
No Information

RMU – Horn, Eastern and Southern Africa

21 Egypt Egyptians without 
borders foundation

No The coalition is not yet a member of LEG, it sub-
mitted a request and is still waiting for approval 

from the Ministry of Education.

No No information is available for this period.

22 Eswatini Swaziland Network 
Campaign on 
Education for All 
(SWANCEFA)

Yes The NEC went to 4 LEG meetings. They focused 
on Transforming Education Summit 2022 

Civil Society Consultation, and updates on 
the Eswatini GPE Multiplier Grant. The coalition 

advocated for inclusion of Extension of Free 
Education up-to the Basic level and strength-

ening education financing through mobilisation 
of domestic revenue. The NEC highlighted the 
importance of ensuring pregnant girls return 

in schools.

Yes The coalition attended a meeting in which GPE 
2025 new operating model, system capacity 
grant and GPE member application process 

were discussed

23 Ethiopia Basic Education 
Network Ethiopia 
(BEN-E)

Yes The NEC attended 6 meetings where GPE 
programmes in the country were discussed 
i.e Endorsement of GPE Grant Agent for the 

Emergency Accelerator, GPE Compact Enabling 
Factors Analysis The coalition made two sub-
missions i.e requested for more CSO partici-

pation in Education Cluster group; request for 
donor flexibility for education in emergencies. 
Other meetings focused on renovating and 

constructing schools and classrooms in con-
flict-affected areas.

Yes Partnership Compact document has been 
drafted. It mainly focuses on improving the 

quality of education in Ethiopia. The coalition 
participated and contributed to the GPE part-
nership compact drafting, review and finalisa-
tion process, The compact was completed and 

submitted to GPE.  

24 Kenya Elimu Yetu Coalition 
(EYC)

Yes The coalition attended 7 LEG meetings and 
contributed to issues around 4th education 

sector midterm planning, reviewing of NESSP 
2018-2022, harmonising NESSP 2023-27 devel-

opment and drafting processes, participation in 
National Consultative forum on the TES summit, 

and on the Kenya Primary Equity in learning 
programme (KPEEL), follow-up on commit-

ments on the Joint sector review exercise, and 
discussions on GPE additional funding.

Yes The coalition participated in discussion with 
MoE on priorities for the education sector. The 
NEC compared Government priorities to the 

Partnership compact and review process of the 
NESSP 2018-2022. The NEC promoted Gender 

Equality in the development of the Kenya Part-
nership compact and an enabling factor of the 
Partnership compact is on equality and inclu-
sion. Based on its engagement, the Coalition is 
one of the signatories of the Kenya Partnership 
Compact. The NEC had an engagement with 

the Kenyan Senate to discuss with key educa-
tion stakeholders on their roles, functions, and 

mandate, understand the education sector 
legal, policy and institutional framework. The 

Coalition presented its mandate to the Senate.

25 Lesotho Lesotho Council of 
NGOs (LCN)

Yes The NEC participated in 4 LEG meetings, the 
meetings were attended by missions from 

World Bank and GPE. The topics focused on two 
projects; Lesotho Education Quality for Equality 
Project (LEQEP) and The Lesotho Basic Educa-
tion Strengthening Project (BESP),  prospective 
grants and eligibility for GPE grants, mainly the 

System Transformation Grant and the Multiplier 
Grant. They also discussed Lesotho Enabling 

Factors Analysis - Independent Advisory Tech-
nical Panel (ITAP) and the report and develop-

ment of the Partnership Compact.

Yes LCN is a member of the Partnership Compact 
Development Task Team. It attended LEG meet-
ing where the compact development process 
was discussed. It also attended a validation 

meeting on Enabling Factors Analysis - System 
Transformation Grant. The Ministry of Education 

and Training indicated interest to apply for 
System Transformation Grant to the tune of 

US$5.0 million.

26 Malawi Civil society educa-
tion coalition (CSEC)

Yes The coalition participated in two LEG meetings 
where GPE phase III application and plan for the 

2022 Joint sector review were discussed. The 
coalition proposed a resolution for inclusion of 
CSO assessment of education sector at 2022 
Joint Sector Review which was approved by 

the members. GPE application was discussed 
before and after. A task force including the NEC 
was established as responsible for developing 
the GPE compact proposal, they presented to 
the LEG before endorsement and submission 

to GPE.

Yes The NEC participated in two Malawi GPE 
compact development meetings and GPE’s 

application policy prioritisation sessions organ-
ised by Ministry of Education and UNICEF. The 
status of education sector was reviewed and 

policy priority areas of focus for GPE application 
selected (Access, Quality and Gender).

They also participated in GPE grant applica-
tion task force meetings which is a sub-task 
force of the Local Education Group. The NEC 
influenced priority areas for the application: 

Gender, Access for primary school up classes 
and Learning outcomes.
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27 Nigeria Civil Society Action 
Coalition On Educa-
tion For All (CSACE-
FA), Nigeria

Yes The coalition attended 6 National Education 
Group meetings that focused on issues e.g. 
review of GPE accelerated funds, review of 
the Basic Education Service Delivery for all, 
technical reports on the NEG programmes 
and implementation, development of the 

country compact, Introduction to GPE 2025 new 
operating model and associated new grants, 
inauguration of GPE System Transformation 

Grant (STG) task team, and drafting of  terms of 
reference for Nigeria’s Education Group [NEG] 

sub-committee.

No No information is available for this period.

28 Rwanda Rwanda Education 
for All Coalition 
(REFAC)

Yes The NEC participated in 2 meetings where 
legal policy frameworks were discussed i.e., 
partnership compact for Rwanda, National 

strategy on dropout and repetition and ESWG 
operational framework. The discussion focused 
on implementing recommendations from the 

last 2021/22 Backward Looking, updates on 
Budget execution for FY 2022-2023, Budget 

proposal for 2023- 2024 and key priority areas 
and policy actions for the FY 2023-2024. The 
coalition submitted evidence on continuous 

training of teachers on inclusive education and 
specialized skills on the use of assistive devices 

like braille, and hearing aids.

Yes The coalition was nominated as a member of 
the GPE-Partnership Compact development 

task team developing it from its inception. The 
coalition made submission on key areas to be 
considered in the compact including inclusive 
quality teaching and learning for all children 

(girls and boys including those with disabilities), 
improving the availability of learning materials 
that are gender and inclusive responsive, mo-

bilising and sensitising parents and community 
to ensure they play their role in supporting all 
children especially those with disabilities to 

realize their right to education, and meaningful 
involve education stakeholders such as CSOs, 

teacher trade unions, and research institutions.

29 Sierra Leone Education for All 
Sierra Leone (EFA SL)

Yes The coalition attended 7 LEG meetings. Topics 
discussed were e.g., validation and endorse-

ment request for a no-cost 8 months extension 
for component one of the ESPIG GPE Grant (ECD 

School construction completion from August 
2022 to April 2023), the use and management 
of school infrastructure during the presiden-

tial, parliamentary, and local council elections 
and an update on GPE Transformation Grant 
(COMPACT) implementation and the organi-

sations managing the compact, endorsement 
of appointment of grant agent for GPE System 

Transformation Grant, Multiplier Grant and Sys-
tem Capacity Grant. The coalition contributed 
to all the discussions and the validation of the 

compact document.

Yes The coalition attended meetings and contribut-
ed to the GPE compact report on quality Assur-
ance Review of Sierra Leone draft partnership 
compact was discussed, in this meeting GPE 
secretariat gave feedback on compact next 
steps and final submission of GPE compact 

documents. The country Compact was finally 
endorsed and approved; the NEC was part of 

this process.

30 Somalia Education for All 
Somalia Coalition 
(EFASOM)

Yes The coalition participated in 2 LEG meetings 
where the Ministry of Education presented 

update on development of two policies i.e ICT 
policy and Adult Education Policy and Curricu-

lum. Other discussions include; GPE System Ca-
pacity Grant Agent Endorsement and National 

Qualification Framework Development (NQF). In 
the meetings the coalition emphasized on the 
importance of the education transformative 
and implementation digital learning spaces.

Yes The coalition participated in LEG meetings 
where GPE compact development and other 

GPE grants in the country were discussed. The 
coalition is an active member of the GPE task 

force responsible for reviewing enabling factors 
and developing the country GPE compact. 
The coalition pushed for consideration of 

priority areas i.e Access to education: Increased 
access to equitable primary education and 

Gender Equality: Barriers to equal access and 
retention of girls in education; inclusion of chil-

dren living with disabilities.

31 Somaliland Somaliland Network 
on Education For All 
(SOLNEFA)

Yes The NEC attended 5 LEG meetings where the 
ESSP 2022-2026 was validated, received update 

from the ministry on Education emergency 
situation in schools, discussed TOR for LEG 

activities, National Strategy and Plan of Action 
for Female participation in Education, drought 
response plan, endorsement of GPE partner-

ship compact, Re-activation of working groups 
like Gender, EiE, TVET and NFE, and Evaluation 
Criteria of GPE Grant Agent Selection. The NEC 
raised key points including: need to scale up 

the support given and generate guidelines on 
drought affected communities and schools 

through provision of school feeding programs.

Yes The coalition attended two meetings where 
the development and endorsement of GPE 

partnership compact was discussed. During 
the development of the compact, the coalition 

made a call to stakeholders to critically an-
alyse the education context in the country so 
as  to develop strategies that address critical 

challenges that exist in education sector, E.g., it 
included key results on improvement of gender 

and inclusivity in education.
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32 South Sudan National Education 
Coalition in South 
Sudan

Yes The coalition attended 2 meetings. One was 
coordination for the celebration of the disability 

day in which challenges faced by staff with 
disabilities were discussed. The NEC recom-
mended a need to support the staff. The NEC 

attended and actively participated in an 
education cluster meeting where a Multi-Year 
Resilience Plan was discussed and developed.

Yes The NEC attended the first domestic educa-
tion financing conference as one of the GPE 

compact processes. The conference aimed to 
understand education financing trends and 

the rationale for domestic education financing. 
The coalition mobilised CSOs to participate 

and presented on the role of CSOs in domestic 
education financing. The coalition participated 

in a meeting for the development of the GPE 
partnership Compact. It contributed to analysis 
of the education situation and identification of 

priorities for funding.

33 Sudan Sudanese Coalition 
for Education for All 
(SCEFA)

Yes The NEC attended 7 LEG meetings, in these 
meetings the ministry provided updates on 

educational situation in the country and align-
ment with humanitarian plans and education 

in emergency given the political situation in the 
country. GPE AF project proposal process and 
timeline was also discussed. The NEC empha-
sized on ministry's need to access funding and 
partnership development as well as respon-

siveness to crisis and proposed the importance 
of an Alternative Learning Programme for out of 

school children.

Yes The NEC attended a meeting where the GPE 
grant for Sudan was discussed. The coalition 

made suggestions including -The grants 
allocated for Sudan should not be delayed due 

to political conflicts in the country because 
people in need are increasing due to the crisis 

in the country, Proposed that GPE grant be 
managed by UNICEF and Save the Children, 

and UNISCO instead of the World Bank.

34 Tanzania Tanzania Education 
Network/ Mtandao 
wa Elimu Tanzania 
(TEN/MET)

Yes The NEC participated in 5 LEG meetings i.e., 
Education Sector Development Committee 

(ESDC) and Technical Working Group (TWG) 
meetings. Meetings focused on present, 

submit and endorse the Partnership Compact 
Document for GPE III Application and improve 
terms of reference for sector dialogue (TWGs, 

and ESDC) that were initially developed and re-
viewing the implementation reports of various 
sector resolutions along with the adoption of 
documents. NEC contributed to improvement 

of ToR for TWGs and ESDC.

Yes NEC participated in several GPE III task force 
meetings that focused on working on GPE III 
programme document and improving part-

nership compact document, and validation of 
the document with inputs from respective im-

plementing departments. The NEC provided the 
perspective of issues CSO on the focus areas. 

They led to the  approval of the GPE System Ca-
pacity Grant for Tanzania Mainland 2023 –2025.

35 Uganda Forum for Education 
NGOs in Uganda 
(FENU)

Yes The coalition attended a LEG meeting (edu-
cation sector working group) on Education in 
Emergency. During the meeting, the EiE secre-
tariat updated the working group on several 
issues which included presentation on GPE 

U-Learn project by World bank, Education Can-
not Wait by UNHCR, Contingency plan for the 

Education sector by UNHCR. The NEC raised the 
issue of teacher motivation in refugee camps.

Yes Attended five meetings of GPE compact devel-
opment processes. Through the process, the 

coalition was very consistent pushing the  issue 
of teacher deployment and management, Edu-
cation Information Management System (EMIS) 
data and Financing to be well catered for in the 

compact.

36 Yemen, Re-
public of

Republic of Yemeni 
Coalition for Educa-
tion for All (YCEFA)

Yes The coalition attended 11 LEG meetings, some 
discussion included non-cost extension for the 

GPE Accelerated Funding, the importance of 
making education neutral within the current 

conflict, updates on grants from different 
donors, GPE programmes and Education 

Partnership compact and Ministry of Education 
stakeholder updates. The coalition recom-
mended no-cost extention for GPE Acceler-
ated Funding to 12-months, supported by all 

stakeholders, contributed to the survey on Early 
Childhood Development (ECD) in the country 
and emphasized the importance of making 

education neutral in Yemen.

Yes The coalition participated in Yemeni Local 
Education Group (LEG) meeting and Devel-
opment Partners Group (DPG) meeting held 

in Cairo-Egypt from 24-28th October 2022. The 
meeting was about Launching the Yemen 

2019-2022 Transitional Education Plan (TEP) 
Implementation review, new vision for working 

on education after the TEP and Partnership 
Compact development. The coalition partici-

pated in a meeting in June 2023 where updates 
on GPE programmes and Education Sector plan 

ESP/Partnership Compact (PC) development 
were discussed.
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37 Zambia Zambia National 
Education Coalition 
(ZANEC)

Yes ZANEC participated in the Project Coordinating 
Committee (PCC) meetings of the Education 

sector and participated in Projects Imple-
menting Technical Committee (PITC) and 

Cooperating Partners Coordinating Committee 
(CPCC) meetings. In these meeting discussions 

focused on education sector Joint Annual 
Review progress and updates on the ESSP and 

Education Policy and election of new PCC exec-
utive (NEC members participated in elections). 
PITC meetings discussed priority areas for GPE 

compact application.

Yes The NEC participated in the update meeting 
with Country Lead for Zambia from the GPE 
Secretariat in Washington DC. He updated 

Policy Implementation Technical Committee on 
the GPE new operating model and the process 

for accessing the new grant. Zambia was 
given an indicative allocation to the System 
Transformation Grant (STG), Multiplier Grant 

and System Capacity Grant During the meeting 
the National Education Coalition was appointed 
as a member of the ZEEL Steering Committee to 

represent civil society. 
The coalition is part of the team drafting the 

GPE enabling Factors document. The coalition 
is member of three teams working on the 

compact  (Gender and Equity, the Domestic 
Financing and Data and Evidence).

38 Zimbabwe Education Coalition 
of Zimbabwe 
(ECOZI)

Yes The NEC attended 5 Education Coordination 
Group meetings. The GPE System Capacity 
Grant was discussed, endorsement by ECG 
for allocation of GPE re-programmed funds, 

reviewed School Improvement Grant Consoli-
dated Verification Report for 2021, the Education 

Development Fund Phase III 2022-2026, the 
announcement of GPE Grant Agent for the three 

grants, the System’s Capacity Grant, the Sys-
tem Transformation Grant and the Girls Edu-

cation Accelerator by the ministry of education 
minister and the Early Warning System. The 

coalition endorsed re-allocation of GPE re-pro-
grammed funds ensuring money contributed 
to the review of the EDF Phase III. The coalition 

reviewed and endorsed two programme docu-
ments by UNICEF and CAMFED.

Yes The NEC participated in the four Country Com-
pact Development task team meetings. The 
task team was responsible for the develop-

ment of GPE-ZIMBABWE 2022-2026 Partnership 
Compact which was submitted to GPE on 16th 

December 2022. The coalition was a member 
of Country Compact Task Team and GPE Grant 
Agent Selection Review Panel, it participated in 
the review of 10 GPE grant applications. ECOZI 

participated in a national retreat (representing 
civil society) to develop the GPE Partnership 
Compact for Zimbabwe and come up with 

a System Transformation Grant, Programme 
Document, etc.

RMU – Latin America and Caribbean

39 Bolivia Campaña Boliviana 
por el Derecho a la 
Educación

N/A No information is available for this period. No No information is available for this period.

40 El Salvador Red Salvadoreña 
por el Derecho a la 
Educación

Yes The NEC participated in a meeting alongside 
other local education group members on a 

Joint Sector Review Meeting. The NEC partic-
ipated in another meeting with the Ministry 
of Education, Science and Technology and 
convened by the Local Education Group for 
the presentation of the Educational Reform: 

"My New School", where the NEC requested to 
be included in its implementation process. In 
addition, the NEC contributed along with the 
Ministry of Education to the launching of the 
new curriculum in Language and Literature.

Yes Two meetings occurred. In one the NEC from 
RESALDE held a meeting with 2 GPE representa-
tives. The new country lead was introduced, the 
NEC presented their work and priorities as Civil 
Society, and requested broader participation 
and inclusion for civil society in the local edu-

cation group and compact process. In another, 
the NEC participated in the Joint Sector Review 

where the new country lead from GPE was 
presented and the NEC had the opportunity to 

request the 2023 LEG Working Plan and they 
also offered their support and experience as 

civil society for the curricular transformation of 
the programme named "My New School". 

41 Haiti Regroupement Éd-
ucation pour toutes 
et pour tous (REPT)

Yes The NEC was participating in local educa-
tion group meetings. In one the coordinator 

requested documents to be discussed in the 
meetings to be sent in advance to allow civil 
society review and participation. Finally, they 
also requested for the timeline in which the 

"Unique Book" will arrive in the departments and 
communes. The NEC presented comments, 
suggestions, agreements or disagreements 

four times with the proposals and issues 
presented, as well as insisting on the need to 

guarantee a gender mainstreaming approach 
in initiatives and policies discussed and/or 

agreed to be followed up.

N/A The development of a National compact in 
Haiti is only in its early conversation phase. The 
possibility of starting it was presented in a LEG 
meeting, the NEC expressed its agreement to 
its development and requested to participate 

in the process.
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42 Honduras Foro Dakar No The previously established LEG has been in-
active to date. The National Education Council 

has coordinated a meeting with the NEC to 
address issues such as budget increase law, 
comprehensive sexual health and teenage 

pregnancy prevention law, tax justice law, and 
strengthening of the LEG, within the framework 

of a LEG activation plan. As a result, the National 
Education Council has shared that they posi-

tively value the GPE funding, but that they have 
not been able to reach an agreement between 

the government and the World Bank for the 
execution of the funds

No No information is available for this period.

43 Nicaragua Asociación Foro 
de Educación y 
Desarrollo Humano 
de la Iniciativa por 
Nicaragua

No No information is available for this period. The 
NEC in Nicaragua is no longer a grantee as of 

2023.

No No information is available for this period.

RMU – Asia and Pacific

44 Afghanistan Afghanistan Na-
tional Education Co-
alition Organization 
(ANECO)

Yes A Development Partners Group meeting (which 
is an equivalent of a LEG) was held on 14 Feb. 

They discussed about the revised ToR, seeking 
updates from partner organisations (UNESCO, 

UNICEF, WADAN) on tertiary education and 
potential next steps.

N/A No information is available for this period.

45 Bangladesh Campaign for 
Popular Education 
(CAMPE)

Yes NEC Bangladesh attended 8 meetings includ-
ing Education Development Partners meeting 
and LEGs. One of the major agenda discussed 
was about Transforming Education Pre-sum-

mit and next steps including review of last 
action points. The coalition was engaged in the 
teacher development group and contributed 
to finalize the document amongst many other 

contributions.

Yes CAMPE has contributed to the mission on 24 
January – 2 February 2023 by reflecting the 

country’s education context and priority areas 
for ensuring right to education.

46 Cambodia NGO Education 
Partnership (NEP)

Yes NEC Cambodia joined five regular and an 
ad hoc LEG meeting since focused on the 

preparation of Transforming Education Summit; 
analysis and domestic financing matrix. NEC 

representatives also contributed to developing 
a GPE 2025 preparation update, delivered by 
the ministry representative at 3 LEG meetings.

Yes NEC Cambodia has been in the GPE Compact 
task team since March 2022, joining 7 meetings. 

Ministry of Education Department of planning 
staff presented GPE model, guidelines, and 

outlined the timeline. NEC and other education 
sector stakeholders are requested to provide 

input for Enabling Factors review and Domestic 
Financing Matrix. They have commented on the 
importance of including more CSO representa-
tives in the GPE compact development process.

47 Indonesia Network for Ed-
ucation Watch 
– Indonesia (NEW 
Indonesia/JPPI)

Yes NEC Indonesia participated in 7 LEG meetings. 
One was on the concept note submission 

for GPE Systems Capacity Grant. Inputs were 
given on the proposed consultation plan for 

partnership compact document. The NEC 
suggested that the LEG should not only be a 

multi-stakeholder forum at the national level, 
but also at the local level. Another discussed 

partnership compact and core team to support 
LEG. This meeting discussed what partnership 
compact is about and how LEG members can 

participate.

N/A No information is available for this period.

48 Kyrgyz Re-
public

Association for Edu-
cation development 
in Kyrgyz Republic 
(AED)

Yes LEG did not exist in the Kyrgyz Republic until the 
Government issued a decree and held a meet-
ing in December 2022. So, the NEC Kyrgyzstan 

has now become a member of local education 
group. The first meeting was held on 23 March 
2023. AED supported  Partnership Agreement 

for 2023-2025 and emphasized that the imple-
mentation of all components of this agreement 
should uphold an inclusive approach, ensuring 
equal access to quality education for children 

from vulnerable groups.

Yes The Compact was reviewed at the first meeting 
of the local education group on March 23, 2023. 
In the Kyrgyz Republic, the process of develop-
ing the Partnership Agreement for 2023-2025 
was based on a comprehensive Joint Sector 
Review (JSR) of education held on December 

6-7, 2022. 
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49 Moldova Alliance of Active 
NGOs in the field of 
Child and Family 
Social Protection 
(APSCF)

Yes The NEC attended 3 local education group 
meetings. One was the national consultation 

for developing the country's Position for the UN 
Summit on the topic "Transforming Education". 
The NGO Alliance participated in the working 
group 1 focused on Inclusive Education and 
sharing opinions on the discussed matters. 
The NGO Alliance supported the proposal of 
the Ministry to apply for 2 grants from GPE as 
well as the proposal of the World Bank to act 

as a Grant Agent for the Multiplier and System 
Capacity grants. Another discussed Ministry's 
application for a new grant from the Multiplier 

Fund of the GPE.

No No information is available for this period.

50 Mongolia “All for Education!” 
National Civil Socie-
ty Coalition

Yes The LEG was officially established with proper a 
TOR and approval of Multiplier ESPIG, signed in 
August, 2022. The first official LEG meeting was 
held on 14 March 2023. About 100 represent-

atives of different education stakeholders 
attended the meeting. NEC introduced about 
the Coalition and its advocacy achievements 

with support from EOL funding.

No No information is available for this period.

51 Nepal National Campaign 
for Education Nepal 
(NCE-Nepal), 'SABAL 
NAGARIK SAMAJ RA 
UTTARDAI SARKAR’

Yes NEC Nepal participated in one LEG meeting. 
The 10-year SESP (2022-2032) and its five-year 

costed SESP programme (2022-2027) were 
the major agenda in the discussion. NCE Nepal 

highlighted gaps in the School Sector Devel-
opment Plan (SSDP) implementation phase. 
The SSDP localisation remained one of the 

major challenges during its implementation. 
NCE participated in the Budget Review Mission 
(BRM) in May 2023. NCE showcased its current 

efforts in implementing the SESP (Sectoral 
Education Strategic Plan) and outlined its plan 

for localising the SESP.

Yes NCE Nepal highlighted education transfor-
mation in the pilot process with broad and 

representative voices to be brought into the 
implementation and monitoring of GPE 2025. 
Also, it raised issues of national level partner-
ship dynamics and internal coordination and 
dissemination mechanisms. The NEC Nepal 

attended two meetings regarding the Country 
Plan of Compact. The discussion focused 

regarding the approval for the stakeholder’s 
voice. During the meeting, NCE raised concerns 

about the civil society inclusive participation 
and empowerment.

52 Pakistan Pakistan Coalition 
for Education (PCE)

Yes NEC Pakistan attended 3 provincial meetings 
at Sindh and Baluchistan. The main agenda 
was to share how GPE 2025 Strategic Plan is 
designed to achieve transformative change 

in education and how countries can leverage 
this partnership. The NEC shared insights and 
challenges on engaging diverse stakeholders 
to build shared momentum towards realising 

the 2025 Strategic Plan.  The 46th LEG meet-
ing was conducted by Sindh Education and 

Learning Department (SELD) for Sindh the NEC 
shared insights received through members on 

challenges faced by girls due to intensifying 
climate-related disasters.

N/A Sindh and Baluchistan LEG were briefed on 
the partnership Compact through two virtual 

meetings and e- communication. 

53 Papua New 
Guinea

Papua New Guinea 
Education Advocacy 
Network (PEAN) Inc

Yes NEC PNG participated in 2 LEG meetings and 
shared its activities. It highlighted NEC contri-
butions since 2019-2023 with EOL support; NEC 
current engagements and disability inclusion 
activities. It also talked about an MoU with the 

Provincial Government and NEC participation at 
the provincial levels and local levels. NEC Chair-
person mentioned about the lack of teacher’s 

inspection in PNG and discussed ‘Compact 
Technical Team’ tight schedule.

Yes NEC PNG was invited by the Government to be 
part of the Compact Team. One meeting took 

place, 
PEAN contributed in the discussion to get 

"out of school" youths into the main system 
through Flexible, Open, Distant Education and 

alternative pathways. PEAN also contributed to 
supporting teachers in conducting action re-
search on adolescent girls' issues and sharing 

outcomes in the compact process. 

54 Philippines Civil Society Net-
work for Education 
Reforms Inc. (E-Net 
Philippines)

Yes NEC Philippines has participated in one LEG 
meeting and discussed plans set out by the 

LEG in implementing the Basic Education 
Development Plan. It also discussed GPE Call for 

proposal and requirements for the GPE Grant 
Agent, as well as the nomination of the selec-

tion committee.

N/A No information is available for this period.
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55 Samoa Samoa Education 
Network (SEN) 
Advocacy Project to 
Better Achieve SDG4

Yes NEC attended 7 LEG (ESAC) meetings. They 
discussed introduction of the Digital Strate-
gic Framework Policy for feedback and Face 

to face evaluation and agreement on the 
Education Sector Plan (ESP); the way forward. 

NEC contributed to incorporate Gender Policy in 
ESP. It also voiced that Education Ministry policy 
makers need to re-evaluate and re-consult the 
communities especially, learners from margin-

alised groups in rural areas.

N/A No information is available for this period.

56 Solomon 
Islands

Coalition for Ed-
ucation Solomon 
Islands (COESI)

Yes NEC Solomon Island has attended three meet-
ings focused on the review of senior second-

ary school curriculum. It contributed to the 
planning of school infrastructure to be inclusive 
to meet the needs of children with disability in 
schools and the curriculum should be relevant 

to the Solomon Island context. The NEC was 
invited to be on the Compact design team as 

an Education Donor Partner Consultative Group 
(equivalent to LEG).

N/A LEG meeting had covered Compact process. 
NEC contributes on early childhood care and 

education curriculum and use of vernacular in 
school.

57 Tajikistan Alliance of CSOs in 
Tajikistan for Educa-
tion (ACTE)

Yes NEC Tajikistan attended 5 LEG meetings, 3 
of which were devoted to the preparation of 
GPE grant applications (System Transforma-
tion Grant, Multiplier Grant, System Capacity 
Grant) process. NEC endorsed the Concept 

note for GPE grants, which was shared among 
LEG members. NEC reviewed and provided 

feedback on the project appraisal document 
for GPE System Transformation and Multiplier 
Grants financing. In the other 2, the focus was 
the second strategy on digital education and 

the NEC endorsed the Revised Project Appraisal 
Document which was shared among LEG 

members.

Yes All LEG meetings were devoted to the prepa-
ration of GPE grant applications (System 

Transformation Grant, Multiplier Grant, System 
Capacity Grant) as part of the Compact pro-
cess to address Compact Partnership related 

matters.

58 Timor-Leste Civil Society Edu-
cation Partnership 
(CSEP)

Yes NEC Timor-Leste participated in 3 LEG/ACETL 
meeting. In one the (Ministry of Educa-

tion, Youth and Sports) MoEYS presented its 
achievements and challenges faced during 
2022 and expressed its appreciation to the 

development partners. Another meeting dis-
cussed Disaster Risk Management in education, 

Education in Emergencies, and Safe School 
Frameworks that was developed by Plan Inter-

national in Timor-Leste.

Yes GPE supported the Compact in Timor-Leste, 
which is the Basic Education Transformation 

(BEST) project. All discussions on the BEST 
project including consultation, endorsement, 
proposal development and dialogues take 

place in the LEG.

59 Vanuatu Kolisen Blong 
Leftemap Edukesen 
Vanuatu (KoBLE)

Yes NEC Vanuatu attended one LEG meeting fo-
cused on the Joint Sector Review by Policy and 
Planning Unit of the government; endorsement 

of the new ToR for LEG by Ministry of Foreign 
Affairs and Trade (MFAT). NEC was part of the 

task force which drafted the ToR. NEC was 
given the opportunity to be updated from the 

information provided by MoET and the different 
participating stakeholders.

N/A No information is available for this period.

60 Vietnam Vietnam Association 
for Education for All 
(VAEFA)

Yes NEC Vietnam participated in 6 LEG meetings 
and shared updates on the finalisation of the 
Education Strategic Development Plan (ESDP). 

VAEFA commented on the need to have a cost-
ed plan for Education Sector Development Plan 
(ESDP) 2021-2030 to ensure its implementation. 
The Multiplier Grant and ESG members’ update 

on their activities. It appraised the develop-
ment process of the Education Development 

Strategic Plan of Vietnam. It has recommended 
the cooperation between education sector and 
General Statistic Office in future surveys to fully 

optimise their work for education planning.

N/A No information is available for this period.
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SELECTED EDUCATION OUT LOUD 
MONITORING DATA

4

Specific Objective 1 Strengthen national civil society engagement in gender responsive education planning, policy development 
and monitoring

Outcome 1.1 At the end of the EOL project, national education coalitions are more inclusive, particularly for marginalised 
and local groups

Indicator 1.1.1 Number of national education coalitions that have diversified their member base and become more inclusive, 
particularly for marginalised and local groups

Target: 30 NECs have become  
more inclusive, particularly for  
marginalised and local groups

Accumulated result as of June 2023: 
Comparing with the individual baseline for each NEC from January 2020 (of 53 NECs) and from January 2022 
(for 7 newly arrived NECs), there was as per June 30, 2023 for the 59 NECs (Nicaragua was no longer a NEC 
in 2023), an-above-10%-points increase registered in the inclusivity index for 15 NECs (while 6 NECs regis-
tered negative changes of more than 10%-points). There was an above 5%-points increase registered in the 
inclusivity index in 20 countries. The vast majority of NECs are quite stable without remarkable increases or 
decreases in the index.

Additional information Baseline January 2020 As per 31st December 2022 As per 30th June 2023 Difference % points in 
Index8 as of June 2023

Global Index 44% (2022) 45% (2023) 9 48% 47% +2

1. Angola 64%* 64% 64% 0

2. Benin 54% 49% 54% 0

3. Burkina Faso 66% 78% 65% -1

4. Burundi 34% 37% 32% -2

5. Cameroon 31% 40% 32% +1

6. Capo Verde 53% 48% 47% -6

7. Chad 50%* 37% 48% -2

8. Congo, Democratic Republic of 31% 43% 31% 0

9. Gambia, The 32% 25% 34% +2

10. Ghana 33% 32% 32% -1

11. Guinea 41%* 47% 47% +6

12. Guinea-Bissau 34% 31% 36% +2

13. Côte d’Ivoire 21% 32% 20% -1

14. Madagascar 52% 35% 52% 0

15. Mauritania 35% 47% 35% 0

16. Mozambique 47% 67% 33% -14

17. Niger 49% 50% 61% +12

18. Senegal 58% 50% 56% -2

19. Togo 54% 47% 53% -1

20. Tunisia 66%* 49% 52% -14

21. Egypt 68%* 65% 66% -2

22. Eswatini 51% 51% 51% 0

23. Ethiopia 81% 47% 46% -35

8 Take note that numbers in the former two columns are rounded but the precise data is used to calculate the difference here below.
9 Baseline has been adjusted to 45% as of 2023 due to the NEC in Nicaragua no longer being a grantee, reducing the portfolio to 59 NEC grantees.
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Additional information Baseline January 2020 As per 31st December 2022 As per 30th June 2023 Difference % points in 
Index8 as of June 2023

24. Kenya 28% 30% 28% 0

25. Lesotho 40% 39% 39% -1

26. Malawi 37% 53% 53% +16

27. Nigeria 31% 42% 42% +11

28. Rwanda 28% 28% 28% 0

29. Sierra Leone 31% 23% 23% -8

30. Somalia 26% 29% 29% +3

31. Somaliland 46% 46% 45% -1

32. South Sudan 43% 36% 32% -11

33. Sudan 67% 36% 36% -31

34. Tanzania 38% 47% 44% +6

35. Uganda 37% 34% 35% -2

36. Yemen, Republic of 51% 34% 34% -17

37. Zambia 29% 27% 27% -2

38. Zimbabwe 35% 43% 43% +8

39. Bolivia 60% 57% 57% -3

40. El Salvador 56%* 63% 59% +3

41. Haiti 46% 52% 48% +2

42. Honduras 54% 64% 64% +10

43. Nicaragua 24% 30% N/A10 N/A +6 as of 2022

44. Afghanistan 25% 47% 47% +22

45. Bangladesh 53% 63% 63% +10

46. Cambodia 35% 65% 63% +28

47. Indonesia 72%* 72% 72% 0

48. Kyrgyz Republic 50% 62% 62% +12

49. Moldova 63% 76% 76% +13

50. Mongolia 58% 63% 62% +4

51. Nepal 51% 56% 56% +5

52. Pakistan 75% 85% 86% +11

53. Papua New Guinea 21% 58% 59% +38

54. Philippines 54% 58% 59% +5

55. Samoa 29% 51% 54% +25

56. Solomon Islands 22% 37% 37% +15

57. Tajikistan 47% 47% 47% 0

58. Timor-Leste 22% 19% 20% -2

59. Vanuatu 41% 61% 58% +17

60. Vietnam 35% 52% 52% +17

*Baseline January 2022 

10 Nicaragua is no longer a grantee as of 2023.
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Specific Objective 1 Strengthen national civil society engagement in gender responsive education planning, policy development 
and monitoring

Outcome 1.2 At the end of the EOL project, national education coalitions´ capacities are increased, particularly in relation to 
engagement in policy dialogues.

Indicator 1.2.1 Percentage of national coalitions with Learning plans improving their organisational, thematic and advocacy 
capacity.

Target increased due to EOL OC1- extension 
to 100% of OC1-NECs with a ‘good’ learning 
plan that improves capacities Former Target 
was: 80%11

Accumulated result as of June 30th 2023: 
100% of 59 supported NECs have a learning plan. 59 learning plans are either new or updated. 

Country/territory Do you have a learning plan? (yes/no) Index number builds on questionnaire applied for the Baseline 
and for this reporting period with questions related to exist-
ence of a learning plan and of three dimensions contained 
(organisational, thematic and advocacy theme) in the plan; if 
plan is under implementation; and if capacity was improved 
according to NEC

Baseline 
January 
2020/2022 (7)

As per 31st 
December 
2022

As per 30th 

June 2023
Baseline  
January 2020

As per 31st 
December 
2022

As per 30th 

June 2023
Difference 
% points in 
Index

Global Index: 37 (69%) sup-
ported NECs 
with learning 
plans

Global # of 
supported 
NECs with 
learning 
plans: 59/60 
(98%)

Global # of 
supported 
NECs with 
learning 
plans: 59/59 
(100%)

63% (2022)
64% (2023)12

78% 82% +18

1. Angola No* Yes Yes 0% 50% 90% +90

2. Benin Yes Yes Yes 80% 50% 80% 0

3. Burkina Faso Yes Yes Yes 100% 100% 100% 0

4. Burundi No Yes Yes 45% 100% 100% +55

5. Cameroon Yes Yes Yes 100% 100% 100% 0

6. Capo Verde Yes Yes Yes 55% 100% 100% +45

7. Chad No* Yes Yes 30% 60% 70% +40

8. Congo, Democratic Republic of No Yes Yes 45% 80% 100% +55

9. Gambia, The Yes Yes Yes 100% 60% 100% 0

10. Ghana No Yes Yes 0% 70% 100% +100

11. Guinea No* Yes Yes 90% 100% 100% +10

12. Guinea-Bissau Yes Yes Yes 90% 100% 80% -10

13. Côte d’Ivoire Yes Yes Yes 100% 60% 100% 0

14. Madagascar Yes Yes Yes 95% 100% 90% -5

15. Mauritania Yes Yes Yes 100% 90% 100% 0

16. Mozambique No Yes Yes 90% 60% 100% +10

17. Niger Yes Yes Yes 65% 30% 60% -5

18. Senegal Yes Yes Yes 100% 100% 100% 0

19. Togo Yes Yes Yes 100% 100% 100% 0

20. Tunisia No* Yes Yes 60% 80% 70% +10

21. Egypt No* Yes Yes 40% 80% 80% +40

22. Eswatini No Yes Yes 0% 60% 60% +60

23. Ethiopia Yes Yes Yes 100% 60% 60% -40

24. Kenya Yes Yes Yes 95% 100% 100% +5

25. Lesotho No Yes Yes 0% 100% 40% +40

26. Malawi Yes Yes Yes 100% 50% 50% -50

27. Nigeria Yes No Yes 80% 0% 40% -40

11  Take note that Education Out Loud supported 54 NECs at programme start. The number has been raised to 60 NECs. In 2023, this dropped to 59 
as Nicaragua was no longer a grantee. It is after the OC1-extension 100% of 60 (2022) and 59 (2023) NECs are expected to have a learning plan.

12 Baseline is adjusted in 2023 to 64% due to the Nicaraguan NEC no longer being a grantee of EOL
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Country/territory Do you have a learning plan? (yes/no) Index number builds on questionnaire applied for the Baseline 
and for this reporting period with questions related to exist-
ence of a learning plan and of three dimensions contained 
(organisational, thematic and advocacy theme) in the plan; if 
plan is under implementation; and if capacity was improved 
according to NEC

Baseline 
January 
2020/2022 (7)

As per 31st 
December 
2022

As per 30th 

June 2023
Baseline  
January 2020

As per 31st 
December 
2022

As per 30th 

June 2023
Difference 
% points in 
Index

28. Rwanda Yes Yes Yes 75% 100% 100% +25

29. Sierra Leone Yes Yes Yes 70% 60% 60% -10

30. Somalia Yes Yes Yes 65% 40% 90% +25

31. Somaliland Yes Yes Yes 100% 100% 100% 0

32. South Sudan Yes Yes Yes 100% 100% 70% -30

33. Sudan Yes Yes Yes 100% 40% 40% -60

34. Tanzania Yes Yes Yes 100% 80% 80% -20

35. Uganda Yes Yes Yes 100% 90% 90% -10

36. Yemen, Republic of No Yes Yes 0% 60% 80% +80

37. Zambia No Yes Yes 0% 30% 30% +30

38. Zimbabwe No Yes Yes 0% 70% 70% +70

39. Bolivia Yes Yes Yes 100% 70% 100% 0

40. El Salvador No* Yes Yes 0% 40% 70% +70

41. Haiti Yes Yes Yes 100% 60% 50% -50

42. Honduras Yes Yes Yes 100% 50% 80% -20

43. Nicaragua No Yes Yes 0% 90% N/A N/A

44. Afghanistan No Yes Yes 0% 50% 50% +50

45. Bangladesh Yes Yes Yes 100% 100% 100% 0

46. Cambodia No Yes Yes 0% 100% 100% 100

47. Indonesia No* Yes Yes 0% 100% 20% +20

48. Kyrgyz Republic Yes Yes Yes 95% 100% 100% +5

49. Moldova Yes Yes Yes 100% 100% 100% 0

50. Mongolia No Yes Yes 0% 70% 100% +100

51. Nepal Yes Yes Yes 100% 100% 100% 0

52. Pakistan No Yes Yes 0% 80% 80% +80

53. Papua New Guinea Yes Yes Yes 100% 100% 100% 0

54. Philippines Yes Yes Yes 100% 100% 100% 0

55. Samoa No Yes Yes 0% 100% 100% +100

56. Solomon Islands No Yes Yes 0% 90% 50% +50

57. Tajikistan Yes Yes Yes 90% 100% 90% 0

58. Timor-Leste Yes Yes Yes 100% 90% 90% -10

59. Vanuatu No Yes Yes 0% 60% 80% +80

60. Vietnam Yes Yes Yes 100% 100% 100% 0

*Baseline January 2022
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Specific Objective 1 Strengthen national civil society engagement in gender responsive education planning, policy development 
and monitoring

Outcome 1.2 At the end of the EOL project, national education coalitions´ capacities are increased, particularly in relation to 
engagement in policy dialogues.

Indicator 1.2.2 Number of semesters that 80% of NECs receive support and 90% of those that receive support are satisfied 
with the support received, in average, during the semesters that EOL provides funds to GCE/RC13.

Target: 8 semesters 1. Semester 2020, both coverage and satisfaction level targets were reached. 
2. Semester 2020, the coverage target was not reached (it was 70%=38 NECs and the target is 80%=43 NECs); 
while the satisfaction level was reached. 
1. Semester 2021, the coverage target was not reached (it was 72%=39 NECs and the target is 80%=43 NECs); 
while 95% (37 out of supported 39 NEC) were ´satisfied/very satisfied´ with the support received. 
2. Semester 2021, the coverage target was not reached (it was 70%=38 NECs and the target is 80%=43 NECs); 
while 97% (37 out of supported 38 NEC) were ‘satisfied/very satisfied’ with the support received. 
1. Semester 2022, the coverage target was reached 80%= 48/60 NECs). The satisfaction target was also 
reached, with 98% (of 46/48 NECs) satisfied or very satisfied with support.
2. Semester 2022 the coverage target was not reached (76%= 46/60 NECs). The satisfaction target was 
reached, with 96% (of 44/46 NECs) satisfied or very satisfied with support.
1. Semester 2023 the coverage target was not reached (79.6% = 47/59 NECs). The satisfaction target was 
reached, with 94% (44/47) of the NECs who received support either satisfied or very satisfied.

During the current reporting period, did your NEC receive support from GCE and the Regional Coalitions?

Total num-
ber of EOL- 
supported 
NECs

Baseline 
number of 
NECs that 
respond 
YES14

% of NECs in 
region

No. NECs 
responding 
YES as per 
December 
31st 2022

% of NECs in 
region

No. NECs 
responding 
YES as per 
June 30th 

2023

% of NECs in 
region

Difference in 
percentage 
points

In total (global) 60 (59) 45 75% 46/60 76% 47/59 79.6% +3

 NECs under RMU – West and 
Central Africa

20 16 80% 14 70% 17 85% +5

NECs under RMU – Horn, 
Eastern and Southern Africa

18 12 67% 11 61% 10 56% -9

NECs under RMU – Latin 
America and Caribbean

5 (4)15 3 60% 5 100% 4 100% +40

NECs under RMU – Asia and 
Pacific

17 14 82% 16 94% 16 94% +12

Grantee national education coalitions that responded “Yes” regarding if they had received support from GCE and RC were asked to rate their level of 
satisfaction with the support.

If your NEC has respond-
ed “yes” to question 
no. 1, please rate your 
level of satisfaction with 
the support provided 
by GCE or the Regional 
Coalitions.

Baseline Jan-
uary 2020 

Percentage As per 31st 
December 
2022

As per 30th 

June 2023
Percentage at 
end of report-
ing period

Difference at 
end of report-
ing period 
compared to 
baseline

Global Very satisfied/satisfied 43/45 96%  44/46 44/47 94% -2

Neither satisfied nor 
unsatisfied

2/45 4% 1/46 2/47 4% 0

Quite unsatisfied/Not 
satisfied at all 

0 0 1/46 1/47 2% +2

NECs under RMU – WCA Very satisfied/satisfied 16 100% 13/14 16/17 94% -6

Neither satisfied nor 
unsatisfied

0 0 0 0 0

Quite unsatisfied/Not 
satisfied at all 

0 0 1/14 1/17 6% +6

13 The target is revised to respond to the EOL OC1 extension in 2022.
14 Baseline is from 2020 for 53 NECs and the rest is from 2022 when they joined EOL.
15 Nicaragua was only a grantee in 2022. 
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Grantee national education coalitions that responded “Yes” regarding if they had received support from GCE and RC were asked to rate their level of 
satisfaction with the support.

If your NEC has respond-
ed “yes” to question 
no. 1, please rate your 
level of satisfaction with 
the support provided 
by GCE or the Regional 
Coalitions.

Baseline Jan-
uary 2020 

Percentage As per 31st 
December 
2022

As per 30th 

June 2023
Percentage at 
end of report-
ing period

Difference at 
end of report-
ing period 
compared to 
baseline

NECs under RMU – HESA Very satisfied/satisfied 11 92% 11/11 9/10 90% -2

Neither satisfied nor 
unsatisfied

1 8% 0 1/10 10% +2

Quite unsatisfied/Not 
satisfied at all 

0 0 0 0 0 0

NECs under RMU - LAC Very satisfied/satisfied 3 100% 5/5 4/4 100% 0

Neither satisfied nor 
unsatisfied

0 0 0 0 0 0

Quite unsatisfied/Not 
satisfied at all 

0 0 0 0 0 0

NECs under RMU – AP Very satisfied/Satisfied 3 100% 5 out of 5 100% Same %points

Very satisfied/satisfied 13 93% 15/16 15/16 94% +1

Neither satisfied nor 
unsatisfied

1 7% 1/16 1/16 6% -1

Quite unsatisfied/Not 
satisfied at all 

0 0 0 0 0 0
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Country/territory Semester 2. 2022 Semester 1. 2023

1. Angola Yes Yes

2. Benin N/A Yes

3. Burkina Faso Yes Yes

4. Burundi Yes Yes

5. Cameroon Yes Yes

6. Capo Verde Yes No

7. Chad Yes Yes

8. Congo, Democratic 
Republic of

Yes Yes

9. Gambia, The Yes Yes

10. Ghana Yes Yes

11. Guinea Yes Yes

12. Guinea-Bissau Yes No

13. Côte d’Ivoire No Yes

14. Madagascar No Yes

15. Mauritania N/A No

16. Mozambique Yes No

17. Niger Yes Yes

18. Senegal Yes Yes

19. Togo N/A Yes

20. Tunisia Yes Yes

21. Egypt Yes Yes

22. Eswatini Yes Yes

23. Ethiopia Yes No

24. Kenya Yes Yes

25. Lesotho Yes Yes

26. Malawi Yes Yes

27. Nigeria N/A No

28. Rwanda Yes Yes

29. Sierra Leone Yes Yes

30. Somalia Yes Yes

Country/territory Semester 2. 2022 Semester 1. 2023

31. Somaliland Yes Yes

32. South Sudan Yes Yes

33. Sudan Yes Yes

34. Tanzania Yes Yes

35. Uganda Yes Yes

36. Yemen, Republic of Yes Yes

37. Zambia Yes Yes

38. Zimbabwe Yes Yes

39. Bolivia Yes Yes

40. El Salvador No Yes

41. Haiti Yes Yes

42. Honduras Yes Yes

43. Nicaragua N/A19 ---

44. Afghanistan Yes Yes

45. Bangladesh Yes Yes

46. Cambodia Yes Yes

47. Indonesia Yes Yes

48. Kyrgyz Republic No No

49. Moldova No No

50. Mongolia Yes Yes

51. Nepal Yes Yes

52. Pakistan No Yes

53. Papua New Guinea No No

54. Philippines Yes Yes

55. Samoa Yes Yes

56. Solomon Islands Yes Yes

57. Tajikistan Yes Yes

58. Timor-Leste Yes Yes

59. Vanuatu Yes No

60. Vietnam Yes Yes

Specific Objective 1 Strengthen national civil society engagement in gender responsive education planning, policy development and mon-
itoring

Outcome 1.3 At the end of the EOL project, civil society capacities, participation and strategic influence in formal education policy 
processes have increased in selected countries.

Indicator 1.3.1 Number of semesters in which at least 60% of OC1-NEC grantees are on-track in relation to their own results-framework.

As of June 30, 2023, 49 out of 59 NECs = 83% were on-track-reaching-their-expected-results. Target met for all 7 imple-
mentation semesters.

Target: eight (8)16 implementation  
semesters where at least 60%17 of  
grantees are on-track18.

Accumulated result as of June 2023:
The target has been met for the first 7 implementation semesters.
1. Semester (1. Semester 2020): Result as of June 30, 2020: 35 out of 52 grantees (73%) were estimated to be on 

track-reaching-expected results. Semester target met. 
2. Semester (2. Semester 2020): Result as of December 31, 2020: 40 out of 52 NEC full proposal contracts 40/52=77% 

were estimated to be on-track reaching their expected results. Semester target met.
3. Semester (1. Semester 2021): Result as of June 30, 2021: 43 out of 53 NECs = 81% were on-track-reaching their- 

expected-results. Semester target met. 
4. Semester (2. Semester 2021): Results as of December 31, 2021: 38 out of 53 NECs = 72% were on-track reach-

ing-their-expected-results. Semester target met. 
5. Semester (1. Semester 2022): Results as of June 30, 2022: 36 out of 60 NECs = 60% were on-track-reaching their- 

expected-results. Semester target met. 
6. Semester (2. Semester 2022): Results as of December 31, 2022: 48 out of 60 NECs = 80% were on-track-reaching 

their-expected-results. Semester target met. 
7. Semester (1. Semester 2023): Results as of June 30, 2023:  49 out of 59 NECs = 83% were on-track-reaching their- 

expected-results. Semester target met. 

16 Number of semesters increased from four to eight due to the OC1 EOL extension.
17  In 2022 the number of supported NECs increased to 60 NECs due to Education Out Loud OC1-extension with effect from January 2022. The num-

ber of supported NECs in in 2023 is 59 as the NEC in Nicaragua is no longer a grantee as of 2023.
18  Two definitions of ’on track’ are used in EOL. One refers to reaching the expected results and one refers to the grant amount spent. The definition 

here is referring to the reaching of expected results. 
19  Nicaragua is no longer a grantee in 2023.
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Specific Objective 1 Strengthen national civil society engagement in gender responsive education planning, policy development 
and monitoring

Outcome 1.3 At the end of the EOL project, civil society capacities, participation and strategic influence in formal education 
policy processes have increased in selected countries.

Indicator 1.3.2 Number of education policies with changes – as in their financing and delivery in practice – that are influ-
enced by Education Out Loud grantees

Updated Target: 100 (of which at least 20 
are highly gender-sensitive). Formerly 
the target was: 60 (in at least 30 different 
countries)

Accumulated result as per 31st December 2022: 104 policies with changes that have been influenced by Edu-
cation Out Loud grantees in 35 countries.

Accumulated result as per 30th June 2023: 136 policies with changes that have been influenced by Education 
Out Loud grantees in 40 countries.

Semester and region Number 
of policy 
changes

Country/territory

West and Central Africa Region

WCA (1.Semester 2020) 5 Burkina Faso (2); Mozambique (1); Niger (1); Sierra Leone (1)

WCA (2.Semester 2020) 5 Togo (1), Côte d´Ivoire (1), Mozambique (1), Burkina Faso (1), Gambia, The (1)

WCA (1.Semester 2021) 1 Togo (1)

WCA (2.Semester 2021) 4 Burkina Faso (1); Democratic Republic of Congo (1); Ghana (1); Gambia, The (1)

WCA (1.Semester 2022) 4 Burkina Faso (1); Gambia, The (1); Mozambique (1); Sierra Leone (1)

WCA (2.Semester 2022) 5 Burkina Faso (1); Democratic Republic of Congo (2); Benin (1); Sierra Leone (1);

WCA (1.Semester 2023) 5 Madagascar (1); Democratic Republic of Congo (1); Benin (1); Burundi (1); Ghana (1);

WCA TOTAL: 29 Benin (2); Burkina Faso (6), Burundi (1); Madagascar (1); Mozambique (3), Niger (1), Sierra Leone (3), 
Togo (2), Côte d´Ivoire (1), Gambia, The (3); Democratic Republic of Congo (4); Ghana (2); (12 countries)

Horn, Eastern and Southern Africa Region

HESA (1.Semester 2020) 7 Zimbabwe (2); Kenya (1); South Sudan (1); Sudan (1), Malawi (2)

HESA (2.Semester 2020) 6 Somalia (3); Zimbabwe (1); Kenya (1); Nigeria (1)

HESA (1.Semester 2021) 3 Zimbabwe (1); Rwanda (1); South Sudan (1)

HESA (2.Semester 2021) 7 Tanzania (1); Malawi (2); Somalia (1); Nigeria (1); Zambia (1); Republic of Yemen (1)

HESA (1.Semester 2022) 5 Tanzania (1); Eswatini (1); Rwanda (1); Somaliland (1); Zambia (1)

HESA (2.Semester 2022) 5 Zimbabwe (1); Rwanda (1); Liberia (1); Zambia (2); 

HESA (1.Semester 2023) 11 Zimbabwe (2); Rwanda (1); Kenya (2); Somaliland (1); Tanzania (1); Eswatini (2); Malawi (1); South Sudan 
(1); 

HESA TOTAL: 44 Eswatini (3), Zimbabwe (7), Kenya (4), South Sudan (3), Malawi (5), Somalia (4), Nigeria (2), Sudan (1), 
Rwanda (4), Somaliland (2); Tanzania (3), Zambia (4); Republic of Yemen (1); Liberia (1); (14 countries)

Latin America and Caribbean Region

LAC (1.Semester 2020) 0 None

LAC (2.Semester 2020) 0 None

LAC (1.Semester 2021) 0 None

LAC (2.Semester 2021) 0 None

LAC (1.Semester 2022) 0 None

LAC (2.Semester 2022) 0 None

LAC (1.Semester 2023) 0 None

LAC TOTAL: 0 None
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Asia and Pacific Region

AP (1.Semester 2020) 13 Nepal (6); Vanuatu (1); Philippines (2); Mongolia (2); Bangladesh (1), Kyrgyz Republic (1)

AP (2.Semester 2020) 9 Bangladesh (1), Cambodia (1), Mongolia (2), Philippines (2), Vietnam (1), Timor-Leste (1), Nepal (1)

AP (1.Semester 2021) 11 Bangladesh (1); Cambodia (1); Mongolia (1); Nepal (5); Pakistan (1); Tajikistan (1); Vietnam (1)

AP (2.Semester 2021) 5 Nepal (1); Philippines (2); Pakistan (1); Vietnam (1)

AP (1.Semester 2022) 5 Mongolia (1); Nepal (1); PNG (1); Bangladesh (2)

AP (2.Semester 2022) 5 Pakistan (1); Philippines (3); Timor-Leste (1);

AP (1.Semester 2023) 15 Pakistan (1); Philippines (3); Timor-Leste (1); Kyrgyz Republic (1); Nepal (4); Afghanistan (1);  
Mongolia (2); Moldova (1); PNG (1);

AP TOTAL: 63 Afghanistan (1); Nepal (18), Vanuatu (1), Philippines (12), Mongolia (8), Bangladesh (5), Cambodia (2), 
Kyrgyz Republic (2), Vietnam (3), Timor-Leste (3), Pakistan (4), Tajikistan (1), PNG (2); Moldova (1);  
(14 countries)

Number of policy changes per semester

Total number 
(1. Semester 

2020)

Total number 
(2. Semester 

2020)

Total number
(1. Semester 

2021)

Total number 
(2. Semester 

2021)

Total number 
(1. Semester 

2022)

Total number 
(2. Semester 

2022)

Total number 
(1. Semester 

2023)

Total number 
policy changes

25 20 15 16 14 15 31 136

Total number of unique countries/territories: 40

20  This indicator is also connected to GPE Indicator 17

Specific Objective 1 Strengthen national civil society engagement in gender responsive education planning, policy development 
and monitoring

Outcome 1.4 At the end of the Education Out Loud project, “Learning collaboratives” established generating lessons learned 
for institutional strengthening of civil society organisations.

Indicator 1.4.1 Number and types of learning collaboratives on CSO institutional capacity strengthening established.

Target Baseline As per 30th June 2023

20 0 27

Specific Objective 1 Strengthen national civil society engagement in gender responsive education planning, policy development 
and monitoring

Outcome 1.5 At the end of the Education Out Loud, gender responsive education planning, policy development and moni-
toring have been influenced by civil society in a significant number of countries.

Indicator 1.5.1 Number of countries where civil society in Education Out Loud funded projects has influenced gender respon-
sive education planning, policy implementation and monitoring.20

Updated Target: 40 Results as of December 31st, 2022: 35 countries
Results as of June 30th, 2023: 40 countries

Region Country/territory Number of countries/territories in the region 
with policy changes influenced by civil society 

organisations

West and Central Africa Benin (2); Burkina Faso (6), Burundi (1); Madagascar (1); Mozambique 
(3), Niger (1), Sierra Leone (3), Togo (2), Côte d´Ivoire (1), Gambia, The (3); 
Democratic Republic of Congo (4); Ghana (2)

12

Horn, Eastern and Southern 
Africa

Eswatini (3), Zimbabwe (7), Kenya (4), South Sudan (3), Malawi (5), 
Somalia (4), Nigeria (2), Sudan (1), Rwanda (4), Somaliland (2); Tanzania 
(3), Zambia (4); Republic of Yemen (1); Liberia (1);

14

Latin America and  
Caribbean

0 0

Asia and Pacific Afghanistan (1); Nepal (18), Vanuatu (1), Philippines (12), Mongolia (8), 
Bangladesh (5), Cambodia (2), Kyrgyz Republic (2), Vietnam (3), Ti-
mor-Leste (3), Pakistan (4), Tajikistan (1), PNG (2); Moldova (1);

14

Total 40 countries
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Specific Objective 1 Strengthen national civil society engagement in gender responsive education planning, policy development 
and monitoring

Outcome 1.6 At the end of the Education Out Loud project, a significant number of countries affected by fragility and con-
flict where national education coalitions have been supported.

Indicator 1.6.1 Proportion of grant recipient countries characterised as affected by fragility and conflict.

Target: 25% fragile country grantees As per June 30th, 2023: 39% of OC1-NEC grantees were located in partner countries affected by fragility and 
conflict (according to list of GPE partner countries affected by fragility and conflict (PCFC Fiscal year 2023)21

RMU Name of GPE partner countries affected by fragility and conflict where 
national education coalitions have been supported by Education Out 
Loud funds.

Absolute number % of supported NECs in 
the Region (with pro-
jects as of June 2023) 

that are countries 
affected by fragility 

and conflict.

RMU-WCA • Burkina Faso
• Burundi
•  Cameroon
•  Chad
•  Congo, Democratic Republic of
•  Guinea-Bissau
•  Mozambique
•  Niger

8 40%
(8 out of 20)

RMU-HESA • Egypt
•  Ethiopia
•  Nigeria
•  Somalia
•  South Sudan
•  Sudan
•  Yemen, Republic of
•  Zimbabwe

8 44%
(8 out of 18)

RMU-LAC • Haiti 1 25%
(1 out of 4)

RMU-AP • Afghanistan
•  Pakistan
•  Papua New Guinea
•  Philippines 
•  Solomon Islands
•  Timor-Leste

6 35%
(6 out of 17)

In total: 23 39%
(23 out of 59)

Specific Objective 1 Strengthen national civil society engagement in gender responsive education planning, policy development 
and monitoring

Outcome 1.7 At the end of the Education Out Loud project, a significant number of grantees that represent groups of peo-
ple excluded from the education system have been supported.

Indicator 1.7.1 Proportion of grantees that represent at least seven out of ten types of vulnerable/excluded groups.

Target: 50% of NECs As per June 30th 2023: 25% of NECs (15/59) represent seven out of ten marginalised groups established in the 
EOL inclusivity indicator description.

Target Baseline As per 31st December 2022

50% 22%

22% of NECs (13/60) represent seven out of ten marginalised groups

As per 30th June 2023

25% of NECs (15/59) represent seven out of ten marginalised groups

21  This indicator uses the latest PCFC report from GPE and can be found here:  
https://www.globalpartnership.org/content/list-gpe-partner-countries-affected-fragility-and-conflict.
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Specific Objective 1 Strengthen national civil society engagement in gender responsive education planning, policy development 
and monitoring

Outcome 1.8 At the end of the Education Out Loud project, the national education coalitions are more strategic in their 
policy influencing work in a significant number of countries.

Indicator 1.8.1 Number of lessons learned for national civil society alliances, regarding strategies for influencing education 
policies.

Target Baseline As per 31st December 2022

Former target: 40
Current target: 60 0

Number of lessons learned in this period: 10 making an accumulation of 29 in the 
entire reporting period. 

As per 30th June 2023

Number of lessons learned in this period: 12 making an accumulation of 41 in the entire 
reporting period.

Specific Objective 1 Strengthen national civil society engagement in gender responsive education planning, policy development 
and monitoring

Outcome 1.9 National education coalitions are active in monitoring and accountability mechanisms of public national 
education to ensure the delivery of transformative policies and programs that accelerate access, learning 
outcomes, and gender equality, leaving no one behind.

Indicator 1.9.1 Number of NECs that participate in monitoring the GPE partnership compact in their country in order to pro-
mote mutual accountability at country level.

Target Baseline As per 31st December 2022

45 0

27 NECs participated in GPE partnership compact in their country.

As per 30th June 2023

35 NECs participated in GPE partnership compact in their country.

Specific Objective 2 Strengthen civil society roles in promoting the transparency and accountability of national education sector 
policy and implementation.

Outcome 2.1 At the end of the Education Out Loud project, data/evidence relevant for policy changes and/or monitoring of 
government commitment has been gathered, made actionable and available.

Indicator 2.1.1 Number of publications/research on education, related to social accountability and transparency, produced 
by EOL grantees /partners that have placed issues on the national public agenda /shifted this agenda or 
impacted education laws and policies.

Target Baseline As per 31st December 2022

50 0

46

As per 30th June 2023

26

Accumulated: 79
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Specific Objective 2 Strengthen civil society roles in promoting the transparency and accountability of national education sector 
policy and implementation.

Outcome 2.2 the end of the Education Out Loud project, multi-level monitoring is strengthened and civil society organisa-
tions have increased capabilities to mobilise citizens as rights holders, particularly at local level, in strategic 
data collection and / or monitoring of government commitments and education policies/plans.

Indicator 2.2.1 Number of national monitoring / follow-up / data collection initiatives that include citizens / right holders in 
defining methodologies.

Target Baseline As per 31st December 2022

25 0

8

As per 30th June 2023

4

Accumulated: 20

Specific Objective 2 Strengthen civil society roles in promoting the transparency and accountability of national education sector 
policy and implementation.

Outcome 2.3 ´Learning collaboratives´ established on actionable data and how to turn information into advocacy relevant 
tools for change.

Indicator 2.3.1 Number and types of learning collaboratives on actionable data established.

Target Baseline As per 31st December 2022

15 0

0

As per 30th June 2023

1

Accumulated: 3

Specific Objective 2 Strengthen civil society roles in promoting the transparency and accountability of national education sector 
policy and implementation.

Outcome 2.4 At the end of the Education Out Loud project, the civil society participates actively in Local education groups, 
national SDG4 follow-up groups and other national monitoring mechanisms of national education policies, 
including budgets, in a significant number of countries.

Indicator 2.4.1 Number of countries where civil society in Education Out Loud funded projects have established and / or par-
ticipate in periodic mechanisms / spaces for monitoring education policy and budget implementation.

Target Baseline As per 31st December 2022

50 N.D.

42 NECs participated in LEGs

As per 30th June 2023

47 NECs participated in LEGs22

Specific Objective 2 Strengthen civil society roles in promoting the transparency and accountability of national education sector 
policy and implementation.

Outcome 2.5 At the end of the Education Out Loud project, in a significant number of countries the national education  
coalitions have improved capabilities for using data in their policy influencing work.

Indicator 2.5.1 Number of lessons learned for civil society organisations on how to turn evidence into political tools for 
change of education policies and structures.

Target Baseline As per 31st December 2022

20 0

3

As per 30th June 2023

3

Accumulated: 10

22 See Annex 3 for more information.
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Specific Objective 3 Create a stronger global and transnational enabling environment for civil society advocacy and transparen-
cy efforts.

Outcome 3.1 Transnational and/or “vertically integrated” civil society alliances representing a wide and diverse combina-
tion of social actors formed around identified strategic policy changes or areas related to SDG4 and GPE

Indicator 3.1.1 Number of civil society alliances with advocacy plan for promotion of identified policy change/area.

Target Baseline As per 31st December 2022

4 0

8

As per 30th June 2023

9

Specific Objective 3 Create a stronger global and transnational enabling environment for civil society advocacy and transparen-
cy efforts.

Outcome 3.2 Increased capacities of transnational civil society alliances, particularly in relation to advocacy

Indicator 3.2.1 Number of semesters in which 80% of learning plans improve partners´ organisational, thematic and advoca-
cy capacity. 

Target Baseline As per 31st December 2022

5 semesters in which 80% of OC3 alliances ful-
fil the criteria (see indicator description 3.2.1) N/A

1

As per 30th June 2023

1

Accumulated: 3 semesters in which 80% of alliances fulfil the criteria.

Specific Objective 3 Create a stronger global and transnational enabling environment for civil society advocacy and transpar-
ency efforts.

Outcome 3.3 Strategic policies or practices changed at global, regional, and national level through civil society transna-
tional alliances, advocacy, and campaigns

Indicator 3.3.1 Number of changes in education policies – and in their financing and delivery in practice – that are influ-
enced by Education Out Loud grantees

Target Baseline As per 31st December 2022

30 (influenced by OC3) 0

1

As per 30th June 2023

3

Accumulated: 10

Specific Objective 3 Create a stronger global and transnational enabling environment for civil society advocacy and transparen-
cy efforts.

Outcome 3.4 Social accountability mechanisms and spaces, such as Ombudsman office; periodic gathering of “Accounta-
bility Commission”; tripartite commission created or strengthened to follow up on global, regional or national 
commitments related to the right to quality education

Indicator 3.4.1 Number of social accountability mechanisms and spaces created/strengthened

Target Baseline As per 31st December 2022

20 0

11

As per 30th June 2023

8

Accumulated: 22
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Specific Objective 3 Create a stronger global and transnational enabling environment for civil society advocacy and transparen-
cy efforts.

Outcome 3.5 ´Learning collaboratives´ established on effective advocacy strategies

Indicator 3.5.1 Number and types of learning collaboratives on effective advocacy strategies

Target Baseline As per 31st December 2022

15 0

0

As per 30th June 2023

6

Accumulated: 8

Specific Objective 3 Create a stronger global and transnational enabling environment for civil society advocacy and transparen-
cy efforts.

Outcome 3.6 At the end of the Education Out Loud project, various Education Out Loud supported civil society alliances´ 
interests have been communicated in international conferences or to international platforms.

Indicator 3.6.1 Number of international (global and regional) platforms that invite civil society to participate.

Target Baseline As per 31st December 2022

40 0

23

As per 30th June 2023

26

Accumulated: 60

Specific Objective 3 Create a stronger global and transnational enabling environment for civil society advocacy and transparen-
cy efforts.

Outcome 3.7 At the end of the Education Out Loud project, various Education Out Loud supported civil society alliances 
supported by the project have influenced global, regional and national policies and plans.

Indicator 3.7.1 Number of global / regional / national institutions, policies or plans influenced by civil society global advocacy 
initiatives.

Target Baseline As per 31st December 2022

10 0

2

As per 30th June 2023

0

Accumulated: 4

Specific Objective 3 Create a stronger global and transnational enabling environment for civil society advocacy and transparen-
cy efforts.

Outcome 3.8 At the end of the Education Out Loud project, various Education Out Loud supported civil society alliances 
have increased their capacities for promoting policies and practices in the education area.

Indicator 3.8.1 Number of lessons learned collected, systematised and disseminated for promoting global/regional/national 
policies and practices in the education area.

Target Baseline As per 31st December 2022

15 0

2

As per 30th June 2023

3

Accumulated: 11
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FINANCIAL REPORT 5

The financial results represent the period of July 2022 to June 2023 performance, 
as per each fiscal year budget. Most grantees have maintained their Education Out 
Loud funds in a dedicated grantee bank account, with a few exceptions among 
OC3 grantees who demonstrated the safety and accuracy of their Education Out 
Loud fund management. Transfers are executed in USD directly to the grantee's 
account by the grant agent.

FINANCIAL ANALYSIS 
(July 2022 to June 2023)

OC1 SUMMARY
Summary Total  

awarded grant
Received funds  

Jul 2022-Jun 2023 
USD

% of awarded  
grant received  

to date

Project  
balance future  
commitments

Total  
Spending  

Jul 2022-Jun 2023

 % of grant  
spending  

to date

AP  3,396,689  2,564,338 79%  1,211,470  1,696,625 64%

WCA  4,658,160  2,134,447 82%  1,624,414  2,227,350 65%

HESA  4,313,235  1,955,199 80%  1,501,877  2,112,541 65%

LAC  926,602  793,489 77%  253,324  586,148 73%

RCs  1,598,135  1,207,440 76%  823,059  775,076 48%

GCE  1,020,000  519,500 51%  957,345  62,655 6%

TOTAL  15,912,821  9,174,413 78%  6,371,489  7,460,395 60%

Fragile c.  4,848,115  2,347,366 80%  1,617,635  2,437,825 67%

OC1 grants are categorised into two 
groups of grantees: the NECs (national 
education coalitions) and the region-
al/global coalitions (RC/GCE). The 
OC1 portfolio comprised a total of sixty 
(60) NECs in the first semester of the 
reporting period (July 2022-Decem-
ber 2022), some of which, Indone-
sia and Nigeria, only signed a grant 
agreement in the second half of 2022. 
The NEC in Nicaragua's OC1 grant 
was cancelled as of 2023, reducing 
the total number of NEC grantees 
to fifty-nine (59) in 2023 onwards. 
Additionally, the portfolio includes 
three (3) Regional Coalitions (CLADE, 

ASPBAE, ACEA), and GCE. The total 
grant awarded for OC1.2, covering 
both GCE/RCs and NECs, amounts to 
USD 15,912,821 for the entire two-year 
period. As of the time of this report, 
GCE has barely started implementing 
their planned activities due to delayed 
funds and finalisation of agreements 
which were signed in November 
2022. Their activities will significantly 
increase in the second half of 2023, 
with the total awarded amount of USD 
1,020,000.

By the end of June 2023, all grantees 
except Sudan received over 75% of 

their awarded grant. However, as a risk 
mitigation measure due to the current 
situation in Afghanistan, transfers to 
Afghanistan are made in increments 
of 20% of the yearly budget at a time. 
Cumulative spending, as forecasted 
by the NECs, indicates the grantees 
are on track with their expenditures.

36% of the total awarded grants to 
NECs were allocated to fragile and 
conflict-affected countries or terri-
tories, as per GPE’s list (PCFC, 2023). 
Grantees in these countries show a 
similar trend of spending to the overall 
OC1 portfolio.

OC1- GRANTS FOR NATIONAL EDUCATION COALITIONS (NECS), 
REGIONAL COALITIONS (RCS) & GCE
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OC2 grants are categorised into two 
groups: OC 2.1 and OC 2.2. During 
this granting process, ten (10) or-
ganisations were approved for full 
implementation, with nine (9) re-
ceiving funding. A significant portion, 
21% of the total awarded grants, was 
allocated to countries affected by 
fragility and conflict, following GPE's 
PCFC list for 2023. The combined total 
of USD 9,480,266 including YZ trans-
fers has been awarded to the nine (9) 
implementing grantees across both 
categories (OC2.1 and OC2.2).

The transfers of awarded grants to 
date for OC2 grantees have reached 
USD 6,514,534. USD 3,422,879 of the 
total was transferred during the period 
July 2022 to June 2023. The earlier 
challenges due to Covid-19 man-
agement measures leading to the 
postponement, downsizing, or virtual-
isation of activities affecting gather-
ings have ended. Therefore, grantees 
began to follow their plan during this 
period, resulting in an increase in the 
utilisation of grant funds. 

Some grantees only requested fund-
ing related to their 2022 budgets after 
the first half of 2022 and were still 
utilising funds carried over from 2021. 
Nevertheless, grantees remain opti-
mistic and ambitious in their planning 
and execution, as indicated by their 
forecasts for July to December 2023 
and beyond.

OC2 – GRANTS FOR SOCIAL ACCOUNTABILITY

OC2 SUMMARY
Summary Total  

awarded grant
Received funds  

Jul 2022-Jun 2023 
USD

% of awarded  
grant received  

to date

Project  
balance future  
commitments

Total  
Spending  

Jul 2022-Jun 2023

 % of grant  
spending  

to date

AP  3,030,585  1,033,570 65%  1,351,354  1,027,093 55%

WCA  4,427,452  1,436,864 64%  2,313,264  1,472,115 48%

HESA  895,000  508,658 84%  226,345  172,236 75%

LAC  1,127,229  443,787 83%  365,879  459,126 68%

TOTAL  9,480,266  3,422,879 69%  4,256,842  3,130,570 55%
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Contingent Liability: Grants are only 
recognised when the agreements 
are signed, and funds disbursed. The 
liability is limited to the extent of avail-
ability of funds. Grant replenishment 
is based on grantee use of funds and 
thus the GA manages the cashflow 
and has oversight for future obliga-
tions.

FX Exposure: Education Out Loud 
Funds are maintained in a separate 
bank account in the donor currency. 
With exception of GMU staff salaries 
and other GMU running costs, all other 
expenses are in USD.

OC3 – GRANTS FOR TRANSNATIONAL ADVOCACY

OC3 grants are categorised into two 
groups and their implementation is 
expected to continue until the end 
of the first quarter of 2024. Currently, 
ten (10) grantees are actively imple-
menting the grant. GCE had been 
allocated a grant amounting to USD 
1,500,000 and has received a total of 
USD 1,315,769 to date, including USD 

802,415 transferred within this report-
ing period.

In total, USD 11,538,414, which includes 
YZ transfers, has been awarded to the 
ten implementing grantees over the 
specified periods. Transfer of award-
ed grants to date has reached USD 
9,122,786, with USD 4,549,053 of that 

amount being transferred during the 
period from July 2022 to June 2023. 
The utilisation of received funds is 
generally on track. Grantee are receiv-
ing continuous support and monitor-
ing from RMUs to enhance their plan-
ning and forecasting, ensuring more 
effective management of funds.

OC3 SUMMARY
Summary Total  

awarded grant
Received funds  

Jul 2022-Jun 2023 
USD

% of awarded  
grant received  

to date

Project  
balance future  
commitments

Total  
Spending  

Jul 2022-Jun 2023

 % of grant  
spending  

to date

AP  2,339,533  683,786 72%  759,471  819,081 68%

WCA  2,054,921  639,531 81%  638,063  789,327 69%

HESA  5,643,960  2,423,321 79%  2,131,036  2,420,356 62%

GCE  1,500,000  802,415 88%  165,284  547,937 89%

TOTAL  11,538,414  4,549,053 79%  3,693,854  4,576,701 68%
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Country Name: Global

Grant Agent: Oxfam Denmark

Implementing Agency: Grantees

Currency:  USD  

Reporting Period: Jul 2022 -Dec 2022

USD ($)  BUDGET  ACTUALS DEVIATION VARIANCES

INCOME  -31,222,004 8,681,330 -22,540,674 -28%
Income from GPE (2022)  -23,113,208 8,681,330 -14,431,878 
Interest Income (2022)  -265,825  -265,825 
Income from GPE (Bal, B/F 2021)  -7,842,971  -7,842,971  

USD ($)    ACTUALS DEVIATION  
  BUDGET July-Dec  July-Dec VARIANCES 
  FY2022 2022 2022 %

EXPENDITURE
OPERATIONAL COMPONENT 1: SUPPORT FOR NATIONAL COALITIONS   8,515,598   3,669,647   4,845,951  43%
Grants for NECs   6,253,891   3,276,744   2,977,147  52%
ISP costs   30,000   4,021   25,979  13%
GCE and regional capacity support for national coalitions   1,554,704   218,501   1,336,203  14%
Cost of CfPs   42,003   (3,538)  45,541  -8%
LPN and capacity strengthening   635,000   173,920   461,080  27%
     -    
OPERATIONAL COMPONENT 2: SOCIAL ACCOUNTABILITY   5,931,052   1,330,831   4,600,221  22%
Grants for Social Accountability   5,034,459   1,292,880   3,741,579  26%
ISP costs   22,160   -     22,160  0%
Cost of CfPs   45,000   1,501   43,499  3%
LPN and capacity strengthening   829,434   36,451   792,983  4%
     -    
OPERATIONAL COMPONENT 3: TRANSNATIONAL ADVOCACY   5,013,898   2,073,618   2,940,280  41%
Grants for transantional advocacy   3,152,458   1,388,042   1,764,417  44%
ISP costs   30,227   (198)  30,424  -1%
Funding for GCE's cross-national advocacy   986,604   -     986,604  0%
Cost of CfPs   10,000   8,692   1,308  87%
LPN and capacity strengthening   834,609   677,082   157,527  81%
     -    
GA PROGRAMME MANAGEMENT / SUPERVISION   3,480,019   1,607,234   1,872,785  46%
Direct programme management costs   1,717,645   840,756   876,890  49%
Indirect costs   1,028,174   445,353   582,821  43%
MEL costs   734,200   321,125   413,075  44%
TOTAL   22,940,568   8,681,330   14,259,237  38%

SUMMARY
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Country Name: Global

Grant Agent: Oxfam Denmark

Implementing Agency: Grantees

Currency:  USD  

Reporting Period:  Jan 2023 -Jun 2023 

USD ($)  BUDGET  ACTUALS DEVIATION VARIANCES

INCOME  -25,345,111 10,344,803 -15,000,308 -41%
Income from GPE (2023)  -12,533,208 10,344,803 -2,188,405  
Income from GPE (Bal. B/F 2022)  -12,811,903  -12,811,903  

USD ($)    ACTUALS DEVIATION  
  BUDGET Jan-Jun  Jan-Jun VARIANCES 
  FY2023 2023 2023 %

EXPENDITURE     
OPERATIONAL COMPONENT 1: SUPPORT FOR NATIONAL COALITIONS   8,723,290   4,479,972   4,243,318  51%
Grants for NECs   6,500,000   3,906,906   2,593,094  60%
ISP costs   73,333   -     73,333  0%
GCE and regional capacity support for national coalitions   1,038,624   469,072   569,552  45%
Cost of CfPs   81,333   6,472   74,861  8%
LPN and capacity strengthening   1,030,000   97,522   932,478  9%
     -    
OPERATIONAL COMPONENT 2: SOCIAL ACCOUNTABILITY   3,624,070   2,191,450   1,432,620  60%
Grants for Social Accountability   3,129,404   2,106,746   1,022,658  67%
ISP costs   33,333   -     33,333  0%
Cost of CfPs   46,333   17,121   29,212  37%
LPN and capacity strengthening   415,000   67,583   347,417  16%
     -    
OPERATIONAL COMPONENT 3: TRANSNATIONAL ADVOCACY   3,350,866   2,556,436   794,430  76%
Grants for transantional advocacy   2,841,198   2,154,497   686,701  76%
ISP costs   33,334   -     33,334  0%
Funding for GCE's cross-national advocacy   -     292,358   (292,358) 
Cost of CfPs   41,334   6,833   34,501  17%
LPN and capacity strengthening   435,000   102,748   332,252  24%
     -    
GA PROGRAMME MANAGEMENT / SUPERVISION   3,567,231   1,116,945   2,450,286  31%
Direct programme management costs   1,880,199   430,967   1,449,233  23%
Indirect costs   1,028,178   544,316   483,862  53%
MEL costs   658,854   141,663   517,191  22%
TOTAL   19,265,457   10,344,803   8,920,654  54%
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Overview
The overview presents EOL annual 
budget of USD 22,940,570 allocated 
for FY2022 and the budget of USD 
19,265,457 allocated for FY2023, while 
the report technically covers the 
second half of FY2022 and the first 
half of FY2023. A total grant budget 
of USD 14,440,808 out of EOL annual 
budget was allocated to grantees 
under three different components 
(OC1, OC2 and OC3) in 2022 and the 
budget of USD 12,470,602 allocated 
to grantees in the current year 2023. 
All three components together were 
allocated an additional budget of USD 
2,299,042 for learning partners and 
capacity strengthening for the year 
2022 and USD 1,880,000 for the current 
year 2023.  Furthermore, the budget 
of USD 1,554,704 for the year 2022 
and USD 1,038,624 for the year 2023 
were planned under OC1 for GCE and 
regional capacity support for national 
coalitions. An amount of USD 986,604 
was allocated to GCE’s cross-national 
advocacy under OC3 in 2022.

Reporting Period
To meeting the requirement of this re-
porting period (July – June) while EOL 
usually follows the calendar year for 
budget reporting (January – Decem-
ber), the financial figures and over-
view in this report are presented in two 
semesters: July – Dec 2022 & January 
– June 2023.

Overall performance for July 2022 – 
June 2023
The global spending for the period of 
January – June 2023 is USD 10,344,803, 
an increase of 16% from the earlier 
semester July – December 2022 of 
USD 8,681,330. This highlights the fact 
that grantees in most cases are now 
able to put in more effort to deliver in 
their key main priorities after COV-
ID-19 pandemic restriction were eased 
around the world.  

OC1 – 43% (JULY -DEC. 2022) / 51% 
(JAN.-JUNE 2023) OF THE TOTAL 
BUDGET SPENT

1. Transfers to grantees (52% Jul – 
Dec 2022 & 60% Jan – Jun 2023): the 
transfers to grantees have been on 
schedule, with exception of Sudan. 
Grantees received 52% of their budget 
in the second half of 2022 on time 
for implementation which increased 

in the following semester of 2023 to 
60%. The overall spending of grantees 
in 2022 was somewhat satisfactory 
taking into consideration that grant-
ees experienced some delay from 
the beginning of the year due to the 
finalisation of the agreement and the 
contracting processes. However, over-
all spending began to pick up during 
the first half of 2023. They were able to 
gain more time in the current year and 
continue smoothly into the final year 
of their current project period.

2. GCE and regional capacity support 
for national coalitions (14% Jul – Dec 
2022 & 45% Jan – Jun 2023): fund 
transfers during the final semester 
2022 was 14% after they had some 
fund left in the first 6 months of the 
year. Transfers in 2022 were somewhat 
lower than planned due to some delay 
in agreement signing. The transfers 
have since gone up to 45% in the first 
semester of 2023.

3. Learning partners and capacity 
strengthening (27% Jul – Dec 2022 
& 9% Jan – Jun 2023) 27% of budget 
spent during the second half of 2022 
and 9% of budget spent during the 
first semester of 2023. The slow start in 
2023 might be partly explained by the 
effort required in preparing new pro-
ject proposals and RMUs have since 
taken the lead on learning events for 
the next upcoming semester.

OC2 – 22% (JULY -DEC. 2022) / 60% 
(JAN.-JUNE 2023) OF THE TOTAL 
BUDGET SPENT

1. Transfers to grantees (26% Jul – 
Dec 2022 & 67% Jan – Jun 2023): the 
transfers to grantees under OC2 was 
lower than expected during the last 
semester of 2022. They received 26% 
of their annual budget which is ex-
plained by delayed fund request from 
most grantees. Transfers later picked-
up and increased to 67% during the 
first semester of 2023.

2. Learning partners and capacity 
strengthening (4% Jul – Dec 2022 
& 16% Jan – Jun 2023): only 4% of 
the allocated budget was spent in 
2022. Learning partners and capac-
ity strengthening planned under 
this component fell behind in 2022, 
partly due to the time requirements 
for recruiting and contracting global 

learning partners in relation to what 
is expected from them to deliver. 
However, these activities picked up 
considerably in first semester 2023.

OC3 – 41% (JULY -DEC. 2022) / 76% 
(JAN.-JUNE 2023) OF THE TOTAL 
BUDGET SPENT

1. Transfers to grantees (44% Jul – 
Dec 2022 & 76% Jan – Jun 2023): Fund 
transfers to grantees were 44% which 
put them on track with their annual 
budget. Grantees had enough funds 
already to start the year in 2022 due 
to their transfer being received in De-
cember 2021.  The transfer picked very 
fast during the first semester of 2023 
with promising rate of 76%.

2. Learning partners and capac-
ity strengthening (81% Jul – Dec 
2022 & 24% Jan – Jun 2023): 81% of 
the spending showed learning and 
capacity strengthening gained good 
momentum in the second half of 2022. 

GA PROGRAMME MANAGEMENT/ 
SUPERVISION – 46% (JULY - DEC. 2022) 
/ 31% (JAN.-JUNE 2023) OF TOTAL 
BUDGET SPENT

Direct programme management 
costs which comprise mainly RMU and 
GMU salaries are well on the track with 
the annual budget, with 49% utilisation 
during Jul – Dec 2022 and lower 23% 
utilisation the first semester of 2023 
was the result of correction related to 
previous year booking. 

Indirect costs – 43% (July - Dec. 
2022)/ 53% (Jan.-June 2023) of total 
budget spent.

Indirect costs are on course with 43% 
covered in the second half of year 
2022 and 53% in the first half of year 
2023. 

MEL COSTS – 44% (July - Dec. 2022) / 
22% (Jan.-June 2023) of total budget 
spent.

MEL budget which covers mostly trav-
els for visiting grantees also picked 
up in the second half of 2022 with 44% 
of annual budget while those travels 
slowed down to 22% in the first half of 
2023.
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WWW.EDUCATIONOUTLOUD.ORG

Education Out Loud is a fund for advocacy and social 
accountability, that supports civil society to be active 
and influential in shaping education policy to better 

meet the needs of communities, especially  
of vulnerable and marginalised populations.

http://www.educationoutloud.org

